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1CHAPTER I
THE RESEARCH PROBLEM AND ITS CLARIFYING COMPONENTS 
Arguments f o r  and a g a in s t  th e  u t i l i t y  o f  fo rm a lly  e v a lu a tin g  
te a c h e r  perfo rm ance, th e  v a lu e  o f  d i f f e r e n t  methods o f  e v a lu a tio n , 
and th e  s u i t a b i l i t y  o f  v a r io u s  c o n s t i tu e n c ie s  in  judg ing  th e  
i n s t r u c t io n a l  e f f e c t iv e n e s s  o f  th e  f a c u l ty  in  h ig h e r  ed u ca tio n  
have been deba ted  f o r  d e c ad e s . D e sp ite  th e s e  d is c u s s io n s ,  f a c u l ty  
members have been (and c o n tin u e  to  be) e v a lu a te d , fo rm a lly  o r  
in fo rm a lly , by in d iv id u a ls  o r  g roups o f  p e rso n s . These judgm ents 
have a f f e c te d  f a c u l ty  members' p ro fe s s io n a l  and p e rso n a l 
r e l a t io n s h ip s  w ith  s tu d e n ts ,  a d m in is t r a to r s ,  and c o lle a g u e s . 
E v a lu a tio n  has  a ls o  had an e f f e c t ,  o f  c o u rs e , on d e c is io n s  reg a rd in g  
th e  reap p o in tm en t, p rom otion , te n u re ,  and com pensation o f  f a c u l ty  
members.
Cohen and McKeachie (1981) and S c riv e n  (1980) in d ic a te d  t h a t  
i t  i s  in  th e  b e s t  i n t e r e s t  o f  th e  f a c u l ty  to  have a  fo rm a l, 
sy s te m a tic  f a c u l ty  e v a lu a tio n  program in  p la c e ,  a s  i t  can p r o te c t  
f a c u l ty  members from u n ju s t  p e rso n n e l d e c is io n s .  Lee (1982 ), Smith 
(19 8 1 ), and S tevens (1985) suggested  t h a t  a  program o f  summative 
e v a lu a tio n —e v a lu a tio n  conducted fo r  d e c is io n s  d e a lin g  w ith  
rea p p o in tm en t, p rom otion , te n u re , and com pensation— i s  a ls o  in  th e  
b e s t  i n t e r e s t  o f  c o lle g e s  and u n i v e r s i t i e s  in  an e r a  when l i t i g a t i o n  
sometim es r e s u l t s  from p e rso n n e l d e c is io n s  u n fav o ra b le  to  f a c u l ty  
members, in  t h a t  i t  i s  a  means o f  d em o n stra tin g  t h a t  th e  p ro cess
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2has been governed by re a so n , r a th e r  th an  handled a r b i t r a r i l y  o r 
c a p r ic io u s ly .
U n til  r e c e n t ly ,  e v a lu a tio n  was in  p lac e  p r im a rily  f o r  making 
p e rso n n e l d e c is io n s ,  and l i t t l e  r e a l  a t t e n t io n  was p a id , f o r  th e  
most p a r t ,  to  im proving in s t r u c t io n .  E v a lu a tio n  s p e c i f i c a l l y  
designed  to  improve perfo rm ance, commonly c a lle d  fo rm ativ e  
e v a lu a tio n , began in  th e  l a t e  1960s  and e a r ly  1970s  on a  number o f 
c o lle g e  and u n iv e r s i ty  cam puses.
S tatem ent o f  th e  Problem
The purpose o f  t h i s  s tu d y  was to  examine f a c u l ty  a t t i t u d e s  
toward methods o f  p e e r  rev iew  in  th e  fo rm a tiv e  e v a lu a tio n  o f  
in s t r u c t io n  in  h ig h e r  ed u ca tio n  and toward s e le c te d  v a r ia b le s  th a t  
may a f f e c t  th e  w illin g n e s s  o f  f a c u l ty  members to  p a r t i c ip a te  in  
th e se  methods o f  e v a lu a tio n . The fo u r  methods in v e s t ig a te d  were 
d i r e c t  c lassroom  o b s e rv a tio n , v id eo tap in g  o f  c la s s e s ,  e v a lu a tio n  
o f  co u rse  m a te r ia ls ,  and e v a lu a tio n  o f  in s t ru c to r -g ra d e d  s tu d e n t 
assig n m en ts .
A random sample o f  th e  f u l l - t im e  f a c u l ty  o f  th e  b a c c a la u re a te  
d e g re e -g ra n tin g  member i n s t i t u t i o n s  a f f i l i a t e d  w ith  th e  Iowa 
A sso c ia tio n  o f  Independent C o lleges and U n iv e r s i t ie s  was req u ested  
to  respond to  a q u e s tio n n a ire  d e a lin g  w ith  th e se  methods and o th e r  
v a r ia b le s .  T es ts  o f  s t a t i s t i c a l  s ig n i f ic a n c e ,  c o r r e la t io n a l  
p ro ce d u re s , and d e s c r ip t iv e  s t a t i s t i c s — frequency  c o u n ts , 
p e rc e n ta g e s , means, s tan d a rd  d e v ia t io n s ,  and m edians—were used in  
th e  d a ta  a n a ly s is .  I t  was expected t h a t  t h i s  s tu d y  would show
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3t h a t  f a c u l ty  members would a v a i l  them selves o f  fo rm ative  e v a lu a tio n  
i f  i t  were in  p la c e , and th a t  w illin g n e s s  to  do so ana a t t i tu d e s  
toward what a re  c a lle d  d e t r a c to r s ,  en h an cers , and 
in d iv id u a l / i n s t i t u t i o n a l  improvement f a c to r s  would be r e l a te d .
Need f o r  th e  Study 
This s tu d y  was undertaken  because th e re  i s  a d isc rep an cy  between 
th e  p re v a i l in g  view t h a t  c o lle g e  tea c h in g  would be improved by 
im plem enting programs o f  fo rm ative  e v a lu a tio n  in v o lv in g  c o lle ag u e s  
as e v a lu a to r s  o f  i n s t r u c t io n ,  and th e  b e l i e f  t h a t  such programs 
a re  n o t a common component o f  f a c u l ty  e v a lu a tio n . T h e re fo re , i t  
was decided  to  in v e s t ig a te  a number o f  f a c to r s  th a t  might a f f e c t  
th e  w illin g n e s s  o f  f a c u l ty  members to  p a r t i c ip a te  in  such program s, 
and to  e x p lo re  r e la t io n s h ip s  among f a c u l ty  members who would 
p a r t i c ip a te  and t h e i r  a t t i t u d e s  abou t th e  d e t r a c to r s ,  enhancers and 
i n d iv i d u a l / in s t i t u t i o n a l  improvement f a c to r s .
Conceptual Framework 
M otivating  f a c u l ty  to  improve th e  q u a l i ty  o f  c lassroom  teach in g  
h a s , no d o u b t, been p o s i t iv e ly  a f fe c te d  to  a deg ree  by th e  rew ards 
d ispensed  (o r  w ith h e ld ) th rough  summative e v a lu a tio n . Y et, f a c u l ty  
members have complained th a t  summative e v a lu a tio n  has no t v a l id ly  
measured tea c h in g  perform ance. I t  was a ls o  suggested  t h a t  e x t r in s ic  
rew ards ( e . g . ,  te n u re , prom otion, and s a la r y  in c re a s e s )  u s u a lly  
m a in ta in , r a th e r  than  im prove, perform ance (Hodgkinson, 1972).
Blackburn and C lark  (1975), C ross (1986 ), D re sse l (1976), and 
Hodgkinson (1972) were convinced t h a t  fo rm ativ e  e v a lu a tio n  i s  more
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4prom ising  th an  summative e v a lu a tio n  f o r  im proving th e  q u a l i ty  o f  
c o lle g e  te a c h in g . These re s e a rc h e rs  have in s i s te d  t h a t  in s t r u c t io n a l  
im provem ent, and n o t th e  em phasis norm ally  p laced  on th e  making o f  
p e rso n n e l d e c is io n s ,  should  be th e  f i r s t  p r i o r i t y  in  f a c u l ty  
e v a lu a tio n .
Soderberg (1986) proposed a  th re e -d im e n s io n a l i n s t r u c t io n a l  
eva lua tion /im provem en t model based on te a c h in g  and le a rn in g  th e o r ie s .  
I t s  f i r s t  d im ension  was re p re se n te d  by th re e  tim e phases in  th e  
i n s t r u c t io n a l  p ro c e ss : p r e - in te r a c t io n  ( th e  p lan n in g  p e rio d  p r io r
to  d e l iv e ry  o f  i n s t r u c t io n ) ,  i n t e r a c t io n  ( th e  p e rio d  when in s t r u c t io n  
i s  a c tu a l ly  d e l iv e re d ,  o r  when s tu d e n ts  a re  o th e rw ise  engaged in  
le a r n in g ) ,  and r e v is io n  (a  p o s t - i n s t r u c t io n a l  p e rio d  o f  r e f l e c t i o n  
o n , and e v a lu a tio n  o f ,  ev e n ts  o c c u rr in g  in  th e  p r e - in te r a c t iv e  and 
in te r a c t iv e  p h a s e s ) . Soderberg th o ugh t o f  t h i s  d im ension  as a 
co n tin u o u s and c i r c u l a r  p ro c e ss .
The second dim ension was re p re se n te d  by th e  means chosen to  
accom plish  th e  e v e n ts  planned f o r  each  phase o f  th e  tim e d im ension .
I t  in c lu d ed  th e  s ta te m e n t o f  g o a ls  and o b je c t iv e s ,  th e  s e le c t io n  
o f  methods and m a te r ia ls  f o r  d e l iv e r in g  th e  g o a ls  and o b je c t iv e s ,  
and th e  ty p es  o f  feedback  chosen to  m easure th e  d e g re e  o f  su c ce ss  
o f  th e  i n te r a c t io n  betw een th e  g o a ls  and o b je c t iv e s  and th e  methods 
and m a te r ia ls  s e le c te d  to  accom plish  them.
In fo rm a tio n  so u rc e s  c o n s t i tu te d  th e  th i r d  d im ension . Soderberg 
recommended t h a t  fo u r  s o u rc e s , o r  c o n s t i tu e n c ie s ,  be invo lved  in  
e v a lu a tin g  te a c h in g  e f f e c t iv e n e s s :  s tu d e n ts  (one o f  two prim ary
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5sou rces  o f  in fo rm a tio n ) , informed p e e rs  ( th e  second prim ary s o u rc e ) , 
informed academic a d m in is t r a to r s ,  and s e lf -a s s e s s m e n t.
S o d e rb erg 's  aim was to  c r e a te  a model c re d ib le  enough to  be 
accepted  by f a c u l ty  members as  a v a lid  means f o r  e v a lu a tin g  
in s t r u c t io n a l  e f f e c t iv e n e s s .  I f  i t  i s  c re d ib le  to  them,
Soderberg th e o r iz e d  t h a t  e v a lu a tio n  would f a c i l i t a t e  tea c h in g  
improvement as w e ll as se rv e  as a v e h ic le  f o r  making personnel 
d e c is io n s .
In  a  s tu d y  o f  c o lle a g u e  Involvem ent in  c lassroom  o b se rv a tio n  
and , to  a  l e s s e r  d e g re e , o f  o th e r  methods o f  summative and fo rm ative  
e v a lu a tio n , B r i t t  (1982) addressed  s e v e ra l  i s s u e s  reg a rd in g  th e  
involvem ent o f  p e e rs  In  in s t r u c t io n a l  e v a lu a tio n , and found g e n e ra l 
su p p o rt f o r  p ee r rev iew . B r i t t ' s  s tu d y  and S o d e rb erg 's  s tu d y  were 
im portan t so u rces  in  th e  c o n c e p tu a liz a t io n  o f  th e  re s e a rc h  q u e s tio n s  
and hypotheses in v e s t ig a te d  In  t h i s  s tu d y .
The C la r ify in g  Components
D e f in i t io n  o f  Terms
In  o rd e r  to  c l a r i f y  term ino logy  used in  t h i s  s tu d y , th e  
fo llow ing  d e f in i t i o n s  were used :
A t t i tu d e . An a t t i t u d e  i s  a s t a t e  o f  mind o r  f e e l in g  w ith  
regard  t o ,  o r  a d i s p o s i t io n  tow ard , some m a tte r .
D e tra c to r  v a r i a b le s . D e tra c to r  v a r ia b le s  a re  f a c to r s  th a t  
have th e  p o te n t ia l  to  tak e  away from th e  va lue  o f  th e  methods o f  
e v a lu a tio n  in v e s t ig a te d  in  t h i s  s tu d y .
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6Enhancer v a r i a b le s . Enhancer v a r ia b le s  a re  f a c to r s  t h a t  have 
th e  p o te n t ia l  to  add o r  c o n tr ib u te  to  th e  e f f e c t iv e n e s s  o f  th e  
methods o f  e v a lu a tio n  in v e s t ig a te d  in  t h i s  s tu d y .
Form ative e v a lu a tio n . Form ative e v a lu a tio n  i s  f o r  purposes 
o f  improvement. I t  i s  accom plished by s e l f - i d e n t i f i c a t i o n  o f 
s tr e n g th s  and w eaknesses th rough  in te r a c t io n  w ith , and w ith  feedback 
from , one o r  more in d iv id u a ls  who a re  know ledgeable about tea c h in g  
and le a rn in g  s t r a t e g i e s  and who a re  f a m i l ia r  w ith  th e  tea c h in g  
perform ance o f  th e  in s t r u c to r  be ing  e v a lu a te d . F ind ings from 
fo rm ative  e v a lu a tio n  a re  n o t in tended  to  be used in  th e  making o f  
personnel d e c is io n s  ( i . e . ,  th o se  concern ing  reappo in tm en t, p rom otion, 
te n u re , a n d /o r  com pensation).
F u ll- t im e  f a c u l ty  member. A f u l l - t im e  f a c u l ty  member te a c h e s  
n ine  o r  more hours (o r  th e  e q u iv a le n t)  o f  cou rse  work each se m e s te r , 
and does n o t hold an appointm ent as an academic a d m in is tra to r  above 
th e  d epartm en ta l (o r  d iv is io n a l )  l e v e l .
I n d iv id u a l / in s t i t u t i o n a l  Improvement f a c t o r s . The 
in d iv id u a l / in s t i t u t i o n a l  improvement f a c to r s  a re  f a c to r s  t h a t  may 
be o f  b e n e f i t  to  th e  c o lle g e  o r  u n iv e r s i ty  a n d /o r  to  f a c u l ty  members 
and s tu d e n ts .
Informed p e e r . An inform ed p e e r i s  a c o lle ag u e  who i s  
know ledgeable by t r a in in g  a n d /o r  experience  about teach in g  and 
le a rn in g  s t r a t e g i e s  and methods o f  e v a lu a tio n , and who i s  f a m i l ia r  
w ith  th e  o b je c t iv e s ,  methods o f  i n s t r u c t io n ,  and in s t r u c t io n a l  
m a te r ia ls  o f  th e  co lle ag u e  being  e v a lu a te d . That perso n  may hold
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7any academic ran k , b u t may n o t have th e  o f f i c i a l  r e s p o n s ib i l i ty  o f 
e v a lu a tin g  in s t r u c t io n  f o r  purposes o f  reappo in tm en t, prom otion, 
te n u re ,  o r  com pensation.
Iowa A sso c ia tio n  o f  Independent C o lleg es  and U n iv e r s i t i e s .
The Iowa A sso c ia tio n  o f  Independent C o lleg es  and U n iv e rs i t ie s  
( h e r e a f t e r  re fe r re d  to  as th e  IAICU) i s  a consortium  o f  28 p r iv a te  
p ostsecondary  i n s t i t u t i o n s  in  th e  s t a t e  o f  Iowa. Tw enty-six o f 
them o f f e r  a t  l e a s t  th e  b a c h e lo r 's  d e g re e , one i s  a tw o-year c o lle g e , 
and th e  o th e r  i s  a b u s in e s s  s c h o o l. The IAICU m ain ta in s  o f f ic e s  
in  Des M oines.
Methods o f  f a c u l ty  e v a lu a t io n . Methods o f  f a c u l ty  e v a lu a tio n  
a re  th e  approaches used in  a s c e r ta in in g  th e  s tr e n g th s  and weaknesses 
a n d /o r  m erit and w orth o f  f a c u l ty  members. The methods in v e s t ig a te d  
in  t h i s  s tudy  were d i r e c t  c lassroom  o b s e rv a tio n , v id eo ta p in g  o f 
c l a s s e s ,  e v a lu a tio n  o f  co u rse  m a te r ia ls ,  and e v a lu a tio n  o f  
in s t ru c to r -g ra d e d  s tu d e n t  assig n m en ts .
P eer e v a lu a tio n . P eer e v a lu a tio n , o r  p eer rev iew , i s  an 
assessm en t conducted by members o f  th e  f a c u l ty  ( i . e . ,  c o lle a g u e s )  
a s  opposed to  th a t  conducted by academic a d m in is tra to rs  o r  s tu d e n ts .
Summative e v a lu a t io n . Summative e v a lu a tio n  i s  an assessm en t 
o f  competency p r im a rily  f o r  th e  purpose o f  making personnel d e c is io n s  
( i . e . ,  reappo in tm en t, p rom otion , te n u re ,  an d /o r  com pensa tion ). I t  
i s  n o t in tended  e x p re s s ly  f o r  th e  purpose o f  improving tea c h in g  
perform ance.
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8A ssum ptions
The fo llow ing  assum ptions were fo rm ula ted  a f t e r  e x te n s iv e  
rea d in g  o f  th e  l i t e r a t u r e  a n d /o r  a f t e r  an exam ination  o f  r e s u l t s  
o f  a p i l o t  s tu d y  in  which in fo rm a tio n  about fo rm a tiv e  e v a lu a tio n  
was s o l i c i t e d  from academic o f f i c e r s  o f  th e  IAICU (K eig , 1989).
1 . Most, f a c u l ty  members have a d e s i r e  to  improve t h e i r  tea c h in g  
(B lackburn & C la rk , 1975,'.F a rm er, 1976).
2 . F a c u lty  members a t  most c o lle g e s  and u n iv e r s i t i e s  have 
l im ite d  form al o p p o r tu n i t ie s  to  improve t h e i r  tea c h in g  (K eig , 1989).
3 . System atic  program s to  h e lp  f a c u l ty  members improve t h e i r  
te a c h in g  a re  n o t a v a i la b le  a t  most c o lle g e s  and u n i v e r s i t i e s .  In  
o th e r  w ords, fo rm ative  e v a lu a tio n  i s  n o t commonly employed a t  most 
i n s t i t u t i o n s  (K eig, 1989).
4 . F in d in g s  from fo rm a tiv e  e v a lu a tio n  a r e  u s u a lly  shared  
th rough  d is c u s s io n s  between/among e v a lu a to r ( s )  and th e  f a c u l ty  
member being  e v a lu a te d , and a re  n o t norm ally  communicated in  w r itin g  
o r  n u m erica lly  from r a t in g  s c a le s  (B rock, 1981).
L im ita tio n s  o f  th e  Study
In  o rd e r  to  r e s t r i c t  th e  scope o f  th e  s tu d y , th e  fo llow ing  
l im i ta t io n s  were imposed.
1 . The s tu d y  focused on fo rm ative  e v a lu a tio n , n o t on summative 
e v a lu a tio n . Every item  on th e  q u e s tio n n a ire , and each  re se a rc h  
q u e s tio n  and h y p o th e s is , was designed  to  examine fo rm ative  
e v a lu a tio n .
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92 . The s tu d y  was r e s t r i c t e d  to  an in v e s t ig a t io n  o f  teach ing  
perform ance, n o t th e  e v a lu a tio n  o f  re se a rc h  and p u b lic a tio n  o r  
s e r v ic e .
3 . The s tu d y  focused on th e  r o le  t h a t  m ight be played by 
p e e rs  in  th e  fo rm a tiv e  e v a lu a tio n  o f  tea c h in g  perform ance. The 
r o le s  played by academic a d m in is tra to rs  a n d /o r s tu d e n ts ,  o r  
s e lf -a s s e s s m e n t ex cep t as i t  i s  a s so c ia te d  w ith  p e e r rev iew , were 
n o t in v e s t ig a te d .
4 . The q u e s tio n n a ire  was s e n t  on ly  to  f a c u l ty  members a t  th e  
26 b a c c a la u re a te  d e g re e -g ra n tin g  member i n s t i t u t i o n s  o f th e  IAICU.
I t  was n o t s e n t  to  f a c u l ty  members a t  th e  IAICU member i n s t i t u t i o n s  
t h a t  do n o t o f f e r  th e  b a c h e lo r 's  deg ree  o r  to  f a c u l ty  members a t  
th e  th re e  r e g e n ts ' i n s t i t u t i o n s .
D esign Components f o r  th e  Study 
R esearch Q uestions and Hypotheses
Four re se a rc h  q u e s tio n s  were s tu d ie d  and hypotheses were 
fo rm ula ted  f o r  each o f  th e se  q u e s tio n s . These re s e a rc h  q u es tio n s  
and hypotheses were:
Research Q uestion  1. What p ro p o rtio n  o f  f a c u l ty  members would 
a v a i l  them selves o f  d i r e c t  c lassroom  o b s e rv a tio n , v id eo tap in g  o f 
c l a s s e s ,  e v a lu a tio n  o f  cou rse  m a te r ia ls ,  and e v a lu a tio n  o f 
in s tru c to r -g ra d e d  s tu d e n t assignm ents i f  th e se  methods were a v a ila b le  
f o r  th e  purpose o f  fo rm ative  e v a lu a tio n ?
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H ypothesis 1: A m a jo r ity  o f  f a c u l ty  members would a v a i l
them selves o f  d i r e c t  c lassroom  o b se rv a tio n , v id eo tap in g  o f 
c la s s e s ,  e v a lu a tio n  o f  co u rse  m a te r ia ls ,  and e v a lu a tio n  o f  
in s tru c to r -g ra d e d  s tu d e n t assignm ents i f  th e s e  methods were 
in  p lace  in  fo rm a tiv e  e v a lu a tio n  in v o lv in g  c o lle a g u e s  as 
e v a lu a to r s .
Research Q uestion  2 . What i s  th e  r e la t io n s h ip  betw een each 
o f  th e  methods o f  e v a lu a tio n  and each o f  i t s  co rrespond ing  
d e tr a c to r s ?
H ypothesis 2: There w i l l  be a n e g a tiv e  r e la t io n s h ip  betw een
a t t i t u d e s  toward each method o f  e v a lu a tio n  and each o f  i t s  
co rrespond ing  d e t r a c to r s .
R esearch Q uestion 3 . What i s  th e  r e la t io n s h ip  between each 
o f  th e  methods o f  e v a lu a tio n  and each o f  th e  fo rm a tiv e  e v a lu a tio n  
enhancers?
H ypothesis 3: There w i l l  be a p o s i t iv e  r e la t io n s h ip  between
a t t i t u d e s  toward each method o f  e v a lu a tio n  and each o f  th e  
fo rm ativ e  e v a lu a tio n  en h an cers .
R esearch Q uestion 4 . What i s  th e  r e la t io n s h ip  between each 
method o f  e v a lu a tio n  and each o f  th e  i n d iv i d u a l / in s t i t u t i o n a l  
improvement f a c to r s ?
H ypothesis 4: There w i l l  be a p o s i t iv e  r e la t io n s h ip  between
a t t i t u d e s  toward each method o f  e v a lu a tio n  and each o f  th e  
i n d iv i d u a l / in s t i t u t i o n a l  improvement f a c to r s .
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P o p u la tio n
An exam ination o f  d i r e c to r i e s  from c a ta lo g s  o f  IAICU member 
i n s t i t u t i o n s  rev ea led  t h a t  th e  26 b a c c a la u re a te  d e g re e -g ra n tin g  
i n s t i t u t i o n s  employed 2074 f u l l - t im e  f a c u l ty .  That group c o n s t i tu te d  
th e  p o p u la tio n  fo r  t h i s  s tu d y .
D ata C o lle c tio n
A random sample o f  750 (more th an  o n e - th ird  o f  th e  p o p u la tio n )  
o f  th e s e  f a c u l ty  members was in v ite d  to  p a r t i c ip a te  in  th e  s tu d y . 
P a r t ic ip a n ts  were req u ested  to  respond to  a q u e s tio n n a ire  about 
fo u r  methods o f  fo rm ative  f a c u l ty  e v a lu a tio n  and th e  o th e r  v a r ia b le s .  
In s tru m e n ta tio n
The survey  in s tru m e n t, an o r ig in a l  q u e s tio n n a ire , was based 
p r im a rily  on q u e s tio n s  about methods o f  e v a lu a tio n  in v o lv in g  p e e rs  
as e v a lu a to rs  t h a t  remained unanswered fo llow ing  a  review  o f  th e  
l i t e r a t u r e .  I t  was a ls o  based on q u e s tio n s  t h a t  su rfa c e d  fo llo w in g  
a p i l o t  s tu d y  in v o lv in g  o p in io n s  o f  academic o f f i c e r s  o f  IAICU 
member i n s t i t u t i o n s  (K eig , 1989). A study  o f  th e  a t t i t u d e s  o f  
f a c u l ty  members from s ta te -s u p p o r te d  u n iv e r s i t i e s  toward summative 
and fo rm a tiv e  e v a lu a tio n  by B r i t t  (1982) was a n o th e r  im p o rtan t 
sou rce  o f  p o te n t ia l  item s to  in c lu d e  on th e  q u e s tio n n a ire .
The main body o f  th e  q u e s tio n n a ire  c o n s is te d  o f  29 c o n te n t 
item s in  Yes-No-Not Sure and L ik e r t- ty p e  fo rm a ts . I t  a ls o  included  
e ig h t  demographic item s in  m u ltip le -c h o ic e  and co m p le tio n -ty p e  
fo rm a ts .
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S t a t i s t i c a l  D esign
D e s c r ip tiv e  s t a t i s t i c s  were computed f o r  each o f  th e  
Yes-No-Not Sure and L ik e r t- ty p e  c o n te n t i te m s . These s t a t i s t i c s  
were frequency  coun ts  and p e rc e n ta g e s  f o r  th e  Yes-No-Not Sure ite m s . 
They were means and s tan d a rd  d e v ia t io n s ,  a s  w ell as frequency  coun ts  
and p e rc e n ta g e s , f o r  th e  L ik e r t- ty p e  i te m s . Frequency c o u n ts , 
p e rc e n ta g e s , means, s ta n d a rd  d e v ia t io n s ,  and m edians were c a lc u la te d  
on th e  demographic v a r ia b le s  o f  age and number o f  y ea rs  o f  teach in g  
e x p e rien c e  a t  th e  c o lle g e  o r  u n iv e r s i ty  l e v e l .  Frequency coun ts  
and p e rc e n ta g e s  were computed on th e  dichotom ous and c a te g o r ic a l  
demographic v a r ia b le s  (g en d e r, academio ran k , te n u re  s t a t u s ,  and 
academ ic d i s c i p l i n e ) .
The c o r r e la t io n a l  p rocedu res  inc luded  th e  c a lc u la t io n  o f  
P earson  c o r r e la t io n  c o e f f ic i e n t s  among each o f  th e  fo u r  methods o f  
e v a lu a tio n  and fo u r  o r  f iv e  v a r ia b le s  in  each o f  s ix  c a te g o r ie s .  
These s ix  c a te g o r ie s  c o n s is te d  o f  fo u r  c la s s e s  o f  d e t r a c to r s  (one 
f o r  each  method o f  e v a lu a t io n ) ,  fo rm ativ e  e v a lu a tio n  en h an cers , 
and i n d iv i d u a l / i n s t i t u t i o n a l  improvement f a c to r s .
The c o r r e la t io n a l  p rocedu res a ls o  included  t e s t s  o f  
s t a t i s t i c a l  s ig n if ic a n c e  fo r  H ypotheses 2 , 3 , and 4 . These 
re s e a rc h  hypotheses were accepted  when th e  le v e l  o f  s ig n if ic a n c e  
was l e s s  than  .05  u sin g  n o n -d ire c t io n a l  t e s t s .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
13
O rg an iza tio n  o f  th e  Study
The fo u r c h a p te rs  which fo llow  were w r i t te n  to  d e ta i l  what
has been p resen ted  in  t h i s  c h a p te r ,  f o r  a n a ly s is  o f  th e  d a ta ,  and
to  o f f e r  co n c lu sio n s reached on th e  b a s is  o f  th e  f in d in g s .  A review
o f  r e la te d  l i t e r a t u r e  and re se a rc h  has been p resen ted  in  C hapter
I I .  C hapter I I I  has d e ta i le d  th e  p rocedures employed in  th e  s tu d y . 
S t a t i s t i c a l  an a ly ses  o f  th e  d a ta  have been p resen ted  in  C hapter
IV. C hapter V has been devoted to  a summary o f  th e  s tu d y , to  
recommendations f o r  th e  p r a c t ic e  o f  fo rm ative  e v a lu a tio n  in  h ig h er 
e d u c a tio n , and to  recommendations fo r  f u r th e r  s tu d y .
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CHAPTER I I
REVIEW OF RELATED LITERATURE AND RESEARCH
There has been g e n e ra l agreem ent t h a t  c o lle g e  te a c h in g  i s  no t
a s  good as  i t  co u ld , o r  sh o u ld , b e . There has a ls o  been w idespread
agreem ent t h a t  tim e-honored p r a c t ic e s  o f  f a c u l ty  e v a lu a tio n  in
h ig h e r  e d u c a tio n  a re  n o t e f f e c t iv e  in  im proving in s t r u c t io n .  In
f a c t ,  S c riv en  (1980) d e sc rib ed  f a c u l ty  e v a lu a tio n  as so  "shoddy,"
" i n t e l l e c t u a l l y  s lo p p y ,"  and " s l ip s h o d ,"  and such  "a  so u rce  o f
sham e," t h a t  i t  i s  h a rd ly  s u r p r i s in g  t h a t  tea c h in g  i s  r a r e ly  rewarded
in  an a p p ro p r ia te  way (p . 7 ) .  S im ila r ly  c r i t i c a l  o f  f a c u l ty
e v a lu a tio n , Soderberg (1986) d e sc rib ed  i t  a s  " s im p l i s t i c "  (p . 13 ),
" p r im i t iv e ,"  and "w ith o u t s ig n i f i c a n t  c r e d i b i l i t y "  (p . 2 3 ) .
L ikew ise , D re sse l (1976) d e sc r ib e d  i t  a s  " g e n e ra lly  q u i te  l im ite d ,
s p o ra d ic , and in ad eq u a te"  (p . 333 ).
I t  has been s a id  by th o se  w ith in  th e  academy (and assumed by
o u ts id e r s )  t h a t  tea c h in g  i s  th e  c e n t r a l  m ission  o f  c o lle g e s  and
u n i v e r s i t i e s  (A rden, 1989; B lackburn & C la rk , 1975; B r i t t ,  1982;
D re s s e l ,  1976; Edwax-ds, 1974). E s s e n t ia l ly  th e  same se n tim en t was
expressed  even more d i r e c t l y  in  P o lic y  P e r s p e c t iv e s , a p u b l ic a tio n
o f  th e  Pew H igher E ducation  R esearch Program (1989):
Too seldom  i s  c o l l e g ia t e  tea c h in g  viewed f o r  what i t  i s :  
th e  b u s in e s s  o f  th e  b u s in e s s —th e  a c t i v i t y  th a t  i s  c e n t r a l  
to  a l l  c o lle g e s  and u n i v e r s i t i e s .  . . . Teaching i s  th e  ta sk  
th a t  d is t in g u is h e s  c o lle g e s  and u n i v e r s i t i e s ,  a long  w ith  
prim ary  and secondary  sc h o o ls , from a l l  o th e r  s e rv ic e  a g e n c ie s .
(pp . 1-2)
At th e  same tim e th a t  e v a lu a tio n  o f  in s t r u c t io n  has been 
c r i t i c i z e d  as w oefu lly  in ad e q u a te , s c h o la rs  have a ls o  charged th a t
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f a r  too  much em phasis i s  being  p laced  on th e  e v a lu a tio n  o f  
s c h o la rsh ip  and s e rv ic e  ( M il le r ,  1990; S oderberg , 1985). As a 
r e s u l t ,  th e se  s c h o la r s  have concluded t h a t  many f a c u l ty  members 
a re  d i s i l lu s io n e d  by (and a re  c y n ic a l  abou t) th e  p ro cess  and a re  
n o t m otivated  to  improve te a c h in g  (S oderberg , 1985, 1986; The Pew 
H igher E ducation  R esearch Program , 1990).
W hether c a r r ie d  ou t fo rm a lly  o r  in fo rm a lly , e f f e c t i v e ly  o r 
i n e f f e c t iv e l y ,  summative e v a lu a tio n  has been (and c o n tin u e s  to  be) 
th e  p r in c ip a l  fo cu s o f  e v a lu a tio n  in  h ig h e r  e d u c a tio n . For a  long 
tim e , i t  was b e lie v e d  th a t  summative e v a lu a tio n  would a ls o  fu n c tio n  
as  an in stru m e n t in  im proving in s t r u c t io n .  In  r e c e n t  y e a r s ,  however, 
th e  n o tio n  th a t  th e re  i s  a d i r e c t  r e la t io n s h ip  betw een summative 
e v a lu a tio n  and in s t r u c t io n a l  improvement has been c h a llen g e d  (C ro ss , 
1986; D re s s e l ,  1976; S oderberg , 1985). S ince th e  l a t e  1960s, 
program s o f  fo rm a tiv e  e v a lu a tio n  have been  proposed (and o c c a s io n a lly  
im plem ented) as an a l t e r n a t iv e  to  summative e v a lu a tio n  in  a s s i s t i n g  
f a c u l ty  members who seek h e lp  in  im proving t h e i r  te a c h in g . Where 
th ey  e x i s t ,  th e s e  programs have been conducted m ostly  by th e  f a c u l ty  
o r  by in s t r u c t io n a l  c o n s u lta n ts  (Cohen & McKeachie, 1981; S o r c in e l l i ,  
1984).
This c h a p te r  has been o rgan ized  so  t h a t  th e  t i e s  betw een 
fo rm a tiv e  and summative e v a lu a tio n  and among p e e r , s tu d e n t ,  and 
a d m in is t ra t iv e  e v a lu a tio n , a s  w e ll as s e lf - a s s e s s m e n t ,  o f  tea c h in g  
perform ance a re  h ig h lig h te d . These r e l a t io n s h ip s  a r e  h ig h lig h te d , 
r a th e r  than  m inim ized, so t h a t  re a d e rs  a r e  reminded t h a t  fo rm a tiv e
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e v a lu a tio n  and p e e r  review  a re  b u t com ponents, though in te g r a l  
p a r t s ,  o f  a  com prehensive program o f  f a c u l ty  e v a lu a tio n .
C onsequen tly , th e  m ajor d iv is io n s  o f  t h i s  c h a p te r  have ranged from 
a g e n e ra l  overview  o f  com prehensive e v a lu a tio n  to  th e  r o le s  th a t  
m ight be p layed by p e e rs , th e  methods t h a t  m ight be used in  th e  
fo rm a tiv e  e v a lu a tio n  o f  i n s t r u c t io n ,  th e  f a c to r s  which may ta k e  
away from and enhance th e  p ro c e s s , and th e  b e n e f i t s  t h a t  may be 
d e riv e d  from f a c u l ty  p a r t i c ip a t io n  in  program s o f  fo rm ativ e  
e v a lu a tio n  o f  in s t r u c t io n .
Form ative E v a lu a tio n  o f  I n s t r u c t io n  in  th e  C ontext 
o f  Comprehensive F a c u lty  E v a lu a tio n  
The im portance o f  making f a i r  and im p a r tia l  d e c is io n s  about 
reap p o in tm en t, prom otion , te n u r e ,  and com pensation c a n n o t, o f  c o u rse , 
be d is p u te d . Y e t, many s c h o la rs  have emphasized t h a t  an e q u a lly , 
i f  no t m ore, com pelling  purpose f o r  e v a lu a tin g  perform ance i s  to  
improve th e  q u a l i ty  o f te a c h in g . They have a ls o  suggested  t h a t  
e f f o r t s  to  improve in s t r u c t io n  a re  im p o rtan t n o t on ly  a t  th e  tim e 
p e rso n n e l d e c is io n s  a re  made ( in  th e  i n t e r e s t  o f  s tu d e n ts  a s  w e ll 
as f a c u l ty  members), b u t a ls o  th roughou t th e  c a re e rs  o f  f a c u l ty  
members in  an e f f o r t  to  d em o n stra te  th e  i n s t i t u t i o n 's  commitment 
to  te a c h in g , to  p rov ide  o p p o r tu n i t ie s  fo r  f a c u l ty  grow th and 
developm ent, and to  p rov ide  some assu ran ce  to  s tu d e n ts  t h a t  they  
a re  c u r r e n t ly  re c e iv in g  (and w i l l  co n tin u e  to  r e c e iv e )  in s t r u c t io n  
o f  h igh q u a l i ty  (Menges, 1985).
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
17
S ev era l s c h o la rs  have a t  once c r i t i c i z e d  th e  lac k  o f
r e la t io n s h ip  betw een e v a lu a tio n  and tea c h in g  improvement e f f o r t s ,
and have advocated programs in  which e i t h e r  th e  two fu n c tio n s  a re
k e p t d i s t i n c t l y  s e p a ra te  o r  in e x t r ic a b ly  l in k e d . In  th a t  re g a rd ,
D re sse l (1976) w rote th a t  "assessm en t a c t i v i t y  must be b ro ad ly
conceived as  a b a s is  fo r  improvement, n o t f o r  making personnel
d e c is io n s .  E v a lu a tio n  can be lin k ed  to  reward s t r u c tu r e s ,  bu t
w ith  r e c o g n itio n  th a t  improvement and developm ent a re  th e  f i r s t
concerns" (p . 374).
In  a s im i la r  v e in , C ross (1986) argued:
The c a l l  f o r  fo rm ative  e v a lu a tio n  i s  loud and c l e a r .
I r o n i c a l ly ,  p r a c t i c a l l y  a l l  th e  p ro p o sa ls  and p r a c t ic e s  in  
assessm en t today  invo lve  summative e v a lu a tio n . . . . There a re  
few p ro p o sa ls  f o r  fo rm ativ e  e v a lu a tio n  to  show us how to  improve 
e d u c a tio n  in  p ro c e s s . . . .  I f  we a re  to  Improve th e  q u a li ty  
o f  e d u c a tio n , perhaps th e  most im p o rtan t q u e s tio n  . . . t o .  
ad d ress  i s  what d e c is io n s  should be made to  improve in s t r u c t io n  
. . . .  How s tu d e n ts  a re  ta u g h t l i e s  a t  th e  h e a r t  o f  q u a li ty  
e d u c a tio n . I t  makes th e  d if f e re n c e  between a l i f e lo n g  le a rn e r  
and a g rade  g ru b b e r, betw een en thusiasm  f o r  le a rn in g  and 
in d if f e r e n c e  to  i t ,  between an educated s o c ie ty  and a 
c re d e n tia le d  one. (pp . 3-4)
C ross was c e r t a in ly  no t s a t i s f i e d  t h a t  summative e v a lu a tio n  has
r e s u l te d  in  I n s t r u c t io n a l  improvement, b u t was convinced th a t
fo rm a tiv e  e v a lu a tio n  holds prom ise f o r  im proving th e  q u a l i ty  o f
tea c h in g  and s tu d e n t le a rn in g .
Form ative E v a lu a tio n  as a Component o f  Comprehensive F a c u lty  
E v a lu a tio n  Programs
N early  a l l  w r i te r s  in  th e  f i e ld  o f  f a c u l ty  e v a lu a tio n  
recommended th e  adop tion  o f  com prehensive programs o f  f a c u l ty  
e v a lu a tio n  (A leam oni, 1981; Arden, 1989; B lackburn & C la rk , 1975;
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B randenburg, Braskamp, & Ory, 1979; D re s se l , 1976; Greenwood & 
Ram agli, 1980; Romberg, 1985; S a u te r  & W alker, 1976; S chne ide r,
1975; S c r iv e n , 1980, 1983, 1985; S e ld in , 1984; Sm ith, Hausken, 
K ovacevieh, & McGuire, 1988; Soderberg , 1985, 1986; S p a ig h ts  & 
B rid g es , 1986; S tevens & Aleamoni, 1985; Swanson & S isso n , 1971). 
Comprehensive f a c u l ty  e v a lu a tio n  has been d e sc rib ed  a s  a program 
in  which s e v e ra l  methods a re  employed and m u ltip le  c o n s t i tu e n c ie s  
a re  co n su lte d  in  th e  p ro ce ss  o f  g a th e r in g  and in te r p r e t in g  d a ta  on 
th e  e f f e c t iv e n e s s  o f  te a c h e r s .  Programs o f  com prehensive e v a lu a tio n  
have inc luded  b o th  fo rm a tiv e  and summative components; have e l i c i t e d  
in fo rm a tio n  from s tu d e n ts ,  f a c u l ty  c o lle a g u e s , academic 
a d m in is t r a to r s ,  and from f a c u l ty  members being  e v a lu a te d ; and have 
inc luded  d i r e c t  c lassroom  o b s e rv a tio n , v id eo tap in g  o f  c la s s e s ,  
exam ination  o f  cou rse  m a te r ia ls ,  e v a lu a tio n  o f  in s tru c to r -g ra d e d  
s tu d e n t a ss ig n m en ts , and o th e r  methods in  th e  p ro ce ss  o f  g a th e r in g  
and in te r p r e t in g  d a ta .
In  i n s i s t i n g  t h a t  i t  i s  c r i t i c a l  to  have a com prehensive program 
o f  f a c u l ty  e v a lu a tio n , a s  opposed to  a more l im ite d  program , in  
p la c e , D re sse l (1976) observed t h a t  "no one method by i t s e l f  i s  
ad eq u a te . In  f a c t ,  overem phasis on one method may do more harm 
than  good. V arious f a c e ts  o f  th e  program can be examined by 
d i f f e r e n t  and a p p ro p r ia te  means o f  assessm ent" (p . 338).
B a t is ta  (1976) observed t h a t  "no techn ique  o r  sou rce  o f  
in fo rm a tio n  i s  v a lid  p e r  se  in  e v a lu a tin g  c o lle g e  te a c h in g .
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U se fu ln e ss  depends on th e  o b je c t iv e s  to  be reached" (p . 2 6 9 ).
L ik ew ise , Greenwood and Ramagli (1980) concluded th a t :
None o f  th e  means o f  e v a lu a tin g  c o lle g e  te a c h in g  used 
a lo n e  seems to  have a  re s e a rc h  base  which in d ic a te s  
t h a t  i t  i s  a s u f f i c i e n t l y  v a lid  measure o f  th e  tea c h in g  
e f f e c t iv e n e s s  o f  a g iv en  p ro fe s s o r .  Such a  s i t u a t i o n  
su g g e s ts  th e  developm ent o f  m u lt ip le  d a ta  system s t h a t  a re  
c o n tin u o u s ly  v a lid a te d  and s u b je c t  to  ongoing e m p ir ic a l 
exam ination  o f  th e  i n te r r e la t io n s h i p s  e x is t in g  betw een 
th e  d i f f e r e n t  k in d s  o f  e v a lu a tio n  and in s t r u c t io n a l  
improvement d a ta  c o l l e c te d ,  (p . 681)
Y e t, i t  has n o t alw ays been p o s s ib le ,  and p robab ly  nev er w i l l  
b e , f o r  a l l  c o lle g e s  and u n i v e r s i t i e s  to  commit th e  n e c essa ry  
re s o u rc e s  to  im plem ent com prehensive programs o f  f a c u l ty  e v a lu a tio n  
(B randenburg , Braskamp, & Ory, 1979). In  t h i s  e v e n t, s c h o la r s  
have recommended t h a t  th e  u n iv e r s i ty  community ask—and answ er, 
a f t e r  c a r e f u l  d e l ib e r a t io n — th re e  fundam ental q u e s tio n s  b e fo re  
co n d u c tin g  f a c u l ty  e v a lu a tio n . These q u e s tio n s  were: (a )  For
what pu rpose  i s  th e  e v a lu a tio n  being  conducted?; (b) From what 
so u rc e s  w i l l  th e  in fo rm a tio n  be o b ta in e d ? ; Who w i l l  i n t e r p r e t  th e  
in fo rm a tio n  g a th e re d ? ; (c )  What methods and p ro ced u res  w i l l  be 
used to  g a th e r  th e  in fo rm a tio n ?  (B ulcock , 1984; C a n c e ll i ,  1987; 
C ra ig , R e d f ie ld , & G a llu zzo , 1986; M illm an, 1981; P r a te r ,  1983; 
S c r iv e n , 1980; S oderberg , 1986). F u r th e r ,  th e s e  same s c h o la r s  
em phasized th a t  a s a t i s f a c to r y  answer to  the  f i r s t  q u e s tio n  must 
p recede  a tte m p ts  to  answ er th e  o th e r  q u e s tio n s .
A number o f  rea so n s  have been suggested  f o r  conducting  f a c u l ty  
e v a lu a t io n s ,  b u t th o se  m entioned most o f te n  have been fo r  making 
p e rso n n e l d e c is io n s  and f o r  im proving i n s t r u c t io n .  S ince th e
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pu rposes may be q u i te  d i f f e r e n t ,  i t  has been suggested  th a t  fo rm a tiv e  
and summative f a c u l ty  e v a lu a tio n s  may r e q u i r e  d i f f e r e n t  approaches 
to  ach iev e  th e  b e s t  r e s u l t s ,  as some methods and so u rc e s  o f  
in fo rm a tio n  may be r e le v a n t  f o r  one purpose b u t i r r e l e v a n t  f o r  th e  
o th e r .  To i l l u s t r a t e  t h i s  p o in t ,  C en tra  (1 9 7 5 ), S c riv en  (1980,
1983), and S o r o in e l l i  (1984) argued th a t  d i r e c t  c lassroom  
o b s e rv a t io n , w hether conducted by a d m in is t r a to r s  o r  c o lle a g u e s , i s  
in a p p ro p r ia te  f o r  summative e v a lu a tio n  b u t i s  o f  g r e a t  p o te n t ia l  
v a lu e  in  fo rm a tiv e  e v a lu a tio n . T h e ir  c r i t i c i s m  o f  u s in g  i t  f o r  
summative e v a lu a tio n  was based on i t s  low i n t e r - r a t e r  r e l i a b i l i t y ,  
th e  tim e re q u ire d  to  o b ta in  a r e p r e s e n ta t iv e  sam ple o f  tea c h in g  
b e h a v io rs , and th e  l ik e lih o o d  th a t  th e  te a c h in g  and le a rn in g  
environm ent i s  d i f f e r e n t  when o b se rv e rs  a r e  p re s e n t  th an  when on ly  
th e  s tu d e n ts  and th e  p ro fe s s o r  a re  in  th e  c la ssro o m . In  one 
e x p e rim en ta l s tu d y , Ward, C la rk , and H arriso n  (1981) found t h a t  th e  
p resen ce  o f  o b se rv e rs  s ig n i f i c a n t l y  a l t e r e d  approaches toward 
te a c h in g , as  p ro fe s s o rs  were much more l ik e ly  to  in v o lv e  s tu d e n ts  
in  th e  te a c h in g  and le a rn in g  p ro ce ss  when th ey  knew th a t  o b se rv e rs  
were in  th e  c lassroom  th an  when th ey  were unaware o f  th e  p resence  
o f  o b s e rv e rs .
A nother example o f  th e  p o te n t ia l  c o n f l i c t  betw een summative 
and fo rm a tiv e  e v a lu a tio n  has a ls o  been c i t e d .  W hile academic 
a d m in is t ra to rs  a r e  u s u a lly  c o n s id e red  in d isp e n sa b le  in  th e  p ro ce ss  
o f  summative e v a lu a tio n , Edwards (1974) and McKeachie (1987) 
suggested  th a t  a d m in is t r a to r s  may be a  l e s s  c r e d ib le  so u rce  in
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
21
fo rm ative  e v a lu a tio n . These s c h o la rs  reasoned t h a t  f a c u l ty  members 
a re  no t l ik e ly  to  ask f o r  he lp  from a d m in is tra to rs  in  e f f o r t s  to  
improve in s t r u c t io n ,  because th e se  same a d m in is tra to rs  w i l l  
e v e n tu a lly  be c a lle d  upon to  make c r i t i c a l  p e rso n n e l d e c is io n s  
about them.
A Model f o r  a Program o f  Comprehensive E v a lu a tio n .
In c lu d in g  th e  Form ative E v a lu a tio n  o f  I n s t r u c t io n
Procedures f o r  conducting  summative and fo rm ative  e v a lu a tio n  
o f  programs and personnel a t  th e  d e n ta l  schoo l o f  th e  U n iv e rs ity  
o f  Maryland were d esc rib ed  in  d e t a i l  by Romberg (1985 ). In  t h i s  
program , s e v e ra l  methods o f  e v a lu a tio n  were employed and so u rces  
c o n su lte d , in  f iv e  broad a re a s :  (a )  s tu d e n t e v a lu a tio n  o f
in s t r u c t io n ,  in c lu d in g  bo th  cou rse  q u a l i ty  and te a c h e r  e f f e c tiv e n e s s
(b) e v a lu a tio n  o f  th e  f a c u l ty  f o r  d e c is io n s  reg a rd in g  reappo in tm en t, 
p rom otion, and te n u re ; (c )  th e  e v a lu a tio n  o f  each departm en t, 
in c lu d in g  th e  fo rm ative  e v a lu a tio n  o f  i t s  g o a ls  and o b je c t iv e s  by 
th e  f a c u l ty  a s  w ell as a d m in is t ra to rs ,  and th e  fo rm ativ e  e v a lu a tio n  
o f  th e  f a c u l ty  by p ee rs  and departm ent c h a irp e rso n s ; (d ) f a c u l ty  
and s tu d e n t e v a lu a tio n  o f  a d m in is t r a to r s ,  in c lu d in g  th e  dean , 
a s s o c ia te  d ean s, and departm ent c h a irp e rso n s ; and (e )  e v a lu a tio n  o f  
th e  g o a ls  and o b je c t iv e s  o f th e  schoo l by s tu d e n ts ,  f a c u l ty ,  and 
a d m in is t ra to rs .
The p ro cesses  d esc rib ed  in  two o f  th e se  f iv e  a re a s  were q u ite  
c o n v e n tio n a l, in  th a t  s tu d e n ts  a t  most c o lle g e s  and u n iv e r s i t i e s  
a re  a ffo rd ed  o p p o r tu n it ie s  to  e v a lu a te  c o u rses  and in s t r u c t o r s ,
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission
22
and com m ittees composed o f  f a c u l ty  members and a d m in is tra to rs  a t  
most c o lle g e s  and u n iv e r s i t i e s  a re  asked to  make recommendations 
concern ing  p e rso n n e l d e c is io n s .  System atic  e v a lu a tio n  in  th e  
rem ain ing  th re e  a re a s  has been much l e s s  commonplace in  h ig h e r  
e d u c a tio n . The mechanisms which have been p u t in to  p la c e  to  e v a lu a te  
d e p a rtm en ta l g o a ls  and o b je c t iv e s  and th o se  o f  th e  sc h o o l, as w ell 
a s  th e  fo rm a tiv e  e v a lu a tio n  o f  th e  f a c u l ty  and a d m in is tra t io n  by 
th e  f a c u l ty ,  have been employed in f r e q u e n t ly .
A R a tio n a le  f o r  P eer Review in  Form ative E v a lu a tio n
F or t h i s  s tu d y , fo rm ative  e v a lu a tio n  has been d e sc rib ed  a s  a 
component in  com prehensive e v a lu a tio n  in  which in s t r u c t io n a l  
improvement i s  th e  prim ary fo c u s . I t  has been f u r th e r  s t ip u la te d  
t h a t  i t s  o b je c t iv e s  a re  to  be accom plished by s e l f - i d e n t i f i c a t i o n  
o f  s tr e n g th s  and weaknesses through in te r a c t io n  w ith , and w ith  
feedback from , one o r  more in d iv id u a ls  who a re  know ledgeable about 
tea c h in g  and le a rn in g  s t r a t e g i e s  and f a m i l ia r  w ith  th e  tea c h in g  
perform ance o f  th e  i n s t r u c to r  being  e v a lu a te d . S ince s c h o la rs  
were convinced t h a t  th e re  a re  advan tages f o r  keeping th e  summative 
and fo rm a tiv e  fu n c tio n s  s e p a r a te ,  th ey  have recommended t h a t  th e  
f in d in g s  from fo rm a tiv e  e v a lu a tio n  should n o t be used in  d e c is io n s  
reg a rd in g  reap p o in tm en t, p rom otion, te n u re , o r  com pensation.
McKeachie (1986) observed t h a t  s c h o la rs  have n o t ag reed , and 
p robab ly  never w i l l ,  on a s in g le  th eo ry  by which e f f e c t iv e  tea c h in g  
can be measured o r  e v a lu a te d . That c o n c lu s io n  n o tw ith s ta n d in g , 
in d iv id u a l  f a c u l ty  members have p robab ly  developed , e i t h e r  e x p l i c i t l y
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o r  i m p l ic i t l y ,  tea c h in g  s ty l e s  c o n s is te n t  w ith  t h e i r  backgrounds,
p e r s o n a l i t i e s ,  and e x p e rie n c e s , and s p e c i f ic  th e o r ie s  o f  teach in g
and le a rn in g  (B ulcock , 1984; McKeachie, 1986). F o r t h a t  re a so n ,
s c h o la r s  have suggested  t h a t  inform ed p e e rs—who know t h e i r
c o lle a g u e s  p e rs o n a lly  and p r o f e s s io n a l ly ,  who a re  f a m i l ia r  w ith
e f f e c t iv e  (and in e f f e c t iv e )  p r a c t ic e s  in  th e  s ty l e s  adopted by
t h e i r  c o lle a g u e s , and who rec o g n ize  t h a t  e f f e c t i v e  te a c h in g  i s
c o n tin g e n t on a number o f  complex f a e to r s ,  o n ly  some o f  which a re
c o n tro l le d  by i n s t r u c t o r s —may be fo rc e fu l  c a ta ly s t s  in  th e  p ro c e ss
o f  i n s t r u c t io n a l  im provem ent.
A number o f  s c h o la r s  c r i t i c i z e d  th e  i n f l e x i b i l i t y  b u i l t  in to
most program s o f  f a c u l ty  e v a lu a tio n  (B ulcock , 1984; C a n e e l l i ,  1987;
S c r iv e n , 1980, 1983). To remedy t h i s  s i t u a t i o n ,  C a n e e ll i  (1987)
e n v is io n ed  a system  o f  p e e r e v a lu a tio n  th a t :
makes minimal assum ptions re g a rd in g  how in s t r u c t io n  should  
o c c u r. I t  i s  l e f t  to  th e  p ro fe s s io n a l  judgm ents o f  th e  
p ro fe s s o rs  to  de te rm in e  how th e y  wish to  develop  and te a c h  
t h e i r  c o u rs e s . The system  o n ly  re q u ir e s  t h a t  th ey  be 
w ith in  th e  bounds o f  a c c e p ta b le  p r a c t ic e ,  b ro ad ly  d e f in e d , 
t h a t  they  do what th ey  say  th e y  do , and t h a t  th e re  be a 
c o g en t r a t io n a le  f o r  t h e i r  c h o ic e s .  Thus, th e  review  
o f  each  p ro fe s s o r  i s  unique and r e q u ir e s  d e c is io n s  based on 
d i s p a r a te  and o f te n  id io s y n c ra t ic  b i t s  o f  in fo rm a tio n .
The u se  o f  judgm ents by p e e rs  p ro v id es  a  method t h a t  i s  
f l e x i b l e  enough to  a d ju s t  to  th e  unique d a ta  base  g en era ted  
in  each  rev iew , (p . 12)
W hile fo rm a tiv e  e v a lu a tio n  o f  in s t r u c t io n  canno t a d d re ss  a l l  
o f  th e  problem s in h e re n t in  th e  system  o f f a c u l ty  e v a lu a tio n , many 
s c h o la r s  and p r a c t i t io n e r s  have ag reed  th a t  i t  i s  one prom ising 
means f o r  im proving th e  q u a l i ty  o f  te a c h in g . However, th e se  same 
s c h o la rs  and p r a c t i t io n e r s  have a ls o  warned t h a t  p e e r  review  must
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be c a r e f u l ly  planned and implemented i f  i t  i s  to  be an e f f e c t iv e  
component in  th e  p ro cess  o f  fo rm ativ e  e v a lu a tio n .
Models o f  Form ative E v a lu a tio n  In v o lv ing  C olleagues 
as  E v a lu a to rs
A number o f  programs o f  fo rm ative  e v a lu a tio n  in  which peer 
review  i s  an in te g r a l  component have been developed by s c h o la rs  
and r e s e a rc h e rs .  While many o f  th ese  programs have proceeded no 
f u r th e r  than  th e  t h e o r e t i c a l  s ta g e ,  some o f  them have been 
implemented by elem entary  and secondary  sch o o ls  and by c o lle g e s  
and u n i v e r s i t i e s  in  th e  U nited S ta te s  and ab road .
Roper. D ea l, and Dornbusch Model. A c a r e f u l ly  conceived 
fo rm a tiv e  e v a lu a tio n  model was developed and p u t in to  p la c e  by 
Roper, D ea l, and Dornbusch (1976 ). This p lan  included  seven 
in te rd e p e n d e n t s ta g e s :  (a )  id e n t i f y in g  th e  p a r t i c ip a n ts  and
d e te rm in in g  which o f  them w i l l  work to g e th e r ;  (b ) d e f in in g  and 
c la r i f y in g  th e  tea c h in g  and le a rn in g  o b je c t iv e s  o f  each p a r t i c ip a n t ;
(c )  th e  s e t t in g  o f  th e  c r i t e r i a  by which th e  perform ance o f  each 
p a r t i c ip a n t  w i l l  be e v a lu a te d , based on th e  o u tlin e d  o b je c t iv e s ;
(d) a s se s s in g  th e  q u a l i ty  o f  th e  perform ance o f  each p a r t i c ip a n t  
th rough  th e  use  o f d i r e c t  c lassroom  o b s e rv a tio n , v id eo ta p in g  o f 
c l a s s e s ,  e v a lu a tio n  o f  c o u rse  m a te r ia ls ,  e v a lu a tio n  o f 
in s t ru c to r -g ra d e d  s tu d e n t a ssig n m en ts , a n d /o r  o th e r  m ethods; (e) 
a p p ra is in g  th e  s tr e n g th s  and w eaknesses o f  th e  perform ance; ( f )  
comm unicating th e  r e s u l t s  o f  th e  e v a lu a tio n , norm ally  th rough  d i r e c t  
in te r a c t io n  between/among e v a lu a to r ( s )  and th e  f a c u l ty  member whose
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perform ance i s  being  e v a lu a te d ; and (g ) develop ing  a p lan  fo r  
improvement based on s e lf -a s se ssm e n t as w ell as on th e  r e s u l t s  o f 
th e  p ro c e ss .
Roper, D eal, and Dornbusch (1976) recommended t h a t  th e  
membership o f th e  working groups be determ ined by th e  program 
p a r t i c ip a n ts ,  b e lie v in g  th a t  t h i s  method o f s e le c t io n  i s  p re fe ra b le  
to  random s e le c t io n  o r  a r b i t r a r y  assignm ent. They concluded th a t  
m utual re s p e c t  and t r u s t  between/among p a r t i c ip a n ts ,  and com patib le  
ed u c a tio n a l p h ilo so p h ie s  th a t  can be c o n tro l le d  f o r  th rough 
s e l f - s e l e c t io n ,  outw eigh advantages o ffe red  by o th e r  methods o f 
s e le c t io n .  Agreeing th a t  p a r t ic ip a n ts  should determ ine  membership 
o f  th e  working g ro u p s, H e lle r  (1989) warned t h a t  an a ttem p t to  
impose membership m ight r e s u l t  in  groups th a t  "go through th e  
m otions,"  b u t make l i t t l e  o r  no le g i t im a te  a ttem p t to  improve th e  
q u a li ty  o f  te a c h in g .
In  th e  Roper, D eal, and Dornbusch model, and in  o th e r  fo rm ative  
e v a lu a tio n  m odels, p a r t i c ip a n ts  have been encouraged to  id e n t i f y  
th e  w orth o f  t h e i r  own o b je c t iv e s  ( e i t h e r  in d iv id u a l ly  o r 
c o l l e c t i v e ly ) ,  to  de term ine  th e  methods by which th e  d a ta  w i l l  be 
g a th e re d , and to  e s ta b l i s h  th e  c r i t e r i a  by which s tr e n g th s  and 
weaknesses w i l l  be e v a lu a te d . Allowing p a r t ic ip a n ts  to  make th ese  
fundam ental d e c is io n s  was seen  as a means f o r  develop ing  f a c u l ty  
ownership in  th e  program (H e lle r ,  1989). While perform ance i s  
eva lua ted  la rg e ly  o r  e x c lu s iv e ly  by d i r e c t  c lassroom  o b se rv a tio n  
in  many m odels, a number o f  methods f o r  g a th e r in g  in fo rm a tio n  were
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recognized  as v ia b le  by Roper, D ea l, and Dornbusch (1976 ). These 
re s e a rc h e rs  recognized  th a t  a v a r ie ty  o f  e f f e c t iv e  tea c h in g  s ty le s  
and methods f o r  e v a lu a tin g  them e x i s t .
The method f o r  communicating th e  feedback  from fo rm a tiv e  
e v a lu a tio n  has become la r g e ly  s ta n d a rd iz e d . A f te r  th e  agreed  upon 
methods o f  e v a lu a tio n  have been com pleted , th e  group members have 
met to g e th e r  to  d is c u s s  th e  f in d in g s .  At th e s e  s e s s io n s ,  each  group 
member, in c lu d in g  th e  f a c u l ty  member whose perform ance i s  be ing  
e v a lu a te d , has been encouraged to  p rov ide  an assessm ent o f  th e  item s 
under c o n s id e ra t io n . F a c u lty  members in  th e  Roper, D ea l, and 
Dornbusch s tudy  re p o rte d  t h a t  c r i t i c i s m  was most o f te n  p resen ted  
as su g g e s tio n s  f o r  a l t e r n a t iv e  te c h n iq u e s , r a th e r  th an  as mandates 
o r  a b s o lu te s . The re s e a rc h e rs  re p o rte d  t h a t  comments "encompassed 
v i r t u a l l y  every  a sp e c t o f  c lassroom  a c t i v i t y .  Teachers lea rn ed  
n o t on ly  about t h e i r  own perform ance b u t about th e  o v e ra l l  c lim a te  
o f  t h e i r  classroom s" (Roper, D ea l, & D ornbusch, 1976, p . 6 2 ) .
The p lann ing  o f  th e  programs fo r  improvement has evolved 
d i r e c t l y  from th e  feedback s e s s io n s ,  from s e lf -a s s e s s m e n t o f  o th e r  
a s p e c ts  o f  th e  p ro c e s s , and from s e l f - r e f l e c t i o n  on perform ance in  
g e n e ra l .  At th e se  p lann ing  s e s s io n s ,  p a r t i c ip a n ts  have worked 
c o l l e c t i v e ly  to  de te rm ine  th e  s t r a t e g i e s  to  be employed in  e f f o r t s  
to  improve perform ance, th e  re so u rc e s  req u ired  to  accom plish  th ese  
o b je c t iv e s ,  and th e  means by which th e s e  i n s t r u c t io n a l  improvement 
e f f o r t s  w i l l  be e v a lu a te d .
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W hile p a r t i c ip a n ts  in  th e  Roper, D eal, and Dornbusch study  
were e n th u s ia s t ic  about th e  program , th e  model a p p a re n tly  has n o t 
been adopted by o th e r  e lem en tary  o r  secondary sch o o ls  o r  by c o lle g e s  
o r  u n i v e r s i t i e s .  The rea so n s  f o r  t h i s  have n o t been addressed  by 
re s e a rc h e rs .
Soderberg M odel. A second model o f  com prehensive f a c u l ty  
e v a lu a tio n , adapted  from a number o f  teach ing  and le a rn in g  th e o r ie s ,  
was developed by Soderberg (1986). The th re e  d im ensions o f  th e  
model have been diagram ed to  show how elem ents from each  dim ension 
r e l a t e  to  each o th e r  (F ig u re  1 ) .
Soderberg d e sc r ib e d  th e  f i r s t  dim ension as  c o n s is t in g  o f  a 
s e r i e s  o f  in te rd e p e n d e n t co n c ep tu a l ev en ts  t h a t  in s t r u c to r s  c o n s id e r  
in  s e t t in g  g o a ls  and o b je c t iv e s ,  in  de te rm in ing  how to  accom plish 
th e s e  g o a ls  and o b je c t iv e s ,  and in  s e le c t in g  methods f o r  e v a lu a tin g  
t h e i r  su c c e ss  in  m eeting th e  g o a ls  and o b je c t iv e s .  The second 
d im ension was d e sc r ib e d  as  a n o th e r  in te rd ep e n d e n t p ro cess  o f  more 
c o n c re te  i n s t r u c t io n a l  e v e n ts :  p r e - in te r a c t iv e  ev en ts
(p lan n in g  f o r  what should occu r d u rin g  the  p ro cess  o f  i n s t r u c t io n ) ,  
i n t e r a c t iv e  e v e n ts  ( th e  a c tu a l  d e l iv e ry  p h a s e ) , and a 
p o s t - i n te r a c t iv e  phase ( th e  p ro cess  o f  r e v is io n ,  in  which r e f l e c t io n  
and f u r th e r  p lan n in g  gu ide  e f f o r t s  to  improve th e  d e liv e ry  o f 
i n s t r u c t io n ) .
As th e  t h i r d  d im ension , Soderberg id e n t i f ie d  s e v e ra l  
c o n s t i tu e n c ie s  which may be a b le  to  p rov ide  in fo rm a tio n  about th e  
s tr e n g th s  and w eaknesses in  th e  in s t r u c t io n a l  p ro c e s s . While
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
28
F ig u re  1 . S o d e rb e rg 's  th re e -d im e n s io n a l model o f  f a c u l ty  e v a lu a tio n .
PRE-INTERACTION
REVISION
\ \ \ OTHERSOURCESI INFORMED ADMINISTRATORS INFORMED PEERS 
STUDENT ATTITUDES & OPINIONS
GOALS/ METHODS/
OBJECTIVES MATERIALS FEEDBACK
N ote. From nA C re d ib le  Model: E v a lu a tin g  Classroom  Teaching in
Higher E ducation" by L. 0 . S oderberg , 1985. I n s t r u c t io n a l  
E v a lu a tio n . 8 (2 ) ,  p . 20 . R eprin ted  by p e rm iss io n .
s tu d e n ts  and inform ed p e e rs  were l i s t e d  as prim ary so u rc e s , informed 
a d m in is tra to rs  and alum ni were id e n t i f i e d  a s  im portan t secondary 
sou rces  o f  in fo rm a tio n .
The Role o f  C o lleagues in  th e  Form ative E v a lu a tio n  
o f  I n s t r u c t io n
In  fo rm u la tin g  a model f o r  com prehensive f a c u l ty  e v a lu a tio n , 
Soderberg (1986) recogn ized  th a t  inform ed p e e rs  a re  p o t e n t ia l ly  a 
prim ary sou rce  o f  in fo rm a tio n  in  th e  e v a lu a tio n  o f  th e  teach in g  
perform ance o f  t h e i r  c o lle a g u e s . Many o th e r  s c h o la rs  a ls o  suggested  
th a t  f a c u l ty  members have e x p e r t is e  t h a t  should  be u t i l i z e d  in  
fo rm a tiv e , a s  w e ll as summ ative, e v a lu a tio n  o f  in s t r u c t io n  (Aleamoni,
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1981; B a t i s t a ,  1976; C e n tra , 1975; Cohen & McKeachie, 1981;
F itz g e ra ld  & G ra fto n , 1981; Gunn, 1982; W ilson, D ie n s t,  & Watson, 
1973). However, Cohen and McKeachie (1981) emphasized th a t  p eer 
review  o f  i s o la te d  elem ents o f  te a c h in g  perform ance "a re  n o t 
n e c e s s a r i ly  v a lid  in d ic a to r s  o f  e f f e c t iv e  tea c h in g  when used by 
th em se lv es , b u t th ey  may be h e lp fu l  when used in  c o n ju n c tio n  w ith  
o th e r  ev idence" (p . 147).
E lem ents o f  Teaching That May Be B e t te r  Evaluated by C o lleagues 
Than by S tuden ts  o r  Academic A d m in is tra to rs
B a t is ta  (1976) and Cohen and McKeachie (1981) provided  th e  
most e x h au stiv e  a n a ly se s  o f  th e  r o le s  t h a t  m ight be played by p ee rs  
in  th e  e v a lu a tio n  o f  i n s t r u c t io n .  Cohen and McKeachie c l a s s i f i e d  
th e s e  r o le s  in to  fo u r  b ro ad , i f  somewhat o v e rla p p in g , c a te g o r ie s :
(a )  e lem ents o f  co u rse  d e s ig n , in c lu d in g  g o a ls  and co u rse  c o n te n t;
(b) in s t r u c t io n a l  methods and m a te r ia ls ;  (c) e v a lu a tio n  and g rad in g  
p r a c t ic e s ;  and (d) th e  in te g r a t io n  o f  in fo rm a tio n  from a l l  so u rc e s .
In  th e  c a te g o ry  o f  co u rse  d e s ig n , th e se  re s e a rc h e rs  c i te d  th e  
fo llo w in g  e lem ents: (a )  m astery  o f  cou rse  c o n te n t;  (b)
a p p ro p r ia te n e s s  o f  co u rse  o b je c t iv e s ;  (c )  s e le c t io n  o f  co u rse  c o n te n t 
(knowledge o f  what must be ta u g h t) ;  (d) o rg a n iz a tio n  o f  th e  c o u rse ;
(e )  coverage o f  a p p ro p r ia te  c o n te n t;  ( f )  in c o rp o ra tio n  o f  re c e n t 
s c h o la rsh ip  in to  s e le c t io n  o f  c o n te n t;  and (g) s u i t a b i l i t y  o f  s tu d e n t 
a ssignm ents in  m eeting co u rse  o b je c t iv e s .  Soderberg (1986) noted 
t h a t  inform ed p ee rs  may a ls o  th e  b e s t  judges o f  th e  s u i t a b i l i t y  o f 
o b je c t iv e s  fo r  p a r t i c u l a r  groups o f  s tu d e n ts  and th e  a p p ro p r ia te n e s s  
o f  th e  r ig o r  o f  th e  co u rse  in  i t s  c o n te x tu a l  environm ent.
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In  th e  c a te g o ry  o f  i n s t r u c t io n a l  methods and m a te r ia ls ,  Cohen 
and McKeachie (1981) c i te d  f iv e  a re a s  in  which c o lle a g u e s  might 
capab ly  judge th e  e f f e c t iv e n e s s  o f  f a c u l ty  members:
(a )  s u i t a b i l i t y  o f  methods o f  i n s t r u c t io n  in  m eeting co u rse  g o a ls ;
(b ) a p p ro p r ia te n e s s  o f  th e  read in g  l i s t  f o r  th e  c o u rse ;
(c )  re a so n a b le n e ss  o f  th e  amount o f  tim e re q u ire d  o f  s tu d e n ts  fo r  
com pleting  re a d in g s , w r i t te n  a ss ig n m en ts , and o th e r  p r o je c ts ;
(d ) a p p ro p r ia te n e s s  o f  handouts and o th e r  i n s t r u c t io n a l  m a te r ia ls  
in  f a c i l i t a t i n g  le a rn in g ;  and (e )  th e  s u i t a b i l i t y  o f  v a rio u s  ty p es  
o f  media in  m eeting cou rse  o b je c t iv e s .  B a t i s t a  (1976) inc luded  a 
r e la te d  item : th e  a p p lic a t io n  o f  a p p ro p r ia te  m ethodologies f o r
te a c h in g  s p e c i f ic  c o n te n t .
In  a s se s s in g  th e  d e v ic e s  employed by p ro fe s s o rs  f o r  e v a lu a tin g  
3tu d e n t assignm en ts and t h e i r  g rad in g  p r a c t ic e s ,  Cohen and McKeachie 
recommended t h a t  c o lle a g u e s  judge: (a )  th e  le n g th  and d i f f i c u l t y
o f  ex am inations; (b ) th e  coverage g iven  to  h ig h e r -o rd e r , as w ell as 
lo w e r-o rd e r , c o g n it iv e  p ro ce sse s  on exam inations and o th e r  
a ssignm en ts ; (c )  th e  tim e and e f f o r t  re q u ire d  o f  s tu d e n ts  to  com plete 
w r i t te n  assignm en ts and o th e r  p r o je c ts ;  and (d ) th e  s p e c i f i c i t y  on 
how g rad in g  p r a c t ic e s  a re  ex p la in ed  to  s tu d e n ts .  Soderberg (1986) 
recommended a d d i t io n a l  a re a s  in  which p ee rs  m ight become involved  
in  e v a lu a tin g  f a c u l ty  assessm en t o f s tu d e n t perform ance: the
r e la t io n s h ip  o f  e v a lu a tio n  in s tru m e n ts  to  c o u rse  o b je c t iv e s  and 
p ro c e d u re s , th e  u s e fu ln e s s  o f  th e  e v a lu a tio n  to  s tu d e n ts  in  th e  
le a rn in g  p ro c e s s , and th e  r e la t io n s h ip  betw een th e  awarding o f
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
31
c o u rse  g rad es  to  th e  g rad in g  system  communicated to  s tu d e n ts  
(presum ably) e a r ly  in  th e  term .
S criv en  (1985) commented on two r e la te d  i te m s , t e s t  c o n s tru c tio n  
and th e  a c tu a l  g rad in g  o f  ex am in a tio n s. In  su g g e s tin g  th a t  
c o lle a g u e s  w ith  s p e c i f ic  e x p e r t is e  in  t e s t  c o n s tru c tio n  and 
e v a lu a tio n  become invo lved  in  a s se s s in g  th e  com petencies o f 
c o lle a g u e s  in  th e se  a re a s ,  S c riv en  observed t h a t  "few te a c h e rs  
. . . have ever had t h e i r  t e s t s  and sc o rin g  keys looked a t  a g a in s t  
minimum s ta n d a rd s  o f  p ro fe s s io n a l  com petence, i f  indeed they  have 
e v e r  heard  o f  such  s ta n d a rd s ;  and th o se  th a t  have been looked a t  
p re s e n t  a  very  d e p re ss in g  p ic tu r e "  (p . 3 2 ) . S criven  a ls o  d isc u sse d  
a number o f  s p e c i f ic  means by which t e s t  c o n s tru c tio n  and g rad in g  
m ight be improved w ith  th e  a s s is ta n c e  o f  p sy c h o m etric ian s .
Cohen and McKeachie (1981) in d ic a te d  th a t  c o lle a g u e s  a re  id e a l ly  
equipped to  i n te g r a te  and i n t e r p r e t  in fo rm a tio n  g a th e red  from v a rio u s  
methods o f  e v a lu a tio n  and from o th e r  so u rc e s . In  th e  e v a lu a tio n  
o f  i n s t r u c t io n ,  th e s e  re s e a rc h e rs  suggested  t h a t  inform ed p eers  
c o n s id e r  th e  fo llo w in g  f a c to r s :  (a )  th e  i n te r p r e ta t io n  o f  s tu d e n t
r a t in g s  in  l i g h t  o f  c ircu m stan ces  under which th e  co u rse  was ta u g h t 
( e . g . ,  la rg e  v e rsu s  sm all en ro llm en t in  c la s s e s ,  re q u ire d  v e rsu s  
e l e c t i v e  c o u rs e s , and a number o f  o th e r  c o n tin g e n c ie s  which may 
a f f e c t  s tu d e n t  r a t i n g s ) ;  (b ) th e  c r i t e r i a  used in  e v a lu a tin g  
in s t r u c t io n ;  and (c )  th e  w eigh ting  o f  th e  c r i t e r i a  used in  
d e te rm in in g  th e  e f f e c t iv e n e s s  o f  te a c h in g  in  s p e c i f ic  c o n te x ts .  
B a t i s t a  (1976) l i s t e d  a number o f  o th e r  f a c to r s  t h a t  m ight be
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conside red  by c o lle a g u e s  in  th e  in te g r a t iv e  p ro cess  o f  in s t r u c t io n a l  
e v a lu a tio n : (a )  f a c u l ty  members' own e v a lu a tio n s  o f  t h e i r  teach in g ;
(b) f a c u l ty  members' own e v a lu a tio n  o f  knowledge o f  s p e c i f ic  c o n te n t 
a re a s  in  th e  f i e l d  as  a  whole; (c )  in fo rm al cou rse  e v a lu a tio n s  
conducted by in s t r u c t o r s  w ith  t h e i r  s tu d e n ts ;  (d) alum ni r a t in g s  
o f  f a c u l ty  members; (e )  s tu d e n t achievem ent in  c o u rse s ; and
( f )  in te rv ie w s  w ith  groups o f  s tu d e n ts  o r  in d iv id u a l  s tu d e n ts .
C ra ig , E e d f ie ld , and G alluzzo  (1986) and McKeachie (1986) 
recommended t h a t  th e  i n te g r a t iv e  p ro cess  in c lu d e  a s tudy  o f  th e  
r e la t io n s h ip  betw een s tu d e n ts ' e x p la n a tio n s  o f  t h e i r  r e s p o n s ib i l i ty  
in  tea c h in g  and le a r n in g ,  and t h e i r  e v a lu a tio n s  o f  co u rses  and 
i n s t r u c t o r s .  The s c h o la rs  were convinced th a t  in fo rm a tio n  provided 
by th e se  com parisons would be a v a lu a b le  to o l  in  a s se s s in g  th e  
q u a l i ty  o f  te a c h in g  and s tu d e n t le a rn in g .
Summary
When f a c u l ty  members become involved  as e v a lu a to rs  in  programs
o f  i n s t r u c t io n a l  improvement, w r i te r s  in  th e  f i e ld  have suggested
th a t  i t  m ight become a  mechanism by which te a c h e rs  work to g e th e r
to  improve th e  q u a l i ty  o f  in s t r u c t io n .  U nlike summative e v a lu a tio n ,
where a l l  f a c u l ty  members a re  ev a lu a ted  acco rd ing  to  common c r i t e r i a ,
Menges (1985) observed th a t  fo rm ativ e  e v a lu a tio n :
p roceeds d i f f e r e n t l y  from person  to  person  and from 
s e t t in g  to  s e t t i n g .  I t s  i n i t i a t i o n  i s  u s u a lly  from 
w ith in , a lth o u g h  c e r ta in  e x te rn a l  c ircum stances 
su p p o rt i t  more e f f e c t iv e ly  than  o th e r s .  . . . These 
c o n d it io n s  in c lu d e  exposure to  r e le v a n t  th e o ry , p ro v is io n  
f o r  p r a c t ic in g  th e  new approaches and re c e iv in g  feedback 
in  th e  p r a c t ic e ,  and o p p o r tu n i t ie s  to  be coached w hile  
app ly ing  th e  new approaches in  th e  f i e l d ,  (p . 9)
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S ch o la rs  have a ls o  agreed th a t  f a c u l ty  members have a re a s  o f  
e x p e r t is e  about tea c h in g  and le a rn in g  t h a t  should  be employed in  
f a c u l ty  e v a lu a tio n . In  th e  fo rm ativ e  e v a lu a tio n  o f  in s t r u c t io n ,  
s c h o la r s  have suggested  t h a t  t h i s  involvem ent m ight come through 
d i r e c t  c lassroom  o b s e rv a tio n , th e  e v a lu a tio n  o f  v id eo ta p es  o f 
c l a s s e s ,  th e  e v a lu a tio n  o f  co u rse  m a te r ia ls ,  and th e  e v a lu a tio n  o f  
in s t ru c to r -g ra d e d  assig n m en ts . These methods o f  e v a lu a tio n  have 
been chosen a s  th e  focus f o r  th e  n ex t s e c t io n  o f  t h i s  c h a p te r .
Methods o f  E v a lu a tio n  
A number o f  methods have been used to  e v a lu a te  th e  f a c u l ty  in  
h ig h e r  e d u c a tio n . As in d ic a te d  e a r l i e r ,  s c h o la rs  have come to  
b e lie v e  t h a t  some methods a re  more a p p ro p r ia te  f o r  summative 
e v a lu a tio n  th an  f o r  fo rm ativ e  e v a lu a tio n , and v ic e  v e rs a . The 
methods t h a t  have been mentioned f re q u e n tly  as most a p p ro p r ia te  
f o r  fo rm a tiv e  e v a lu a tio n  a re  d i r e c t  c lassroom  o b s e rv a tio n , 
v id eo ta p in g  o f  c la s s e s ,  th e  e v a lu a tio n  o f  co u rse  m a te r ia ls ,  and 
th e  e v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t  assig n m en ts .
D ire c t  C lassroom  O bservation
W hile many s c h o la rs  have expressed  s e r io u s  r e s e rv a t io n s  about 
th e  u se  o f  d i r e c t  c lassroom  o b se rv a tio n  in  summative e v a lu a tio n , 
n e a r ly  a l l  o f  them have recommended t h a t  i t  be employed as one 
means o f  e v a lu a tio n  f o r  cou rse  improvement p u rp o ses . They have 
been e s p e c ia l ly  su p p o rtiv e  o f  t h i s  method when i t  i s  to  be c a r r ie d  
o u t by fe llo w  f a c u l ty  members.
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S u p p o rt. S ch o lars  who su p p o rt d i r e c t  c lassroom  e v a lu a tio n
conducted by th e  f a c u l ty  have argued t h a t  i t  should  be employed
because  f a c u l ty  members have e x p e r t is e  in  th e  p ro c e ss  o f  tea c h in g
and le a rn in g  t h a t  i s  n o t possessed  to  th e  same deg ree  by e i t h e r
. s tu d e n ts  o r  a d m in is t r a to r s  (Cohen & McKeachie, 1981; S oderberg ,
1986; S o r c in e l l i ,  1984). Some o f  them a ls o  suggested  t h a t  i t  i s  a
v i t a l  component o f  th e  p ro c e s s , because i t  i s  th e  o n ly  way in  which
some a s p e c ts  o f  te a c h in g  can be judged a d e q u a te ly .
S e ld in  (1984) concluded t h a t  th e r e  a r e  s p e c i f ic  rea so n s  f o r
in v o lv in g  p e e rs  in  th e  e v a lu a tio n  o f  fe llo w  f a c u l ty  members. When
employed f o r  fo rm a tiv e  e v a lu a tio n , S e ld in  b e lie v e d  t h a t  c lassroom
v i s i t a t i o n  poses m inim al t h r e a t  to  th o se  who a re  be ing  e v a lu a te d ,
can be handled in fo rm a lly  betw een o r  among two o r  more p a r t i c ip a n ts
(a s  w e ll a s  more fo rm a lly , i f  so d e s i r e d ) ,  can be made a d a p ta b le
to  d i f f e r e n t  modes o f  i n s t r u c t io n ,  and i s  a means o f  deve lop ing
deep er t r u s t  betw een o r  among th e  p a r t i c i p a n t s .
In  regard  to  im proving th e  q u a l i ty  o f  in s t r u c t io n  through
p eer e v a lu a tio n , H art (1987) observed :
To im prove, te a c h e rs  need th e  h e lp  and su p p o rt o f  o th e r  
te a c h e rs .  T eachers need to  c o n s u lt  r e g u la r ly ,  o v e r an 
extended p e r io d , w ith  o th e r  te a c h e rs .  T eachers need to  
observe  o th e r  te a c h e rs  a t  work, be observed  by them in  
r e tu r n ,  and sh a re  t h e i r  o b s e rv a t io n s , r e f l e c t i o n s ,  and 
recom m endations, (p . 15)
But th e  same th in k e r  cau tio n ed  t h a t  d i r e c t  c lassroom  o b se rv a tio n
may n o t be " e a sy , c o m fo rta b le , s im p le , o r  qu ick  in  r e s u l t s "
(p . 1 5 ) .
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A number o f  s c h o la r s ,  in c lu d in g  Braskamp (1978) and H e lle r  
(1989)» recommended t h a t  c e r t a in  p re c o n d itio n s  be met b e fo re  d i r e c t  
c lassroom  o b se rv a tio n  in v o lv in g  c o lle a g u e s  as e v a lu a to r s  i s  put 
in to  p la c e . They suggested  th a t :  (a )  p a r t i c ip a t io n  be v o lu n ta ry  
and, i f  p o s s ib le , i n i t i a t e d  by th e  f a c u l ty ;  (b ) th o se  who w i l l  
e v a lu a te  and in  tu rn  be ev a lu a ted  be t ru s te d  and re sp e c te d  by each 
o th e r ;  (c )  c lassroom  v i s i t s  be by in v i t a t i o n  o n ly  ( th e r e  should  be 
no s u rp r is e  v i s i t s ) ;  (d ) p a r t ic ip a n ts  de te rm ine  in  advance what 
a s p e c ts  o f  t h e i r  tea c h in g  w i l l  be e v a lu a te d ; and
(e )  p a r t ic ip a n ts  de te rm ine  in  advance how th e  s tr e n g th s  and 
w eaknesses o f  t h e i r  perform ance w i l l  be docum ented.
W rite rs  in  th e  f i e l d  d isa g re ed  on w hether p a r t i c ip a n ts  should 
come from th e  same (o r  r e la te d )  academic d i s c ip l in e s  o r  from 
d i f f e r e n t  d i s c i p l i n e s .  S c riven  (1985) argued t h a t  they  should  
come from th e  same d i s c i p l i n e ,  because knowledge and tra n sm iss io n  
o f  s p e c i f ic  co u rse  c o n te n t can be judged e f f e c t iv e ly  on ly  by those  
who a re  s teeped  in  t h a t  d i s c ip l in e .  E xpressing  th e  o p p o s ite  view , 
H e lle r  (1989) and Shatzky and Silberm an (1986) suggested  th a t  
p a r t i c ip a n ts  m ight come from d i f f e r e n t  d i s c i p l i n e s ,  as c o lle a g u e s  
who a re  la r g e ly  u n fa m ilia r  w ith  cou rse  c o n te n t may be more l ik e ly  
to  understand  d i f f i c u l t i e s  experienced  by nov ices in  th e  d i s c i p l i n e .
The models on which most programs o f  d i r e c t  c lassroom  
o b se rv a tio n  have been based a re  th e  c l i n i c a l  s u p e rv is io n  models o f 
Goldhammer (1969) and B ergqu is t and P h i l l ip s  (19 7 5 ). The models 
d e sc r ib e d  by th e se  s c h o la rs  have inc luded  th e  fo llo w in g  th re e  s ta g e s :
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(a )  a  p re -o b se rv a tio n  con ference  in  which th e  i n s t r u c t o r 's  g o a ls  
and o b je c t iv e s ,  tea c h in g  s t r a t e g i e s ,  classroom  p ro ced u res , and th e  
methods f o r  e v a lu a tin g  them a re  agreed on; (b ) th e  o b se rv a tio n  o f  
one o r  more c la s s  s e s s io n s ;  and (c )  a p o s t-o b se rv a tio n  conference  
in  which th e  in s t r u c to r  and th e  o b se rv e r  meet to g e th e r  to  d isc u s s  
what occurred d u rin g  th e  c lassroom  v i s i t a t i o n .  Goldhammer (1969) 
and B ergqu ist and P h i l l ip s  (1975) emphasized th e  im portance o f  
p rov id ing  o p p o r tu n it ie s  fo r  feedback about s p e c i f ic  tea c h in g  and 
le a rn in g  in c id e n ts  fo llow ing  th e  v i s i t .  Skoog (1980) and S o r c in e l l i  
(1984) provided even more d e ta i le d  d e s c r ip t io n s  o f  what m ight occur 
a t  each o f  th e  s ta g e s  o f  th e  p ro c e s s .
While s e v e ra l  programs in  which p e e rs  have observed a 
c o l le a g u e 's  c lassroom  have been p resen ted  in  th e  l i t e r a t u r e  (some 
o f  which w il l  be d e sc rib ed  l a t e r  in  t h i s  s e c t io n ) , much l e s s  has 
been w r i t te n  about th e  s p e c i f ic  e v en ts  t h a t  m ight be observed . A 
p a r t i c u la r ly  cogen t d isc u s s io n  o f  s ix  i n t e r r e la t e d ,  i f  n o t 
e x h a u s tiv e , c a te g o r ie s  o f  th e se  e v en ts  was provided by H art (1987).
1. The p h y s ic a l-tem p o ra l s e t t i n g .  H art noted th a t  th e :
tim e o f  day , room s iz e  and shape, a i r  (o r  th e  lac k  o f  i t ) ,  
l i g h t  (o r  d a rk ) , su rround ing  n o is e , f u rn is h in g s , a p p a ra tu s , 
and c l u t t e r  [ a f f e c t ]  how th e  people o f  th e  even t use o r 
m isuse t h i s  environm ent: t h e i r  u se s  o f  sp ace , a c c e ss ,
p o s it io n in g , d is ta n c e ,  m o b i l i t ie s .  . . . [W hile] th e  
te a c h e r  may need few rem inders o f  th e  eco logy , th e  r e a c t io n s  
o f  th e  o b se rv e r may w ell he lp  to  understand  and use i t  
b e t t e r ,  (pp . 17-18)
2 . The lo g ic s  o f  th e  s i t u a t i o n .  H art in d ic a te d  t h a t  each 
c la s s  has:
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i t s  i n t e l l e c t u a l  s t r u c tu r e s ,  o rd e r s ,  sequences, i t s  
te x tu r e  o f  governing id e a s ,  i t s  p ro p o r tio n s , c o n n e c tio n s , 
t r a n s i t i o n s ,  planned o r  n o t .  S ince te a c h e rs  r e g u la r ly  
s ig n a l  to  th e  c la s s  what th e se  a r e ,  o th e rs  ( i l l - a d v i s e d ly ,
I  th in k )  tak e  them f o r  g ra n te d . Teaching i s ,  among o th e r  
th in g s ,  a composing p ro c e s s . . . . The o b se rv e r  can , a t  
l e a s t ,  keep tra c k  o f  th e  s t r u c tu r e s  o r  lo g ic s  th a t  a re  
communicated, and re p o r t  them back—o c c a s io n a lly  to  th e  
te a c h e r ’s s u r p r i s e ,  (p . 18)
3« The l in g u i s t i c  d im ension. H art noted t h a t  c e r t a in  types
and le v e ls  o f  language a re  employed by te a c h e rs  and s tu d e n ts ,  and
concluded t h a t :
they  a r e  sometimes s im i la r ,  sometimes q u i te  d i s t i n c t — 
even s e p a ra te  o r  d iv i s iv e .  . . But n o t many te a c h e rs  
in  my ex p e rien c e  a re  aware o f  th e  languages th ey  u se .
The o b se rv e r  can h ea r and re p o r t  th e  r e l a t i v e  d eg rees  
o f  d i f f i c u l t y ,  fo rm a li ty , t e c h n ic a l i t y ,  th e  dom inant 
s y n ta c t ic  form s. . . Every c la s s  s e ss io n  has i t s  
r h e to r ic :  c e r t a in  forms and methods t h a t  a r e  used
to  ach ieve  c e r t a in  e n d s ~ in fo rm a tiv e , e x p la n a to ry , 
p e rs u a s iv e . . . To c a r ry  o u t th e se  complex aim s, th e  
te a c h e r  u ses  c e r t a in  t a c t i c s  and m ethods: a ssignm en ts ,
e x e rc is e s ,  d e m o n s tra tio n s , exam ples, a n a lo g ie s , and 
m o tiv a tio n a l a p p e a ls . The o b se rv e r  can le a rn  to  observe 
and r e p o r t  th e  ends and th e  a p p ro p r ia te n e s s  o f  th e  means.
(p . 18)
4 . The d ram a tu rg ic a l s e t t in g  and s o c io lo g ic a l  c o n te x t .  H art 
o b se rv ed :
We a re  a l l  s u f f i c i e n t l y  f a m i l ia r  w ith  dram aturgy to  be 
u s e fu l  o b se rv e rs  o f  how members o f  a c la s s  p lay  t h e i r  
r o le s  and how th ey  i n t e r a c t .  We can  reco rd  such 
phenomena as  p ac in g , v o ic in g , nonverbal b eh av io r and 
com m unication, th e  c la s s  dynam ic, i t s  deg ree  o f  
i n te n s i t y  and involvem ent. . . We can observe  how 
th e  te a c h e r  u ses  a u th o r i ty  (o r  power) and what 
k in d s , i n t e r p r e t  th e  p o l i t i c s  o f  th e  c l a s s ,  th e  
d i r e c t io n s  and commands, i n v i t a t i o n s ,  judgm ents, 
rew ards, and t h r e a t s ,  (p . 19)
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5 . The c u r r i c u l a r  c o n te x t .  While th e  c u r r i c u l a r  c o n te x t
p ro b ab ly  canno t be d i r e c t l y  o b se rv ed , an o b se rv e r  can make c e r t a in
in fe re n c e s  abou t th e  c l a s s 's  r e l a t io n s h ip  to :
l a r g e r  d e s ig n s , o th e r  c o u rse s  and a re a s  o f  s tu d y , 
o th e r  d i s c i p l i n e s ,  l e v e ls  o f  le a rn in g  and developm ent, 
academ ic g o a ls  and v a lu e s , ex tram u ra l p reo ccu p a tio n s  
and in f lu e n c e s .  No c la s s  i s  an i s l a n d .  What u ses 
a r e  made o f  such fo re ig n  r e l a t i o n s ,  and how many, can 
be o b se rv ed . What u se s  and how many should be made i s  
a  l e g i t im a te  i s s u e  o f  s t r a te g y  and p r i o r i t y ,  (p . 19)
6 . The e f f e c t s  o f  te a c h in g . H art s t r e s s e d  t h a t  th e  outcomes
o f  te a c h in g  a re  what r e a l l y  m a t te r ,  b u t n o ted :
Most te a c h e rs  u n w it t in g ly  c l in g  to  th e  assum ption t h a t  
tim e needed f o r  te a c h in g  le a v e s  no tim e in  c la s s  f o r  
f in d in g  o u t what i s  be ing  le a rn e d . . . The o b se rv e r  
can on ly  t r y  to  c a tc h  th e  c lu e s  and r e p o r t  them , and 
t r y  to  h e lp  th e  te a c h e r  f in d  and u se  more adequate  
ways o f  d isc o v e r in g  what has been le a rn e d , (p . 19)
H art p rov ided  g u id e l in e s  t h a t  m ight be u s e fu l  to  f a c u l ty  members
(and a d m in is t r a to r s )  who e v a lu a te  th e  te a c h in g  perform ance o f
p ro fe s s o rs  th rough  d i r e c t  c lassroom  o b s e rv a tio n . While t h i s
l i s t i n g  seems im posing , even overw helm ing, i t  was a ls o  suggested
t h a t  i t  be used as a co n c ep tu a l to o l  by in d iv id u a l  f a c u l ty  members
d u rin g  th e  p re -o b s e rv a t io n  phases as a  g u id e  to  id e n t if y in g  s p e c i f ic
a re a s  o f  tea c h in g  which a r e  o f  concern  to  them.
C r i t i c i s m . D e sp ite  a c a l l  f o r  p e e r  involvem ent in  d i r e c t
c lassro o m  o b se rv a tio n  o f  th e  te a c h in g  f a c u l ty ,  d e t r a c to r s  have
contended t h a t  th e re  a re  l im i t s  to  what can be observed and th a t
th e r e  a r e  s e v e ra l  p o te n t ia l  t h r e a t s  to  i t s  r e l i a b i l i t y  and v a l i d i t y .
Wood (1977» 1978) found t h a t  th e  p ro ce ss  can be b iased  in  th e
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fo llo w in g  ways: (a )  a s s o c ia t io n  ( f a c u l ty  who have c lo s e  p ro fe s s io n a l
a n d /o r  p e rso n a l a s s o c ia t io n s  a re  more l ik e ly  to  r a t e  each o th e r  
h ig h e r  th an  th o se  w ith  whom th ey  a r e  a sso c ia te d  l e s s  f r e q u e n tly ) ;
(b ) v i s i b i l i t y  ( f a c u l ty  whose o f f i c e s  a re  lo c a te d  n e a r  the  c e n t r a l  
o f f i c e  a re  more l ik e ly  to  be ra te d  h ig h e r  th a n  th o se  whose o f f ic e s  
a re  lo c a te d  in  more rem ote a r e a s ) ;  (c )  lack  o f  independence between 
r a t in g s  f o r  tea c h in g  and re se a rc h  ( fa c u l ty  who a re  r a te d  h igh  on 
re s e a rc h  a re  a ls o  l ik e ly  to  be ra te d  h igh  on te a c h in g ) ;  (d) lac k  o f  
independence betw een r a t in g s  f o r  teach in g  and s e rv ic e  ( te a c h e rs  
who a re  ra te d  h igh  on s e rv ic e  a re  a ls o  l ik e ly  to  be ra te d  h igh  on 
te a c h in g ) ;  (e )  lack  o f  independence between r a t in g s  f o r  teach in g  
and th e  number o f  c r e d i t  hours ta u g h t ( f a c u l ty  who te a c h  h e a v ie r  
c la s s  lo ad s  a r e  more l i k e ly  to  be ra te d  h ig h e r  than  th o se  who teach  
l i g h t e r  lo a d s ) ;  ( f )  lack  o f  independence between r a t in g s  fo r  tea c h in g  
and number o f  g ra d u a te  c o u rse s  ta u g h t ( f a c u l ty  who te a c h  l a r g e r  
numbers o f  g ra d u a te  c o u rse s  a re  more l ik e ly  to  be ra te d  h ig h e r  than 
th o se  who te a c h  few er g ra d u a te  c o u rs e s ) ;  (g ) f a c u l ty  who tea c h  
e le c t iv e  c o u rse s  a re  more l ik e ly  to  be ra te d  h ig h e r  th an  th o se  who 
te a c h  re q u ire d  c o u rse s ; and (h ) la c k  o f  independence betw een academic 
rank and r a t in g s  fo r  te a c h in g  ( f a c u l ty  who a re  a t  the  h ig h e r  
p ro fe s s io n a l  ranks a re  l ik e ly  to  be ra te d  h ig h e r  on t h e i r  tea c h in g  
than  th o se  a t  low er r a n k s ) .
C en tra  (1975) id e n t i f i e d  o th e r  p o te n t ia l  t h r e a ts  to  the  
r e l i a b i l i t y  and v a l id i t y  o f  peer e v a lu a tio n . C en tra  noted  th a t  
th e re  i s  low i n t e r - r a t e r  r e l i a b i l i t y ,  th a t  f a c u l ty  a re  more generous
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in  t h e i r  r a t in g s  than  s tu d e n ts ,  and t h a t  a t t a in in g  a la rg e  enough 
sample o f  c lassroom  b eh av io rs  in  o rd e r  to  make a c c u ra te  
g e n e ra l iz a t io n s  may be p r o h ib i t iv e ly  tim e-consum ing. While 
conclud ing  th a t  th e se  problem s a re  d i f f i c u l t  b u t n o t in su rm oun tab le , 
t h i s  re s e a rc h e r  cau tioned  t h a t  th e se  f a c to r s  should be c a r e f u l ly  
co n sid e red  b e fo re  d i r e c t  classroom  o b se rv a tio n  u sin g  p e e rs  as 
e v a lu a to rs  i s  pu t in to  p la c e . C e n tra 's  concerns have a ls o  been 
ra is e d  by o th e r  r e s e a rc h e rs ,  and have been im portan t c o n s id e ra tio n s  
in  m ethodolog ical a sp e c ts  o f  t h i s  d i s s e r t a t io n  s tu d y .
Most o f  th e  concerns o f  Bergman (1979* 1980), C en tra  (1975), 
and Wood (1977> 1978) reg a rd in g  th e  r e l i a b i l i t y  and v a l i d i t y  o f  
d i r e c t  c lassroom  o b se rv a tio n  were made in  con n ectio n  w ith  summative 
e v a lu a tio n . N e v e r th e le ss , some o f  th e  same concerns have sometimes 
been ra is e d  in  regard  to  fo rm ative  e v a lu a tio n . However, C en tra  
(1975, 1986) observed th a t  th e se  f a c to r s  may n o t be o f  so much 
concern  in  fo rm ative  e v a lu a tio n , a s  th e  p a r t ic ip a n ts  a re  la rg e ly  
v o lu n te e rs  who a re  a c t iv e ly  seek ing  feedback from t ru s te d  and 
re sp e c te d  c o lle a g u e s , none o f  whom seek to  g a in  from p ro v id in g  
in a c c u ra te  in fo rm a tio n . In  s h o r t ,  i t  has been sa id  t h a t  f a c u l ty  
members who s in c e re ly  want to  improve t h e i r  tea c h in g  have l i t t l e  to  
g a in  from b ia s in g  th e  r e s u l t s .
Programs in  p la c e . Programs o f  fo rm ative  e v a lu a tio n  in  which 
d i r e c t  c lassroom  o b se rv a tio n  i s  c a r r ie d  ou t by th e  f a c u l ty  have 
been implemented a t  Evergreen S ta te  C ollege (Elbow, 1980), San 
Jose  S ta te  U n iv e rs ity  (Galm, 1985), Texas Tech U n iv e rs ity  (Skoog,
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1980), th e  U n iv e rs ity  o f  Birmingham, England (M athias & R u th erfo rd , 
1982a, 1982b), th e  U n iv e rs ity  o f  C in c in n a ti  (Sweeney, 1976; Sweeney 
& G rasha, 1979)» th e  U n iv e rs ity  o f  Kentucky (Cowen, D avis, & B ird ,
1976), th e  U n iv e rs ity  o f  Maryland (Romberg, 1985), the  U n iv e rs ity  
o f  New York—C ortland  (Shatzky & S ilberm an, 1986), and th e  U n iv e rs ity  
o f  South C a ro lin a  (B e ll ,  Dobson, & Gram, 1977). While th e re  were 
a number o f  s i m i l a r i t i e s  among th e se  program s, th e re  were a ls o  
s ig n i f ic a n t  d i f f e r e n c e s .
The common th re a d s  among them in c lu d ed : (a )  v o lu n ta ry
p a r t i c ip a t io n ,  (b ) f a c u l ty  c o n tro l  over th e  tea c h in g  and le a rn in g  
ev en ts  to  be observed and commented on, (c )  developm ent o f  open 
l in e s  o f  communication among th e  p a r t ic ip a n ts  in  th e  p re s e n ta t io n  
o f  feedback , (d ) a s t r a te g y  in  which p ra is e  and c r i t ic i s m  a re  
c a r e f u l ly  b a la n c e d , and (e )  a p o lic y  in  which r e s u l t s  a re  k ep t 
s t r i c t l y  c o n f id e n t i a l .  O therw ise, each program was d i f f e r e n t  in  
some r e s p e c t  from th e  o th e r s .
Most o f  th e  programs in co rp o ra te d  elem ents from th e  c l i n i c a l  
su p e rv is io n  models o f  Goldhammer (1969) o r  B erg q u is t and P h i l l ip s  
(1975). A ty p ic a l  program o f t h i s  type was put in to  p lace  a t  th e  
U n iv e rs ity  o f  C in c in n a ti  (Sweeney, 1976; Sweeney & G rasha, 1979).
I t  involved  c o l la b o ra t iv e  teams o f  th re e  members who worked to g e th e r  
over a pe rio d  o f  one se m e s te r . In  th e  f i r s t  phase o f  th e  program , 
each p a r t i c ip a n t  in d ep en d en tly  l i s t e d  a number o f  in s t r u c t io n a l  
g o a ls  and th e  te a c h in g  s t r a t e g i e s  to  be employed fo r  th e  c la s s  
pe rio d  to  be observed . In  th e  second phase, team members met
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
42
to g e th e r  to  d is c u s s  and c l a r i f y  th e  l i s t s  o f  each  p a r t i c i p a n t ,  to  
de te rm in e  th e  fo cu s o f  each o f  th e  o b s e rv a t io n s , to  s p e c ify  th e  
te c h n iq u e s  to  be employed in  g a th e r in g  and r e p o r t in g  th e  d a ta ,  to  
o u t l in e  th e  methods by which th e  feedback  was to  be comm unicated, 
and to  sch ed u le  th e  f i r s t  round o f  c lassroom  v i s i t a t i o n s .
The a c tu a l  c lassroom  o b se rv a tio n s  were conducted d u r in g  th e  
t h i r d  s ta g e  o f  th e  program . During th e s e  c lassroom  v i s i t a t i o n s ,  
th e  o b se rv e rs  were asked to  c o n fin e  t h e i r  fo rm al c r i t iq u e s  to  th e  
a re a s  agreed on d u rin g  th e  p re -o b s e rv a t io n  s ta g e s .  Follow ing each 
c lassro o m  v i s i t ,  a p o s t-o b s e rv a t io n  co n fe re n ce  was sch ed u led . At 
each  o f  th e s e  c o n fe re n c e s , th e  o b se rv e rs  r e c a l le d  s p e c i f ic  in c id e n ts ,  
p o in te d  o u t p o s i t iv e  a s p e c ts  o f  th e  te a c h in g  perfo rm ance, and o ffe re d  
s u g g e s tio n s  and a l t e r n a t iv e  approaches in  in s ta n c e s  where they  
b e lie v e d  t h a t  perform ance could  be im proved. At t h i s  s e s s io n , th e  
f a c u l ty  member who had been observed  was encouraged to  respond to  
th e  feedback  by a sk in g  q u e s tio n s , seek in g  c l a r i f i c a t i o n ,  and 
commenting on p o in ts  made by th e  o b s e rv e r s . At t h i s  same s e s s io n , 
th e  f a c u l ty  member was asked to  p lan  a program o f  improvement based 
on th e  o b se rv a tio n s  and from s e lf -a s s e s s m e n t  o f  th e  p ro c e s s .
F in a l ly ,  a d a te  f o r  a second c lassroom  v i s i t a t i o n  was sch ed u led .
A f te r  th e  group had com pleted a f u l l  round o f  o b s e rv a tio n s , 
th e  th r e e  members o f  th e  group met a g a in  to  a s s e s s  th e  p ro c e ss , 
in c lu d in g  t h e i r  p e rc e p tio n s  o f  s u c c e s s e s , f a i l u r e s ,  a n d /o r  
in te r p e r s o n a l  problem s hampering them. Follow ing  t h i s  f i n a l  phase 
o f  th e  program , th e  p ro ce ss  was r e p e a te d , beg inn ing  w ith  th e
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g o a l - s e t t in g  phase and c o n tin u in g  through th e  p ro cess  e v a lu a tio n  
phase.
A somewhat d i f f e r e n t  approach was taken  a t  Evergreen S ta te  
C o llege  (Elbow, 1980). At E verg reen , s e le c te d  f a c u l ty  members 
conducted in te n s iv e  o b s e rv a t io n s , o v e r  a period  o f  s e v e ra l  days, 
and conducted d e ta i le d  in te rv ie w s  w ith  program p a r t ic ip a n ts  and 
t h e i r  s tu d e n ts .  . At th e  U n iv e rs ity  o f  Kentucky (Cowen, D av is , &
B ird , 1976), f a c u l ty  members o f fe r in g  co u rses  and sem inars fo r  th e  
f i r s t  tim e were asked to  p re s e n t le c tu r e s  o r  sem inar to p ic s  to  
t h e i r  c o lle a g u e s  fo r  feedback . In  y e t  an o th e r  exam ple, two f a c u l ty  
members a t  th e  U n iv e rs ity  o f  New York—C ortland  (one from E nglish  
and th e  o th e r  from ch em istry ) a tte n d ed  each o t h e r 's  c la s s e s  fo r  an 
e n t i r e  sem e s te r. Both o f  them com pleted a l l  assignm ents and t e s t s ,  
took p a r t  in  s tu d e n t s tu d y  g ro u p s, and conducted in fo rm al d isc u ss io n s  
w ith  s tu d e n ts  about th e  te a c h in g  and le a rn in g  t h a t  was ta k in g  p lace  
in  th e  co u rses  th ey  were ta k in g  (Shatzky & S ilberm an, 1986).
E v a lu a tio n  o f  program s. In  a l l  in s ta n c e s ,  r e s e a rc h e rs  rep o rted  
t h a t  f a c u l ty  members b e lie v ed  t h a t  t h e i r  teach in g  and s tu d e n t 
le a rn in g  had improved as a  r e s u l t  o f  th e  feedback provided  by 
c o lle a g u e s . However, e v a lu a tio n  o f  th ese  programs has r a r e ly  been 
s y s te m a tic . In  two exp erim en ta l s tu d ie s ,  m odest, though 
s t a t i s t i c a l l y  s ig n i f i c a n t ,  improvement in  s tu d e n t r a t in g s  o f  f a c u l ty  
members and in  s tu d e n t le a rn in g  were rep o rted  (E rickson  & E rickson , 
1979; Hoyt & Howard, 1978).
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D ire c t  c lassroom  o b se rv a tio n  has been employed in  s e v e ra l  
d i f f e r e n t  ways a t  c o lle g e s  and u n i v e r s i t i e s  in  th e  U nited S ta te s  
and abroad in  th e  1970s and 1980s, b u t i t  has n o t been th e  only  
method o f  fo rm ative  e v a lu a tio n  employed. O ther methods have included  
v id eo ta p in g  o f  c la s s e s ,  e v a lu a tio n  o f  co u rse  m a te r ia ls ,  and 
e v a lu a tio n  o f  in s t ru c to r -g ra d e d  s tu d e n t a ssig n m en ts .
V ideotaping
The use o f  v id eo ta p in g  o f  c la s s e s  in  th e  fo rm ativ e  e v a lu a tio n  
o f  f a c u l ty  in  h ig h e r  ed u ca tio n  has rec e iv e d  much l e s s  a t t e n t io n  in  
th e  l i t e r a t u r e  than  d i r e c t  c lassroom  o b s e rv a tio n . W hile v id eo tap in g  
has o c c a s io n a lly  been used as a component in  f a c u l ty  e v a lu a tio n , 
no sy s te m a tic  s tu d ie s  o f  v id eo ta p in g  in v o lv in g  c o lle a g u e s  as 
e v a lu a to rs  have been re p o rte d  (C e n tra , 1977)- S t i l l ,  a number o f  
s c h o la rs  have recommended ways in  which t h i s  method m ight be employed 
in  im proving th e  q u a l i ty  o f  te a c h in g . They have a ls o  o f fe re d  a 
number o f  c a v e a ts  concern ing  i t s  u se .
D re sse l (1976) observed t h a t  v id eo ta p in g  m ight be used to  
i l l u s t r a t e  "w eaknesses in  d e l iv e ry ,  in  e x p re s s io n , in  em phasis, and 
in  a t t e n t io n  to  s tu d e n ts —a l l  o f  which can be improved" (p . 351). 
Sm ith, Hausken, K ovacevich, and McGuire (1988) added t h a t ,  in  
a d d it io n  to  weaknesses in  p r e s e n ta t io n ,  v id eo tap in g  can p rov ide  
u s e fu l  c lu e s  to  s tu d e n t  re sp o n ses  to  what was p resen ted  and to  how 
th e  i n s t r u c t io n  was p ro v id ed .
C ra ig , R e d fie ld , and G alluzzo  (1986) env isioned  an even g r e a t e r  
u se  f o r  v id e o ta p in g . They recommended t h a t  i t  be used in  " s tim u la te d
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r e c a l l  in te rv ie w s ,"  a  s e l f - r e p o r t  p ro ce ss  in  which a  v id eo ta p e  o f  
a c la s s  i s  p layed and stopped p e r io d ic a l ly  f o r  s tu d e n ts  to  r e p o r t  
what they  though t abou t and how they  re a c te d  to  s p e c i f ic  in c id e n ts  
a t  s t r a t e g i c  p o in ts  d u rin g  th e  c la s s  s e s s io n . The same th in k e rs  
suggested  t h a t  p e e rs  can b e s t  a s s i s t  a  c o lle a g u e  in  in te r p r e t in g  
th e  in fo rm a tio n  p rov ided  by th e  s tim u la te d  r e c a l l  in te rv ie w .
N early  a l l  w r i te r s  on v id eo ta p in g  commented on th e  d angers  o f  
i t s  s e l f - c o n f r o n ta t io n a l  n a tu re  (B randenburg, Braskamp, & Ory,
1979; Braskamp, 1978; Brock, 1981; C ra ig , R e d fie ld , & G alluzzo ,
1986; D re s s e l ,  1976; S e ld in , 1984; Sm ith, Hausken, K ovacevich, & 
McGuire, 1988). In  t h a t  re g a rd , S e ld in  (1984) noted  t h a t  view ing 
a  v id eo ta p e  can be a  " p a in fu l  and an i l lu m in a tin g  ex p e rien ce"  (p . 
351).
Brandenburg, Braskamp, and Ory (1979) expressed  w e ll th e  
se n tim e n ts  o f  many w r i te r s  in  t h i s  a re a  by conclud ing  t h a t  f in d in g s  
from v id e o ta p e s  a re  " e s p e c ia l ly  p e rso n a l and d e s c r ip t iv e ;  view ing 
a v id eo ta p e  w ith  a  c o lle a g u e  i s  p r e f e ra b le  to  only  th e  i n s t r u c to r  
view ing i t  because  th e  c o lle a g u e  can sh a re  h i s /h e r  i n s i g h t s ,  can 
p rov ide  su p p o rt in  t h i s  c o n f ro n ta t io n a l  e x p e rie n c e , and su g g est 
improvements and changes" (p . 1 2 ) . The c o n c lu s io n  o f  th e s e  w r i te r s ,  
th e n , was t h a t  view ing o f  v id e o ta p e s  o f  c la s s e s  can be a v a lu a b le  
e x p e rien ce  i f  handled ju d ic io u s ly ,  b u t can  be damaging i f  n o t handled 
w ith  c a re .
E v a lu a tio n  o f  Course M a te r ia ls
W hile s c h o la rs  o f  f a c u l ty  e v a lu a tio n  in  h ig h e r  e d u c a tio n  have 
g e n e ra lly  agreed t h a t  inform ed p e e rs  a re  id e a l ly  s u ite d  to  e v a lu a te
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t h e i r  c o l le a g u e s ' co u rse  m a te r ia ls ,  Cohen and McKeachie (1981) and 
S e ld in  (1984) observed  t h a t  few c o lle g e s  and u n i v e r s i t i e s  have 
in te g ra te d  t h i s  p rocedu re  in to  th e  e v a lu a tio n  p ro c e s s . A number 
o f  rea so n s  have been o f fe re d  f o r  employing t h i s  form o f  e v a lu a tio n  
so  in f r e q u e n t ly ,  b u t  no f irm  co n c lu s io n s  have been reach ed .
B esides S e ld in 's  (1984) sim ple  e x p la n a tio n  th a t  i t s  l im ite d  
use  may be m erely one o f  o v e r s ig h t ,  C en tra  (1986) o f fe re d  th re e  
o th e r ,  more fundam en ta l, re a so n s : (a )  co u rse  m a te r ia ls  a re  so
p e rso n a l and s u b je c t iv e  t h a t  f a c u l ty  members a re  n o t w i l l in g  to  
open co u rse  m a te r ia ls  up to  th e  same c lo s e  s c ru t in y  th a t  they  g iv e  
c o lle a g u e s  in  th e  c r i t iq u in g  o f  m an u scrip ts  f o r  p u b lic a t io n ;
(b ) th e  tim e re q u ire d  to  rev iew  t h e i r  c o l le a g u e s ' co u rse  m a te r ia ls  
can  be b e t t e r  s p e n t on re s e a rc h , where th e  e x t r i n s i c  rew ards a re  
u s u a lly  g r e a te r ;  and (c )  i t  i s  n o t w orth th e  tim e because cou rse  
m a te r ia ls  a re  read  "on ly"  by s tu d e n ts ,  w h ile  p u b lish ed  re se a rc h  i s  
th e r e  f o r  a l l  to  read  and e v a lu a te .
D e sp ite  th e  l im ite d  u se  o f  e v a lu a tio n  o f  co u rse  m a te r ia ls  in  
th e  fo rm a tiv e  e v a lu a tio n  o f  i n s t r u c t io n ,  s e v e ra l  w r i te r s  ca ta logued  
a number o f  e lem ents o f  co u rse  d e s ig n  and m a te r ia ls  t h a t  could  be 
e v a lu a te d  by inform ed p e e rs  (A leam oni, 1981, 1984; Brandenburg, 
Braskamp, & Ory, 1979; Braskamp, 1978; C a n c e l l i ,  1987; C e n tra ,
1986; Cohen & McKeachie, 1981; D ie n s t,  1981; E c k e r t , 1950; McCarthey 
& P e te rs o n , 1988; S c r iv e n , 1980, 1983» 1985; Sm ith , 1985; Sm ith, 
Hausken, K ovacevich, & McGuire, 1988). Cohen and McKeachie
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(1981) p re se n ted  many o f  th e  a sp e c ts  o f  co u rse  desig n  and teach in g  
m a te r ia ls  t h a t  m ight be ev a lu a ted  by c o lle a g u e s  (F ig u re  2 ) .
When cou rse  m a te r ia ls  a re  to  be ev a lu a ted  by c o lle a g u e s  fo r  
i n s t r u c t io n a l  improvement p u rp o ses , Sm ith, Hausken, K ovacevich, 
and McGuire (1988) suggested  t h a t  th e  p rocedure  be s im i la r  to  
th a t  employed when d i r e c t  c lassroom  o b se rv a tio n  i s  used f o r  fo rm ative  
e v a lu a tio n . S p e c if ic a l ly ,  they  recommended t h a t  th e  p ro ce ss  in c lu d e :
(a )  Independen t e v a lu a tio n s  o f  th e  s y l la b u s ,  tex tb o o k s , supplem entary  
re a d in g s , and handouts by a  panel o f  re v ie w e rs , based on 
p redeterm ined  c r i t e r i a  ( e . g . ,  c u rre n c y , re le v a n c y , a n d /o r  
a c c r e d i ta t io n  s ta n d a rd s ) ;  (b ) a  m eeting in  which th e  rev iew ers  
d is c u s s  t h e i r  independen t f in d in g s  and a tte m p t to  a r r iv e  a t  
consensus; (c )  a p o s t- re v ie w  con ference  in  which th e  cou rse  
i n s t r u c t o r  and th e  rev iew ers  meet to  d isc u s s  th e  f in d in g s ,  to  c l a r i f y  
m isco n cep tio n s , and to  p rov ide  feedback; (d ) th e  w r itin g  o f  a summary 
o f  th e  f in d in g s  and recom m endations; and (e )  an extended p e riod  o f  
tim e in  which th e  in s t r u c to r  can c o n s id e r  th e  recom m endations, and 
then  e i t h e r  p lan  f o r ,  im plem ent, and e v a lu a te  changes o r  p rov ide  a 
r a t io n a le  f o r  a  d e c is io n  n o t to  implement th e  recommendations o f  
th e  re v ie w e rs .
The e v a lu a tio n  o f  f a c u l ty  members1 co u rse  m a te r ia ls  in  th e  
p ro cess  o f  fo rm a tiv e  e v a lu a tio n , w hether done by peers  o r  
a d m in is t r a to r s ,  has n o t been approached s y s te m a tic a l ly  a t  most 
c o lle g e s  and u n i v e r s i t i e s ,  i f  i t  has ev e r been u sed . A nother method
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F ig u re  2 . Elem ents o f  c o u rse  d e s ig n  and co u rse  m a te r ia ls  fo r  
e v a lu a tio n  by p ee rs
Course g o a ls /c o u rs e  c o n te n t
. Goals a re  a p p ro p r ia te  f o r  th e  s p e c i f ic  cou rse
. B asic s u b je c t  m a tte r  c o n te n t i s  covered in  th e  co u rse
. C u rren t co u rse  m a te r ia l  i s  p re sen ted
. Work req u irem en ts  f o r  th e  cou rse  a re  a p p ro p r ia te
I n s t r u c t io n a l  methods and m a te r ia ls
. Method o f  i n s t r u c t io n  i s  s u i t a b le  to  meet co u rse  g o a ls
.  The read in g  l i s t  i s  a p p ro p r ia te  f o r  th e  cou rse
. Reading assignm en ts r e q u ir e  a  rea so n a b le  amount o f  tim e
and e f f o r t
. Handouts and le a rn in g  a id s  a re  used a p p ro p r ia te ly  
. Media m a te r ia ls  ( e . g . ,  f i lm s ,  v id e o ta p e s , a u d io ta p e s )  a re  
used in  an a p p ro p r ia te  manner 
E v a lu a tio n  and g rad in g  d e v ic e s
. Exams co v er th e  h ig h e r  le v e l  g o a ls  o f  th e  cou rse  
. Exams a re  rea so n a b le  in  le n g th  and d i f f i c u l t y  
. W ritte n  assignm en ts make s tu d e n ts  th in k
. W ritte n  assignm en ts r e q u ire  rea so n a b le  tim e and e f f o r t
.  The c r i t e r i a  f o r  g rad in g  a re  a p p ro p r ia te
N ote . From "The Role o f  C o lleagues in  th e  E v a lu a tio n  o f  C ollege 
Teaching" by P. A. Cohen and W. J .  McKeachie, 1981. Improving 
C o llege  and U n iv e rs ity  T each ing , 28, p . 151. C opyrigh t 1981 by 
H e ld re f P u b l ic a tio n s .  R eprin ted  by p e rm iss io n .
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o f asse ssm en t, e v a lu a tio n  o f  in s t ru c to r -g ra d e d  s tu d e n t  a ss ig n m en ts , 
has been employed even l e s s  f re q u e n tly .
In s tru c to r-G ra d e d  S tu d en t Assignm ents
D e sp ite  th e  f a c t  t h a t  th e  e v a lu a tio n  o f  in s t ru c to r -g ra d e d  
s tu d e n t assignm en ts ( t e s t s ,  term  p a p e rs , in d iv id u a l  o r  group 
p r o je c t s ,  homework, e t c . )  has been employed in f r e q u e n t ly  in  h ig h e r  
e d u c a tio n , a  number o f  s c h o la r s  commented on th e  b e n e f i t s  th a t  
m ight be  d e riv e d  from , and th e  problem s a s s o c ia te d  w ith , u s in g  t h i s  
method as one component o f  a  com prehensive program  o f  e v a lu a tio n  
(B ry an t, 1967; Cohen & McKeachie, 1981; McKeachie, 1986; S c riv e n , 
1980, 1985). In  g e n e ra l ,  th e se  s c h o la r s  concluded t h a t  t h i s  method 
i s  more u s e fu l  fo r  co u rse  improvement pu rposes than  i t  i s  f o r  
d e c is io n s  re g a rd in g  reap p o in tm en ts , p rom otion , te n u re ,  and 
com pensation .
T houghtfu l comments concern ing  an i n s t r u c t o r 's  r e s p o n s i b i l i t i e s
in  f a c i l i t a t i n g  s tu d e n t  le a r n in g ,  which m ight be viewed as  a
r a t io n a le  f o r  in c lu d in g  p e e r  rev iew  o f  in s t ru c to r -g ra d e d  s tu d e n t
assignm en ts a s  p a r t  o f  th e  p ro cess  o f  e v a lu a t io n , have been
a r t i c u l a te d  by D re sse l (19 7 6 ).
[ I t  i s  an i n s t r u c t o r ’s  r e s p o n s ib i l i t y ]  to  p ro v id e  th e  
s tu d e n t  w ith  s a t i s f a c t i o n  th rough  a sen se  o f  p ro g re s s .
The r e s p o n s ib i l i t y  r e q u i r e s  p o in tin g  o u t to  th e  s tu d e n t 
b o th  su c c e sse s  and d e f i c ie n c ie s  . . . E v a lu a tio n  f o r  
feedback and m o tiv a tio n  i s  an e s s e n t i a l  component 
o f  good te a c h in g . [ L i t t l e  can ] r e p la c e  th e  p e rso n a l 
commendation o f  an admired te a c h e r .  P ra is e  o r  th e  
reg a rd  o f  o th e r s  i s  a  p o te n t m o tiv a to r .
[Y et] an in d is p e n s a b le  a sp e c t o f  le a rn in g  i s  th e  
re c o g n it io n  and adm ission  o f  e r r o r ,  combined w ith  
th e  a b i l i t y  to  p r o f i t  from e r r o r .  F a i lu r e  must
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come to  be regarded  as a c h a lle n g e , n o t a s  a 
d is a b l in g  o r  u n c o rre c ta b le  even t which impedes 
f u r th e r  p ro g re s s , (p . 343)
In  t h i s  s ta te m e n t, D re sse l im plied  t h a t  th e r e  i s  a d e l i c a te  
b a la n c e  between p ra is e  and c o n s tru c t iv e  c r i t i c i s m ,  and t h a t  te a c h e rs  
o f te n  do n o t ach ieve  t h i s  b a la n c e . McKeachie (1986) observed th a t  
i n s t r u c to r s  r a r e ly  e x p lo i t  th e  s tu d e n t exam ination  as a v e h ic le  
f o r  p ro v id in g  m eaningful feedback to  s tu d e n ts ,  and suggested  th a t  
th e  s i t u a t io n  m ight be Improved by a sk ing  c o lle a g u e s  to  review  
in s t ru c to r -g ra d e d  t e s t s  and o th e r  assignm en ts a s  a  means o f  
d e te rm in in g  th e  adequacy o f  th e  feedback to  s tu d e n ts .
S ch o la rs  have a ls o  m entioned o th e r  p o te n t ia l  b e n e f i ts  th a t  
m ight be d e riv e d  from p eer rev iew  o f  in s tru c to r -g ra d e d  s tu d e n t 
a ss ig n m en ts . For exam ple, Cohen and McKeachie (1981) observed 
t h a t  t h i s  method o f  e v a lu a tio n  m ight p rov ide  a way o f  d e te rm in ing  
s tu d e n t s ' h ig h e r -o rd e r  c o g n it iv e  g a in s  ( i . e . ,  i t  m ight show how 
s tu d e n ts  app ly  p r in c ip le s  lea rn ed  in  a  cou rse  in  so lv in g  problem s, 
o r  t h e i r  b re a d th  o f  u n d e rs tan d in g  in  r e l a t in g  what they  have lea rn ed  
to  o th e r  c o u rses  and d i s c i p l i n e s ) .
S ch o la rs  have warned t h a t  a s se s s in g  s tu d e n t achievem ent on 
th e  b a s is  o f  in s tru c to r -g ra d e d  s tu d e n t assignm ents (o r  even 
s ta n d a rd iz e d  t e s t s ) ,  be i t  by c o lle a g u e s  o r  a d m in is t r a to r s ,  in v o lv e s  
d i f f i c u l t  psychom etric  problem s. In  t h i s  re g a rd , C en tra  (1986) 
concluded t h a t  " th e r e  i s  a t  t h i s  tim e no ev idence t h a t  th e se  
a ssessm en ts  w i l l  be v a lid  o r  r e l i a b l e "  (p . 4 ) .  The same a u th o r 
a ls o  noted  t h a t  t h i s  method o f  e v a lu a tio n  i s  e s p e c ia l ly
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p ro b le m a tic a l, because th e re  a re  many o th e r  v a r ia b le s ,  b e s id e s  
te a c h in g , th a t  a f f e c t  s tu d e n t  le a rn in g . N e v e rth e le ss , Cohen and 
McKeachie (1981) concluded t h a t  " c o lle a g u e s , who have a sense  o f 
ty p ic a l  s tu d e n t perform ance, a re  in  th e  b e s t  p o s it io n  to  judge th e  
in s t r u c t io n a l  im pact on s tu d e n ts .  As o f  now, though, such judgments 
a re  q u a l i ta t iv e  in  n a tu re  and can be b e s t  used f o r  supplem enting 
o th e r  d a ta "  (p . 151).
There has been l i t t l e  sy s te m a tic  s tu d y  o f  in s tru c to r -g ra d e d  
s tu d e n t assignm ents in  r e l a t i o n  to  in s t r u c t io n a l  e v a lu a tio n . Why 
t h i s  has n o t o c c u rre d , when th o se  who have thought about t h i s  method 
re se a rc h  su p p o rt i t s  u t i l i t y ,  was co n sid e red  when th e  re se a rc h  
q u e s tio n s , h ypo theses , and q u e s tio n n a ire  f o r  th e  p re s e n t study  
were fo rm u la ted .
D e tra c to rs
I t  was noted e a r l i e r  th a t  d i r e c t  c lassroom  o b se rv a tio n , 
v id eo tap in g  o f  c la s s e s ,  e v a lu a tio n  o f  cou rse  m a te r ia ls ,  and 
e v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t assignm ents a re  n o t common 
components o f  in s t r u c t io n a l  improvement programs in  h ig h e r  e d u ca tio n . 
A number o f  reasons have been c i te d  f o r  th e  u n w illin g n ess  o f  f a c u l ty  
members to  implement and p a r t i c ip a te  in  fo rm ative  e v a lu a tio n  when 
th e se  methods a re  employed. Some o f  th e  rea so n s  were based on 
p r a c t ic a l  c o n s id e ra tio n s ;  o th e rs  were more p h i lo s o p h ic a l ly  based .
The most s u b s ta n t iv e  o f  th e  i s s u e s ,  th o se  considered  in  t h i s  s tu d y , 
were: academic freedom , th e  n o n re p re se n ta tiv e n e ss  o f  th e  teach ing
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and le a rn in g  s i t u a t io n  when e v a lu a ted  by c o lle a g u e s , th e  accuracy  
o f  methods o f  e v a lu a tio n , and th e  s u b je c t iv i ty  o f  th e  m easure. 
Academic Freedom
S ev era l s c h o la rs  co n sid e red  th e  is s u e  o f  academic freedom 
v i s - a - v i s  e v a lu a tio n  conducted by d i r e c t  c lassroom  o b se rv a tio n  
(C ro ss , 1986; E c k e rt, 1950; Edwards, 1974; Farm er, 1976; H a rt,
1987; Roper, D eal, & Dornbusch, 1976; Sweeney & G rasha, 1979).
While acknowledging t h a t  th e r e  i s  o f te n  th e  p e rc e p tio n  t h a t  d i r e c t  
c lassroom  o b se rv a tio n  by p ee rs  (o r  a d m in is tra to rs )  v io la te s  a 
p r o fe s s o r ’s  academic freedom , th o se  who have though t abou t t h i s  
is s u e  have g e n e ra lly  concluded t h a t  academic freedom i s  n o t 
compromised by d i r e c t  c lassroom  o b s e rv a tio n , because th e  r ig h t  o f 
f a c u l ty  members to  de term ine  and c o n tro l  what i s  ta u g h t i s  no t 
c ircum scribed  by th e  p ro cess  o f  o b s e rv a tio n . N e v e r th e le s s , th e se  
th in k e rs  have agreed t h a t  g a in in g  th e  su p p o rt o f  th e  f a c u l ty  f o r  
t h i s  and o th e r  methods o f  e v a lu a tio n  in v o lv e s  overcoming f a c u l ty  
concerns o v e r th e  i s s u e  o f  academic freedom .
As e a r ly  as  1950, E ckert advocated th e  use o f  d i r e c t  c lassroom  
o b se rv a tio n  in v o lv in g  c o lle a g u e s  a s  e v a lu a to r s ,  b u t warned th a t  i t  
should n o t be put in to  p lac e  "w ithou t making exceed ing ly  c a re f u l  
advance p re p a ra tio n s"  (E c k e r t, 1950, p . 6 7 ) . T his advanced p lann ing  
inc luded  e l i c i t i n g  f a c u l ty  su p p o rt so th a t  d i r e c t  c lassroom  
o b se rv a tio n  would n o t be seen as  an in frin g em en t on t h e i r  academic 
freedom .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
53
N o n re p re se n ta tiv e n e ss  o f  Teaching and Learning 
S i tu a t io n s  When E v a lu a tio n s  Are Conducted
A second f a c to r  which may have c o n tr ib u te d  to  th e  u n w illin g n e ss  
o f  f a c u l ty  members to  d ev e lo p , im plem ent, and p a r t i c i p a t e  in  
fo rm a tiv e  e v a lu a tio n  conducted by c o lle a g u e s  was t h e i r  b e l i e f  th a t  
th e  methods used a re  n o t v a lid  m easures o f  t y p ic a l  te a c h in g  and 
le a rn in g  s i t u a t i o n s .  The most common c r i t i c i s m  o f  t h i s  ty p e  has 
come in  co n n ec tio n  w ith  d i r e c t  c lassroom  o b se rv a tio n  when i t  i s  
used as  th e  on ly  method in  e v a lu a tin g  tea c h in g  perfo rm ance. When 
i t  i s  employed, th e  u su a l p r a c t ic e  has been to  have two o r  th re e  
o b se rv e rs  v i s i t  a c la s s  on one o r  two o c c a s io n s . Most s c h o la rs  
concluded th a t  such a  p rocedure  i s  n o t r e l i a b l e  enough to  g e n e ra liz e  
about a  f a c u l ty  member's tea c h in g  perform ance (C e n tra , 1975; P r a te r ,  
1983; S c r iv e n , 1980; Soderberg , 1986). In  s t r o n g ly  o b je c t in g  to  
th e  use  o f  d i r e c t  c lassroom  o b se rv a tio n  as  th e  p rim ary  means fo r  
making p e rso n n e l d e c is io n s ,  S todo lsky  (1984) w ro te  t h a t  c lassroom  
v i s i t s :
a re  u n l ik e ly  to  be f a i r  because  any g iv en  o b se rv a tio n  
w i l l  n o t be r e p r e s e n ta t iv e  o f  th e  range o f  te a c h in g  
b e h a v io rs  used by a [ te a c h e r ] .  E v a lu a to rs  a re  
m istaken  i f  th ey  assume th ey  a re  obse rv in g  ty p ic a l  
b e h a v io rs  o f  [ te a c h e r s ]  w ith  th e  u su a l p ro ce d u re .
(p . 17)
D e sp ite  t h a t  adm onition , th e  same th in k e r  a ls o  no ted :
One m ight u se  o b se rv a tio n s  as one type  o f  in fo rm a tio n  
in  c o n ju n c tio n  w ith  o th e r  m a te r ia ls  t h a t  cou ld  p rov ide  
a  more rounded assessm ent o f  a te a c h e r .
In  fo rm a tiv e  e v a lu a tio n , d i r e c t  o b se rv a tio n  may be 
very  a p p ro p r ia te  i f  too  much i s  n o t made o f  any 
g iven  o b s e rv a tio n . D ire c t  o b se rv a tio n s  can p ro v id e
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u s e fu l  o ccas io n s  f o r  d ia lo g u e s  w ith  s u p e rv is o rs  
and c o lle a g u e s . S p e c if ic  o ccas io n s  a re  what 
tea c h in g  i s  a l l  a b o u t, and may p rov ide  a very  
a p p ro p r ia te  focus f o r  d isc u s s in g  improvement.
D isc u ss io n s  and su g g e s tio n s  t h a t  fo llo w  o b se rv a tio n  
o f  a te a c h e r  may be even more h e lp fu l  i f  i t  i s  
recogn ized  t h a t  he o r  she m ight te a c h  d i f f e r e n t l y  
in  d i f f e r e n t  s i t u a t i o n s .  R ather th an  assuming th a t  
one knows a  te a c h e r  w e ll a f t e r  a l im ite d  s e t  o f  
o b s e rv a t io n s , one m ight r a th e r  acknowledge th e  
incom ple teness o f  t h a t  know ledge, (p . 17)
W hile recommending d i r e c t  c lassroom  o b se rv a tio n  a s  a means
f o r  im proving c lassroom  te a c h in g , H art (1987) reminded re a d e rs :
No o u ts id e r ,  no o c c a s io n a l v i s i t o r  to  th e  ongoing 
i n t e l l e c t u a l  community o f  c l a s s ,  can hope to  understand  
very  f u l l y  th e  i n te r n a l  p ro c e s s e s , th e  codes and 
i n te r a c t io n s ,  o f  t h a t  community. No mere o b se rv e r  can 
f u l l y  understand  th e  r o le s  o f  p a r t i c ip a t io n  in  th e  c l a s s .
And t h i s  i s  an im p o rtan t l im i t a t i o n ,  f o r  th e  r o le s  o f  
p a r t i c ip a t io n  c o n tro l  what happens in  a  c la s s  and how 
such happenings a re  p e rce iv ed  and responded t o .  (p . 16)
Most o f  th e  same c r i t i c i s m s  and o b s e rv a tio n s  made in  regard
to  d i r e c t  c lassroom  o b se rv a tio n  can a ls o  be made abou t v id eo ta p in g
o f  c l a s s e s ,  e v a lu a tio n  o f  co u rse  m a te r ia ls ,  and e v a lu a tio n  o f
in s t ru c to r -g ra d e d  s tu d e n t a ssig n m en ts . S ch o la rs  suggested  th a t
th e  m ost com plete assessm en t o f  tea c h in g  perform ance i s  made when
s e v e ra l  methods o f  e v a lu a tio n  a re  used in  c o n ju n c tio n  w ith  each
o th e r  (A leam oni, 1981; Arden, 1989; B lackburn & C la rk , 1975;
B radenburg, Braskamp, & Ory, 1979; D re s s e l ,  1976; Greenwood &
Ram agli, 1980; Romberg, 1985; S a u te r  & W alker, 1976; S ch n e id e r,
1975; S c r iv e n , 1980, 1983, 1985; S e ld in , 1984; Sm ith, Hausken,
K ovacevich, & McGuire, 1988; S oderberg , 1986; S p a ig h ts  & B rid g es ,
1986; S tevens & Aleamoni, 1985; Swanson & S isso n , 1971).
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Accuracy o f  Methods o f  E v a lu a tio n
There have a ls o  been charges t h a t  d i r e c t  c lassroom  o b se rv a tio n , 
v id eo tap in g  o f  c la s s e s ,  e v a lu a tio n  o f  cou rse  m a te r ia ls ,  and 
e v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t assignm ents a re  n o t a c c u ra te  
m easures o f  a  f a c u l ty  member’s tea c h in g  perform ance. F a c u lty  members 
have o f te n  argued th a t  e v a lu a tio n  r a r e ly  c a p tu re s  th e  essence  o f  
th e  a c t  o f  te a c h in g . McKeachie (1986) s ta te d  th e  th r u s t  o f  t h i s  
argument w e ll ,  in  n o tin g  th a t  tea c h in g  " in v o lv es  va lue  judgm ents, 
and th e  means f o r  ach iev ing  th e se  v a lu es  i s  complex. Research has 
rev ea led  th a t  many v a r ia b le s  in te r a c t  in  de term in ing  f a c u l ty  
e f fe c t iv e n e s s "  (p . 266).
A nother s c h o la r  (B ulcock, 1984) expressed  th e  b e l i e f  t h a t  th e  
accu racy  o f  th e  e v a lu a tio n  can be compromised by fo cu sin g  on 
s u p e r f ic i a l  te a c h in g  s k i l l s  (he c a lle d  them "o b se rv a b le s" )  r a th e r  
than  on more s u b s ta n t iv e  (and o f te n  more complex) e lem en ts . Bulcock 
suggested  t h a t  fo rm ativ e  e v a lu a tio n  may be th e  most e f f e c t iv e  means 
o f  e v a lu a tin g  a  f u l l e r  range o f tea c h in g  a b i l i t i e s ,  because i t  i s  
more l ik e ly  t h a t  in d iv id u a l  i n s t r u c to r  s ty le s  can be taken  in to  
account in  fo rm ativ e  e v a lu a tio n  than  in  summative e v a lu a tio n .
O ther s c h o la rs  noted how o b se rv e rs  may a f f e c t  an i n s t r u c t o r ’s 
perform ance (Bergman, 1980; B r i t t ,  1982; Gage, 1961; H art, 1987; 
S a u te r  & W alker, 1976; S c riv e n , 1980; S todo lsky , 1984; Ward, C la rk ,
& H a rriso n , 1981). In  th a t  re g a rd , Gage (1961), in  observ ing  th a t  
some te a c h e rs  may f e e l  th re a te n e d  by v i s i t o r s ,  suggested  t h a t  t h e i r  
perform ance may depend more on nerve than  on s k i l l .
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D esp ite  being  a  proponent o f  d i r e c t  c lassroom  o b se rv a tio n ,
H art (1987) a ls o  suggested  t h a t  o b se rv e rs  may a f f e c t  th e  accuracy  
o f  an i n s t r u c t o r 's  perform ance. H art s ta te d  t h a t  " th e  very  p resence  
o f  th e  o b se rv e r , however q u ie t  and w ithdraw n, i s  an in te rv e n t io n  
th a t  a l t e r s  th e  s i t u a t i o n ,  changes what i s  being  observed . As one 
[p u n d it]  p u t i t ,  'To observe a  c la s s  i s  a c tu a l ly  to  observe a c la s s  
be ing  o b se rv e d '"  (p . 16 ).
To be conside red  v a lid  m easures, s c h o la rs  and re s e a rc h e rs  
have ag reed , o f  c o u rse , th a t  th e  methods employed must a c c u ra te ly  
e v a lu a te  teach in g  perform ance. B randenburg, Braskamp, and Ory 
(1979 ), C en tra  (1975 ), and S todo lsky  (1984) suggested  th a t  th e  
p ro cess  could be v a s t ly  improved by s u b s ta n t ia l ly  in c re a s in g  th e  
number o f  v i s i t s  and by e v a lu a tin g  a l l ,  o r  m ost, o f  th e  co u rses  
ta u g h t by i n s t r u c t o r s .  The same s c h o la r s  observed th a t  th e se  methods 
f o r  im proving th e  s i t u a t io n  may be im p ra c t ic a l  because o f  th e  tim e 
r e q u ire d . To d a te ,  no s a t i s f a c to r y  s o lu t io n s  to  t h i s  dilemma have 
been o f fe re d .
S u b je c t iv i ty
F a c u lty  members have o f te n  charged t h a t  e v a lu a tio n  o f  teach in g  
r e s u l t s  in  s u b je c t iv e ,  r a th e r  than  o b je c t iv e ,  assessm en ts o f  t h e i r  
perform ance. S evera l w r i te r s  in v e s t ig a te d  t h i s  is s u e  (Aleamoni,
1984; Arden, 1989; Bergman, 1980; C e n tra , 1986; D re s se l , 1976; 
Edwards, 1974; Jo n e s , 1986; M cIn tyre , 1978; P r a te r ,  1983; Wood,
1977). O ther s c h o la rs  and r e s e a rc h e rs  s tu d ie d  p e r s o n a l i ty  f a c to r s  
which may p o s i t iv e ly  o r  n e g a tiv e ly  a f f e c t  th e  accuracy  o f  th e
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e v a lu a tio n s  (B a lla rd ,  R eardron, & N elson , 1976; B ulcock, 1984;
Maslow & Zimmerman, 1956; M urray, 1975).
Bergman (1 9 8 0 ), C en tra  (19 7 5 ), and Jones (1986) c i t e d  th e  
s o c io lo g ic a l  re s e a rc h  o f  T a lc o t t  P arsons (1954) as a b a s i s  f o r  
t h e i r  o b se rv a tio n s  t h a t  e v a lu a tio n  may become too  s u b je c t iv e .
These r e s e a rc h e rs  no ted  th a t  i t  i s  p o s s ib le  f o r  e v a lu a tio n  to  be 
based on a s c r ip t io n  r a th e r  th an  ach ievem ent, on a f f e c t i v i t y  r a th e r  
th a n  n e u t r a l i t y ,  on d if fu s e n e s s  r a th e r  than  s p e c i f i c i t y ,  on 
p a r t ic u la r i s m  r a t h e r  than  u n iv e rs a lis m , and on c o l l e c t i v i t y  r a th e r  
th a n  s e l f .  In  a s se s s in g  th e  e f f e c t s  o f  th e s e  d icho tom ies on 
e v a lu a tio n , Jones (1986) observed t h a t  th e  f i r s t  f a c to r  in  each 
p a i r  r e p re s e n ts  a  p e rso n a l approach toward e v a lu a tio n  w h ile  th e  
second f a c to r  r e p re s e n ts  a  more b u re a u c ra t ic  approach . Bergman 
(1979• 1980), who was ex trem ely  c r i t i c a l  o f  p e e r rev iew , suggested  
t h a t  f a c u l ty  members a re  too  o f te n  in c l in e d  to  employ th e  more 
p e rso n a l o f  th e s e  approaches.
As t h i s  ev idence  has su g g e s te d , i t  i s  p o s s ib le  t h a t  th e  use 
o f  in a p p ro p r ia te  c r i t e r i a  may r e s u l t  in  n o n o b jec tiv e  judgm ents.
Y e t, th e  u se  o f  in a p p ro p r ia te  c r i t e r i a  seemed l e s s  l i k e ly  in  
fo rm a tiv e  e v a lu a tio n  than  in  summative e v a lu a tio n , because  
p a r t i c ip a n ts  have l e s s  to  lo s e  (and much more to  g a in )  when th e y , 
th em se lv es , seek  ways to  improve th e  q u a l i ty  o f  t h e i r  c lassroom  
te a c h in g  (B ulcock , 1984; S to d o lsk y , 1984; S o r c in e l l i ,  1984). S t i l l ,  
th e  p e rc e p tio n  t h a t  e v a lu a tio n  m ight be based on s u b je c t iv e
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im p ressio n s has been c i te d  as a  reason  f o r  th e  re lu c ta n c e  o f  f a c u l ty
members to  p a r t i c i p a te  in  v a r io u s  methods o f  fo rm a tiv e  e v a lu a tio n .
S criven  (1980) s u c c in c t ly  summarized a number o f  o b je c tio n s
to  th e  u se  o f  d i r e c t  c lassroom  o b s e rv a tio n . These same o b je c tio n s
may a ls o  be s a id  to  app ly  to  v id eo ta p in g  o f  c la s s e s ,  e v a lu a tio n  o f
c o u rse  m a te r ia ls ,  and e v a lu a tio n  o f  in s t ru c to r -g ra d e d  assig n m en ts .
S criven  (1980) concluded:
F i r s t ,  th e  v i s i t  i t s e l f  a l t e r s  th e  te a c h in g , so  t h a t  
th e  v i s i t o r  i s  n o t lo ok ing  a t  a random sam ple. Second, 
th e  number o f  v i s i t s  i s  to o  sm all to  be an a c c u ra te  sample
from which to  g e n e ra l iz e ,  even i f  i t  were a random
sam ple. T h ird , th e  v i s i t o r  i s  n o t devoid o f  independen t 
p e rso n a l p re ju d ic e s  in  fa v o r  o f  o r  a g a in s t  th e  te a c h e r .
(p . 10)
Enhancers
W hile s c h o la rs  have no ted  a  number o f  f a c to r s  which may d e t r a c t  
from th e  use  o f  fo rm ativ e  e v a lu a tio n , th ey  have a ls o  o f fe re d  s e v e ra l  
su g g e s tio n s  f o r  enhancing o r  im proving th e  p ro c e s s . These 
recom mendations have inc luded  th e  t r a in in g  o f  f a c u l ty  in  methods 
o f  s u p e rv is io n , th e  e s ta b lish m e n t o f  a c c e p ta b le  s ta n d a rd s  o f  tea c h in g
by th e  f a c u l ty ,  f a c u l ty  i n te r p r e ta t io n  o f  s tu d e n t r a t in g s  o f  co u rses
and in s t r u c t o r s ,  and th e  involvem ent o f  th e  f a c u l ty  in  th e  
p re -p la n n in g  o f  th e  program s.
T ra in in g  in  Methods o f  S u p erv is io n
P ro v id in g  t r a in in g  to  f a c u l ty  members in  methods o f  su p e rv is io n  
was recommended by a number o f  w r i te r s  in  th e  f i e l d  (B rock, 1981; 
C a n c e l l i ,  1987; C e n tra , 1975, 1986; F re e r  & Dawson, 1985; H e lle r ,  
1989; M cIntyre , 1986; M ikula, 1979; Root, 1987; S e ld in , 1984;
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S o r c in e l l i ,  1984). C a n c e lli  (1987), C en tra  (1975), and M cIntyre 
(1986) expressed  th e  b e l i e f  t h a t  i n t e r - r a t e r  r e l i a b i l i t y  o f  c o lle a g u e  
e v a lu a tio n  could be improved i f  t r a in in g  in  methods o f  su p e rv is io n  
were made a v a i la b le  to  f a c u l ty  members. In  a d d it io n , Mikula (1979) 
suggested  th a t  t h i s  type o f  t r a in in g  m ight g iv e  f a c u l ty  members 
in s ig h ts  in to  te a c h in g  and le a rn in g  p ro ce sse s  t h a t  th ey  have n o t 
p rev io u s ly  c o n s id e red .
M cIntyre (1986) developed a  program fo r  t r a in in g  f a c u l ty  members 
to  conduct e v a lu a tio n s  o f  in s t r u c t io n .  In  t h i s  program , a number 
o f  f a c u l ty  members v i s i t e d  th e  same classroom  a s  a g roup , compared 
o b se rv a tio n s  a f t e r  th e  v i s i t ,  and th en  a ttem p ted  to  a r r iv e  a t  a 
consensus about th e  s tr e n g th s  and weaknesses o f  th e  q u a l i ty  o f  th e  
i n s t r u c t io n .  This method re s u l te d  in  a  c o n s id e ra b le  re d u c tio n  in  
th e  v a r i a b i l i t y  o f  th e  assessm en t.
But re s e a rc h e rs  have a ls o  noted th a t  t r a in in g  in  methods o f  
su p e rv is io n  does n o t e lim in a te  a l l  o f  th e  problem s a s so c ia te d  w ith  
improving i n t e r - r a t e r  r e l i a b i l i t y .  C en tra  (1986) observed th a t  
c re d ib le  t r a in in g  program s re q u ire  more tim e th an  many fa c u l ty  
members a re  w i l l in g  to  in v e s t .  Bergman (1980) concluded th a t  "even 
w ith  t r a in in g ,  in a p p ro p r ia te  c r i t e r i a  would s t i l l  be q u ite  
i n f l u e n t i a l  in  p e e r  r a t in g s — i f  on ly  unconsciously"  (p . 10).
While su g g e stin g  th a t  te a c h in g  c o n s u lta n ts  a re  a good sou rce  
f o r  p ro v id in g  t r a in in g  in  s u p e rv is io n , S o r c in e l l i  (1984) acknowledged 
th a t  i t  m ight a ls o  be provided  by f a c u l ty  members, because they  
have developed many o f  th e  s k i l l s  re q u ire d  over th e  cou rse  o f  t h e i r
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te a c h in g  c a r e e r s .  A greeing , Brock (1981) suggested  t h a t  whoever
p ro v id es  th e  t r a in in g  should  have e x p e r t is e  in  such a re a s  a s :
a u d io -v isu a l  tech n o lo g y , e thnography , group dynam ics, 
in s t r u c t io n a l  e v a lu a tio n , a t t r i b u t io n  th e o ry , gaming 
and s im u la t io n , c o m p u te r-a ss is te d  in s t r u c t io n ,  
p e rso n a liz e d  system s o f  i n s t r u c t io n ,  and p h ilo so p h ie s  
o f  e d u c a tio n . However, th e  a t t r i b u t e s  o f  g r e a te s t  
consequence f o r  th e  c o n s u l t a n t 's  e f fe c t iv e n e s s  may be 
a commitment to  s tu d e n t  le a rn in g ;  an ab id in g  c u r io s i ty  
about th e  r e la t io n s h ip  betw een te a c h e r ,  s tu d e n t ,  and 
s u b je c t  m a tte r ;  an em pathic d i s p o s i t io n ;  a  knowledge 
o f  lo c a l  re so u rc e s ; a  tendency  toward s e l f - d i s c lo s u r e ;  
and e f f e c t iv e  in te rp e r s o n a l  comm unication s k i l l s .
(p . 239)
While B ro c k 's  l i s t i n g  seems im posing, i t  a ls o  dem onstrated  
how complex th e  tea c h in g  and le a rn in g  p ro ce ss  i s .  Because o f  th e se  
c o m p le x itie s , s c h o la rs  have begun to  look a t  e v a lu a tio n  as an 
id io s y n c ra t ic  and h ig h ly  p e rso n a l p ro cess  (B ulcock, 1984; C a n c e ll i ,  
1987).
E stab lish m en t o f  S tandards o f  E f fe c tiv e  Teaching 
by th e  F a c u lty
Because e f f e c t iv e  tea c h in g  i s  id io s y n c ra t ic  and dependent on 
i t s  c o n te x t ,  s c h o la rs  have concluded th a t  i t  cannot be ev a lu a ted  
acco rd ing  to  a s in g le  model o f  a c c e p ta b le  p r a c t ic e  (C e n tra , 1986; 
H a rt, 1987; S to d o lsk y , 1984). This c o n c lu s io n  has suggested  th a t  
m u ltip le  s ta n d a rd s  be employed, w ith  enough v a r ie ty  to  accommodate 
d i f f e r in g  te a c h in g  and le a rn in g  s ty l e s  and a d a p ta b le  to  a wide 
range o f  c o n te x ts .
C en tra  (1986) proposed a q u a l i t a t iv e  approach to  e v a lu a tio n , 
one th a t  i s  c o n s is te n t  w ith  th e  fundam ental te n e ts  o f  fo rm ative  
e v a lu a tio n  th eo ry  and w ith  th e  co n c lu s io n  t h a t  e v a lu a tio n  must be
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a d a p ta b le  to  a  v a r i e ty  o f  tea c h in g  and le a rn in g  s t y l e s .  In
sum m arizing t h i s  v iew , C en tra  (1986) w ro te:
A q u a l i t a t i v e  approach would in v o lv e  d e s c r ip t io n s  
o f  c lassro o m  in s t r u c t io n  based on th e  p e rc e p tio n s  o f  
th e  o b s e rv e rs . . . [ D e s c r ip t i o n s  by s e v e ra l  o b se rv e rs  w i l l  
more l i k e l y  r e f l e c t  p o s s ib le  p e rso n a l b ia s e s  and th e  r e s u l t in g  
n a r r a t iv e  cou ld  be much more u s e fu l  [ th a n ]  r a t in g  s c a le s  
and num erica l judgm ents, (pp . 3 -^ )
C en tra  was convinced th a t  th o se  u s in g  q u a l i t a t iv e  methods o f 
e v a lu a tio n  r e s u l t  in  look ing  a t  te a c h in g  in  more d ep th  th an  i s  
p o s s ib le  th rough  q u a n t i ta t iv e  m ethods. The same w r i te r  a ls o  
concluded t h a t ,  l i k e  th e  q u a n t i ta t iv e  ap p ro ach es , q u a l i t a t iv e  methods 
r e q u i r e  more tim e t h a t  many f a c u l ty  members a re  w i l l in g  to  in v e s t .  
I n te r p r e ta t io n  o f  S tuden t R atings
S tuden t e v a lu a tio n  o f  f a c u l ty  te a c h in g  perform ance has been, 
and c o n tin u e s  to  b e , employed more o f te n  to  e v a lu a te  in s t r u c t io n  
th a n  any o th e r  method (S e ld in , 1984). Most w r i te r s  in  th e  f i e l d  have 
acknowledged th a t  s tu d e n ts  should  be c o n su lte d  in  th e  p ro c e s s , bu t 
have g e n e ra l ly  agreed  th a t  s tu d e n ts  shou ld  n o t be th e  on ly  source  
o f  in fo rm a tio n  in  e v a lu a tin g  i n s t r u c t io n .
Many re s e a rc h e rs  have s tu d ie d  th e  r e l a t io n s h ip  betw een s tu d e n t 
r a t i n g s  and such  v a r ia b le s  as c la s s  s i z e ,  expected  co u rse  g ra d e , 
tim e o f  d ay , re q u ire d  v e rsu s  e l e c t iv e  c o u rs e , th e  s u b je c t  m a tte r , 
and so on . W hile th e r e  i s  some d isag reem en t as to  how th e s e  f a c to r s  
a f f e c t  s tu d e n t  r a t i n g s ,  a number o f  s c h o la r s  suggested  t h a t  th ese  
f a c to r s  be tak e n  in to  account when p e rso n n e l d e c is io n s  a re  made 
and when in s t r u c t io n a l  improvement p lan s  a re  fo rm ula ted  (Cohen & 
M cKeachie, 1981; McKeachie, 1986).
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Cohen and McKeachie (19 8 1 ), C ra ig , R e d f ie ld , and G alluzzo 
(1 9 8 6 ), and McKeachie (1986) recommended t h a t  th e  f a c u l ty  p lay  a r o le  
as i n te g r a to r s  o f  in fo rm a tio n  in  com prehensive programs o f  f a c u l ty  
e v a lu a tio n . Cohen and McKeachie (1981) recommended s p e c i f i c a l l y  
t h a t  " s tu d e n t  r a t in g s  should  be e v a lu a ted  by [ f a c u l ty ]  p ee rs  who 
know th e  c ircu m stan ces  under which a  p a r t i c u l a r  co u rse  was tau g h t"
(p . 1 5 1 ). These s c h o la rs  emphasized t h a t  s tu d e n t  r a t in g s  cannot 
be tak e n  a t  fa c e  v a lu e , a s  th e se  r a t in g s  a re  n o t n e c e s s a r i ly  v a lid  
m easures o f  perform ance e f f e c t iv e n e s s .
F a c u lty  members them selves have been d iv id e d  on th e  e f f ic a c y  
o f  p e e r  review  o f  s tu d e n t  r a t in g s  as p a r t  o f  a  more encompassing 
program  o f  e v a lu a tio n . F o r exam ple, B r i t t  (1982) found th a t  on ly  
abou t 3 6 $ o f  f a c u l ty  members b e lie v e d  t h a t  s tu d e n t  r a t in g s  should 
be c o n s id e re d . In  a n o th e r  s tu d y , D ie n s t (1981) found th a t  f a c u l ty  
members supported  p e e r  review  o f  s tu d e n t  e v a lu a tio n s  more than 
they  suppo rted  d i r e c t  c lassroom  o b se rv a tio n  o r  e v a lu a tio n  o f 
c o u rse  m a te r ia ls ,  b u t on ly  abou t 33? o f  them supported  i t ,  
n e v e r th e le s s .
Involvem ent o f  th e  F a c u lty  in  th e  P re -P lan n in g  o f 
Programs o f I n s t r u c t io n a l  Improvement
N early  a l l  w r i te r s  in  th e  f i e l d  agreed t h a t  th e  developm ent 
o f  s u c c e s s fu l  program s o f  p e e r e v a lu a tio n  a re  dependent on the 
su p p o rt o f  th e  f a c u l ty  and o f  to p - le v e l  a d m in is t ra to rs  (Brock,
1981; F re e r  & Dawson, 1985; H e lle r ,  1989; Razor, 1979; S e ld in ,
1984; Skoog, 1980; Soderberg , 1986). W ithout th e  su p p o rt o f  th e
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f a c u l ty ,  Skoog (1980) observed t h a t  th e  p ro cess  might be c a r r ie d
ou t p e r f u n c to r i ly ,  r a th e r  than  w ith  a  genuine commitment to
in s t r u c t io n a l  improvement.
The essence  o f  th e  argument f o r  e l i c i t i n g  th e  su p p o rt o f  th e
fa c u l ty  in  th e  developm ent and im plem en ta tion  o f  programs o f
in s t r u c t io n a l  improvement was w e ll s ta te d  by H e lle r  (1989):
A d e c is io n  to  engage in  p e e r  s u p e rv is io n  has to  come from 
th e  p ee r group i t s e l f .  The key i s  ow nership; i f  te a c h e rs  
do n o t f e e l  they  own th e  p r o je c t ,  th en  th ey  w il l  th in k  
somebody in  th e  c e n t r a l  o f f i c e  has a p e t  id e a  t h a t  i s  
b e in g  fo rced  on them . (p . 13)
E v a lu a tio n  has o f te n  been seen  as  an a d v e rs a r ia l  r e la t io n s h ip
between th o se  who a re  to  be e v a lu a te d  and th o se  who w i l l  conduct
th e  e v a lu a tio n . Brock (1981) c a u tio n ed  th a t  c a re fu l  a t t e n t io n :
be g iven  to  th e  d es ig n  o f  th e  p ro ce d u re s , to  th e  in c lu s io n  
o f  te a c h e rs  in  th e  p ro cess  o f  d e s ig n  o f  th e  p ro ced u res , 
and e s p e c ia l ly  to  c le a r  and rep ea ted  communication w ith  
te a c h e rs  abou t th e  p ro ce d u re s . . . . With th e  re d u c tio n  
o f  th r e a t  comes th e  in c re ase d  l ik e lih o o d  th a t  te a c h e rs  
w i l l  e f f e c t iv e ly  use e v a lu a tio n  d a ta  to  make d e c is io n s  
abou t change in  t h e i r  tea c h in g  p r a c t ic e s ,  (pp . 235-236)
The recommendations o f  Brock and H e lle r  were in co rp o ra te d
in to  th e  program o f  fo rm ativ e  e v a lu a tio n  d e sc rib ed  by F re e r  and
Dawson (1985). This program , in  which a re d u c tio n  o f  th e  a d v e rs a r ia l
r e la t io n s h ip  was a prim ary g o a l,  included  seven recommendations
fo r  deve lop ing  th e  program: (a )  th e  commitment o f  adequate  fund ing ;
(b) th e  involvem ent o f  as many te a c h e rs  as p o s s ib le  in  th e  i n i t i a l
p lann ing  s ta g e s ;  (c )  an a ttem p t to  a r r iv e  a t  consensus when d e c is io n s
a re  made, so th a t  te a c h e rs  "buy in to "  th e  program; (d) te a c h e r
involvem ent in  t r a in in g  programs o r  co u rse s  in  methods o f
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su p e rv is io n ; (e )  c o l la b o ra t io n  among p a r t i c ip a n ts  as th e  program 
i s  im plem ented; ( f )  involvem ent o f  te a c h e rs  in  th e  m on ito ring  and 
f in e - tu n in g  o f  th e  program; and (g ) a s e p a ra tio n  o f  th e  fu n c tio n s  
o f  summative and fo rm ativ e  e v a lu a tio n .
F r e e r  and Dawson (1985) developed a  system  o f  fo rm a tiv e  
e v a lu a tio n  th a t  i s  c o n s is te n t  w ith  th e  views o f  o th e r  s c h o la r s .  
According to  F re e r  and Dawson, th e  program was rece iv ed  w ith  more 
en thusiasm  than  th e  methods o f  e v a lu a tio n  t h a t  had been employed 
in  th e  p a s t .  They were a ls o  convinced t h a t  th e  involvem ent o f  th e  
f a c u l ty  in  th e  p re -p lan n in g  was a key elem ent in  th e  p rogram 's  
su c c e s s .
P erso n a l and I n s t i t u t i o n a l  B e n e f its  
S ch o la rs  have suggested  th a t  a number o f  b e n e f i ts  m ight come 
about a s  a r e s u l t  o f  f a c u l ty  p a r t i c ip a t io n  in  fo rm ativ e  e v a lu a tio n . 
F iv e  o f  th e s e  p o te n t ia l  b e n e f i ts  were in v e s t ig a te d  in  t h i s  s tu d y . 
Improvement in  th e  Q u a lity  o f  I n s t r u c t io n
Form ative e v a lu a tio n  o f  in s t r u c t io n  was conceived and 
implem ented because i t s  p roponen ts  b e lie v e  t h a t  i t  i s  a v ia b le  
means f o r  im proving th e  q u a l i ty  o f  te a c h in g . Programs o f  fo rm ativ e  
e v a lu a tio n  in v o lv in g  c o lle a g u e s  as e v a lu a to r s  came about because a 
number o f  s c h o la rs  a re  convinced t h a t  p e e rs  a re  more q u a l i f ie d  
th an  e i t h e r  s tu d e n ts  o r  a d m in is tra to rs  to  a s s i s t  th e  f a c u l ty  in  
im proving t h e i r  te a c h in g .
Few, i f  any , w r i te r s  in  th e  f i e l d  have concluded t h a t  p ee rs  
a re  th e  o n ly  sou rce  o f  p e r t in e n t  in fo rm a tio n  in  th e  e f f o r t  to  improve
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i n s t r u c t io n  o r  t h a t  p e e rs  a re  th e  b e s t  ju d g es o f  a l l  a sp e c ts  o f  
te a c h in g . R a th e r, most w r i te r s  have argued t h a t  p e e rs  a re  one o f  
s e v e r a l  so u rc e s  o f  r e le v a n t  in fo rm a tio n .
W hile a number o f  program s o f  fo rm a tiv e  e v a lu a tio n  have been 
im plem ented a t  c o l le g e s  and u n i v e r s i t i e s  where th e re  a re  f a c u l ty  
developm ent o f f i c i a l s ,  o th e r  program s have been o rgan ized  and 
developed by f a c u l ty  members who a re  committed to  i n s t r u c t io n a l  
im provem ent. In  th e s e  program s, m ost o f  th e  p a r t i c ip a n ts  have 
ex p ressed  s a t i s f a c t i o n  w ith  th e  r e s u l t s ,  b e lie v in g  th a t  t h e i r  
te a c h in g  has improved because  o f  th e  a s s i s ta n c e  th ey  rece iv ed  from 
c o lle a g u e s . W hile i t  i s  d i s t i n c t l y  p o s s ib le  t h a t  i n s t r u c t io n  has 
improved as a r e s u l t  o f  p a r t i c i p a t i o n ,  re s e a rc h e rs  noted th a t  th e se  
program s have to o  o f te n  been e v a lu a te d  by su rv ey in g  th e  o p in io n s  
o f  th e  p a r t i c ip a n t s  r a t h e r  th an  by conducting  more s o p h is t ic a te d  
e m p ir ic a l  s tu d ie s  (E rick so n  & E ric k so n , 1979; Hoyt & Howard, 1978; 
Levinson-R ose & Menges, 1981).
A few e m p ir ic a l s tu d ie s  have been conducted  (E rick so n  & 
E ric k so n , 1979; Hoyt & Howard, 1978). In  t h e i r  s tu d ie s ,  the  
r e s e a rc h e rs  su g g ested  t h a t  s tu d e n t  r a t in g s  o f  f a c u l ty  members have 
improved where f a c u l ty  members have p a r t ic ip a te d  in  th e  programs 
o f  fo rm a tiv e  e v a lu a t io n . In  th e  s tu d i e s ,  th e  s tu d e n ts  ra te d  t h e i r  
in s t r u c t o r s  b o th  a t  m idterm  and n e a r  th e  end o f  th e  se m e s te r , w ith  
th e  e a r l i e r  r a t in g  used a s  a c o v a r ia te  in  th e  d a ta  a n a ly s is .  Most 
o f  th e  r e s u l t s  have shown s t a t i s t i c a l l y  s ig n i f i c a n t ,  though m odest,
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d if f e r e n c e s  betw een program p a r t i c ip a n ts  and n o n p a r t ic ip a n ts ,  w ith  
p a r t i c ip a n ts  showing th e  most im provem ent.
S t i l l ,  r e s e a rc h e rs  have emphasized t h a t  th e  e v a lu a tio n  o f  
tea c h in g  improvement programs i s  f a r  from re f in e d .  They have 
recommended t h a t  f u r th e r  s tu d y  be conducted to  e v a lu a te  l a r g e r  
numbers o f  p a r t i c i p a n t s ,  th e  e f f e c t s  o f  programs o v e r lo n g e r  p e rio d s  
o f  tim e , and th e  e f f e c t s  o f  v o lu n te e rism  as opposed to  a w ider 
range  o f  p a r t i c ip a n ts  (Levinson-R ose & Menges, 1981).
In  g e n e ra l ,  r e s e a rc h e rs  have concluded th a t  th e r e  i s  some 
b a s is  f o r  c la im s th a t  fo rm a tiv e  e v a lu a tio n  i s  s u c c e s s fu l  in  he lp in g  
te a c h e rs  to  im prove. In  a d d i t io n ,  E rickson  and E rickson  (1979) 
in d ic a te d  th a t  f a c u l ty  members who p a r t ic ip a te d  in  th e  programs 
b e lie v e d  th a t  i t  was " u se fu l  and w e ll w orth t h e i r  tim e and e f f o r t ,  
and th a t  i t  r e s u l t s  in  s i g n i f i c a n t ,  p o s i t i v e ,  and l a s t in g  changes 
in  t h e i r  c lassroom  tea c h in g  s k i l l  perform ance" (p . 683)- 
Improvement in  S tuden t L earning
I t  has g e n e ra lly  been assumed t h a t  th e  u l t im a te  m easure o f 
su c ce ss  o f  th e  a c t  o f  tea c h in g  i s  th e  m axim ization o f  s tu d e n t 
l e a r n in g .  By e x tr a p o la t io n ,  i t  has a ls o  been assumed th a t  th e  
u l t im a te  g oa l o f  th e  fo rm a tiv e  e v a lu a tio n  o f  in s t r u c t io n  i s  improved 
s tu d e n t  le a r n in g . W hile rec o g n iz in g  t h a t  s tu d e n t le a rn in g  i s  a 
prim ary  focus o f  tea c h in g  and te a c h e r  improvement program s, s c h o la rs  
have emphasized th a t  o th e r  f a c to r s  a ls o  c o n tr ib u te  to  (o r  d e t r a c t  
from ) s tu d e n t le a rn in g . In  t h a t  re g a rd , E rickson  and E rickson
(1979) observed :
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I t  i s  d i f f i c u l t  to  deny th e  a t t r a c t iv e n e s s  o f  s tu d e n t 
le a rn in g  g a in s  as  c r i t e r i a  f o r  judging  tea c h in g  
improvement s e r v ic e s ,  b u t  we may have to  d e fe r  t h e i r  
use a s  m ajor c r i t e r i a  u n t i l  more p r a c t ic a l  and pow erful 
e v a lu a tio n  m ethodologies a re  a v a i la b le  f o r  d e a lin g  
w ith  th e  confounding in f lu e n c e s  o f  tex tb o o k s and 
p e e rs . . . .  (p . 671)
Bulcock (1984) id e n t i f i e d  a number o f  o th e r  p o te n t ia l
in te rv e n in g  v a r ia b le s :  (a )  fam ily  background, (b ) m o tiv a tio n ,
(c )  a p t i tu d e ,  (d ) co u rse  lo a d , and (e )  c la s s  s i z e .  This s c h o la r
observed and concluded:
E f fo r ts  to  m easure tea c h in g  e f f e c t iv e n e s s  on th e  b a s is  
o f i t s  im pact on s tu d e n t le a rn in g  i s  u n p o p u lar. This 
i s  because most te a c h e rs  reco g n ize  t h a t  s tu d e n t le a rn in g  
i s  a m u ltic a u s a l  a c t i v i t y ,  and th a t  many s ig n i f ic a n t  
f a c to r s  . . . f a l l  w e ll o u ts id e  th e  c o n tro l  o f  th e  
te a c h e r .  Thus, to  hold te a c h e rs  r e s p o n s ib le  f o r  the  
le a rn in g  b eh a v io rs  o f  t h e i r  s tu d e n ts  i s  u n reaso n ab le .
(p . 8)
I n t e r e s t  in  im proving s tu d e n t  le a rn in g  th rough  fo rm ative  
e v a lu a tio n  has rem ained a  g o a l f o r  many f a c u l ty  members. In  a 
s tudy  o f  f a c u l ty  a t t i t u d e s  abou t c o lle a g u e  e v a lu a tio n  o f  te a c h in g , 
B r i t t  (1982) found th a t  7255 o f  resp o n d en ts  b e lie v e d  th a t  tea c h in g  
and le a rn in g  would be improved th rough  c o lle a g u e  e v a lu a tio n  o f  
in s t r u c t io n .  W hile th e  f a c u l ty  may have a number o f  o th e r  agendas 
f o r  p a r t i c ip a t in g  in  th e se  program s, s tu d e n t achievem ent outcomes 
have a p p a re n tly  rem ained one o f  t h e i r  c h ie f  co n cern s .
The E f fe c ts  o f  P eer Review o f  I n s t r u c t io n  on F a c u lty  
M orale and C o l l e g ia l i tv
R eports on th e  e f f e c t s  o f  c o lle a g u e  e v a lu a tio n  o f  in s t r u c t io n  
on group m orale and c o l l e g i a l i t y  were m ixed. S cho lars  g e n e ra lly  
agreed th a t  p e e r  rev iew  in  th e  p ro cess  o f  summative e v a lu a tio n
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a ffe c te d  f a c u l ty  m orale and c o l l e g i a l i t y  a d v e rse ly  (Brandenburg,
Braskamp, & Ory, 1979; Braskamp, 1978; Gunn, 1982; M cIntyre , 1978;
S o r c in e l l i ,  1984). On th e  o th e r  hand, s c h o la rs  g e n e ra lly  found th a t
th e  involvem ent o f  c o lle ag u e s  in  th e  fo rm ativ e  e v a lu a tio n  o f
i n s t r u c t io n  a f fe c te d  m orale and c o l l e g i a l i t y  p o s i t iv e ly  (C ross , 19 8 6 ;
Edwards, 1974; F re e r  & Dawson, 1985; H e l le r ,  1989; Menges, 1985;
Roper, D eal, & Dornbusch, 1976 ;-Shatzky & S ilberm an , 1986; Skoog,
1980; S o r c in e l l i ,  1984).
When f a c u l ty  members were asked i f  c lassroom  o b se rv a tio n  would
low er f a c u l ty  m orale, n e a rly  20$ o f  th e  resp o n d en ts  in d ic a te d  th a t
i t  would, w hile  a lm ost 50$ expressed  th e  o p p o s ite  view ( B r i t t ,
1982). However, in te r p r e t in g  t h i s  f in d in g  was d i f f i c u l t ,  s in c e
th e  re s e a rc h e r  d id  no t ask resp o n d en ts  to  d i f f e r e n t i a t e  i t s  e f f e c ts
in  summative and fo rm ative  e v a lu a tio n .
Three w r i te r s  in  th e  f i e ld  have commented on how f a c u l ty  m orale
and c o l l e g i a l i t y  have been a f fe c te d  by program s o f  fo rm ative
e v a lu a tio n  o f  in s t r u c t io n .  In  th e  e a r l i e s t  o f  th e se  s tu d ie s ,  Skoog
(1980) concluded th a t  fo rm ative  e v a lu a tio n  h e lp s :
f a c u l ty  members a c q u ire  knowledge, i n s ig h t s ,  and s t r a t e g i e s  
u s e fu l  fo r  s e l f - s u p e r v is io n  and se lf-im provem en t. A lso , 
as a team works to g e th e r ,  su p p o rtiv e  r e la t io n s h ip s  a re  
e s ta b l is h e d  and d isc u s s io n s  concern ing  tea c h in g  become 
more common, le n g th y , and s o p h is t ic a te d .  Ownership o f 
common and unique teach in g  problem s i s  acknowledged 
more open ly . Increased  s a t i s f a c t i o n  and p r id e  in  
tea c h in g  can r e s u l t ,  (p . 24)
In  an o th e r r e p o r t ,  H e lle r  (1989) concluded th a t :
u sin g  te a c h e rs  in  a p e e r s u p e rv is io n  r o le  i s  lin k ed  
to  t h e i r  p e rso n a l grow th, t h e i r  sense  o f  c o l l e g i a l i t y ,  
and to  improved in s t r u c t io n a l  p r a c t ic e s —a l l  o f  which
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c o n tr ib u te  to  h ig h e r  m ora le , g r e a te r  job s a t i s f a c t i o n ,  
improved school c l im a te , and u l t im a te ly  h ig h e r  s tu d e n t 
achievem ent, (p . 11)
Galm (1985) noted t h a t  s e n io r  f a c u l ty  members a re  o f te n  
s k e p t i c a l—o r  even c y n ic a l—abou t th e  v a lu e  o f  programs o f  
in s t r u c t io n a l  improvement. T his s c h o la r  rep o rted  on how th e  m orale 
o f  s e n io r  f a c u l ty  members was p o s i t iv e ly  a f fe c te d  by a program o f 
fo rm a tiv e  e v a lu a tio n  o f  in s t r u c t io n  s p e c i f i c a l l y  designed  f o r  them. 
Galm was s u rp r ise d  by p o s i t iv e  comments from p a r t i c ip a n ts ,  and 
no ted  th a t :
working w ith  t h i s  p o s t- te n u re  s tu d y  g roup , I  g o t a 
com ple te ly  d i f f e r e n t  sense  o f  my dep artm en t, one th a t  
was in  my bones b u t ,  because o f  th e  d i s t r a c t io n s  o f  
s tu d e n t c o m p la in ts , n o t alw ays in  my head . I  experienced  
th e  power o f e ig h t  te a c h e rs  and c o lle a g u e s , a  s o l id  
c o re  o f  a permanent f a c u l ty  o f  f i f t y ,  showing t h e i r  concern  
f o r  teach in g  and d em o n stra tin g  t h e i r  accum ulated s k i l l .  I t  
was awesome, and a  f in e  c o r r e c t iv e  f o r  any departm ent 
c h a ir  who may have become c y n ic a l  o r  have l o s t  in s ig h t  
o f  th e  g re a t  f a c u l ty  power in  h is  o r  h e r  departm en t.
(p . 67)
W hile Galm, H e l le r ,  and Skoog suggested  t h a t  th e re  i s  a p o s i t iv e  
r e la t io n s h ip  between p a r t i c ip a t io n  in  programs o f  fo rm ative  
e v a lu a tio n  conducted by c o lle a g u e s  and p o s i t iv e  f a c u l ty  m orale and 
c o l l e g i a l i t y ,  they  a ls o  in d ic a te d  th a t  th e  most s u c c e s s fu l  programs 
have been implemented on ly  a f t e r  c a re f u l  s tudy  and 
p re -p la n n in g . In  most in s ta n c e s ,  th e  programs have been conducted 
w ith  th e  su p p o rt o f  th e  f a c u l ty  (and a d m in is t r a t io n ) ,  have involved  
th e  f a c u l ty  in  th e  i n i t i a l  p lan n in g  and im plem entation  s ta g e s ,  and 
have r e l ie d  on v o lu n ta ry  p a r t i c ip a t io n .  N e v e r th e le ss , c o n c lu s io n s  
abou t m orale and c o l l e g i a l i t y  have been reached a f t e r  s tu d y  o f
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s m a ll- s c a le  program s. The e f f e c t  on f a c u l ty  m orale and c o l l e g i a l i t y  
from more am bitious p r o je c ts  has n o t been s tu d ie d .
Summary and D ire c tio n
The review  o f  r e la te d  l i t e r a t u r e  and re s e a rc h  has suggested  
to  t h i s  re s e a rc h e r  t h a t  th e re  i s  a need f o r  sy s te m a tic  s tu d y  o f  
p e e r involvem ent in  fo rm ative  e v a lu a tio n  o f  in s t r u c t io n .  This 
c o n c lu s io n  was based on s e v e ra l  f a c to r s :  summative e v a lu a tio n  has
n o t r e s u l te d  in  s ig n i f ic a n t  improvement in  in s t r u c t io n ;  improvement 
in  teach in g  i s  a t  l e a s t  as im portan t a s ,  and perhaps more improvement 
th a n , b e n e f i t s  d e riv ed  from summative e v a lu a tio n ; and, c o lle ag u e s  
have in s ig h ts  in to  th e  p ro cesses  o f  tea c h in g  and le a rn in g  n o t 
possessed  to  th e  same degree  by e i t h e r  s tu d e n ts  o r  a d m in is t ra to rs .
Even a f t e r  a c a r e f u l  rev iew  o f  th e  l i t e r a t u r e ,  a  number o f 
q u e s tio n s  concern ing  p e e r  rev iew  in  th e  fo rm ativ e  e v a lu a tio n  o f 
in s t r u c t io n  remained unansw ered. These q u e s tio n s  in c lu d ed : Would
f a c u l ty  members p a r t i c ip a te  in  programs o f  fo rm ative  e v a lu a tio n  i f  
th e s e  programs were in  p lace?  Why a re  f a c u l ty  members invo lved  so 
in f r e q u e n t ly  in  th e  p ro cess  o f  th e  fo rm ative  e v a lu a tio n  o f  t h e i r  
c o lle ag u e s?  Are th e r e  f a c to r s  which d e t r a c t  from th e  p ro ce ss  to  
such  a  deg ree  th a t  i t  i s  r e je c te d  by th e  f a c u l ty  as a v ia b le  o p tio n  
to  th e  ty p es  o f  e v a lu a tio n  conducted by s tu d e n ts  and a d m in is tra to rs?  
Are th e re  f a c to r s  which would in c re a s e  th e  lik e lih o o d  th a t  i t  would 
be accep ted  by (o r  made more a c c e p ta b le  to )  th e  f a c u lty ?  Of what 
v a lu e  i s  fo rm ative  e v a lu a tio n  to  s tu d e n ts ,  th e  f a c u l ty ,  and th e  
i n s t i t u t i o n ?  Answers to  th e se  q u e s tio n s  were sought by survey ing
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f a c u l ty  members a t  s e le c te d  c o lle g e s  and u n iv e r s i t i e s  and by 
ana ly z in g  th e  r e s u l t s  in  l i g h t  o f  what was lea rn ed  through th e  
review  o f  l i t e r a t u r e .
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CHAPTER I I I  
METHODOLOGY FOR THE STUDY
A review  o f  th e  l i t e r a t u r e  on f a c u l ty  e v a lu a tio n  has provided 
ev idence  t h a t  c o lle g e  te a c h in g  would be improved i f  program s o f 
fo rm a tiv e  e v a lu a tio n  were in  p la c e . The re se a rc h  l i t e r a t u r e  has 
a ls o  suggested  th a t  peer rev iew  would be a  u s e fu l  component in  th e  
p ro ce ss  o f  fo rm a tiv e  e v a lu a tio n  o f  i n s t r u c t io n .  These c la im s have 
been s u b s ta n t ia te d  by r e p o r ts  from program  p a r t i c ip a n ts  and by a 
l im ite d  number o f  c re d ib le  ex p e rim en ta l s tu d ie s  t h a t  d em onstra te  
t h a t  m odest, though s t a t i s t i c a l l y  s i g n i f i c a n t ,  improvements in  
s tu d e n t  r a t in g s  o f  i n s t r u c to r s  have o ccu rred  as  a r e s u l t  o f  tak in g  
p a r t  in  program s o f t h i s  ty p e .
Y e t, a number o f  s c h o la rs  have observed t h a t  fo rm ativ e  
e v a lu a tio n  i s  seldom  an i n te g r a l  p a r t  o f  program s o f  f a c u l ty  
e v a lu a tio n  in  h ig h e r  e d u c a tio n . F o r exam ple, in  a  p i l o t  s tu d y  
t h a t  led  to  th e  p re s e n t  s tu d y , Keig (1989) re p o rte d  t h a t  on ly  2 
member i n s t i t u t i o n s  o f th e  IAICU in c lu d e  fo rm a tiv e  e v a lu a tio n  as a 
key elem ent in  th e  p ro ce ss  o f  f a c u l ty  e v a lu a tio n .
The p rocedu res employed in  t h i s  in v e s t ig a t io n  have been o u tlin e d  
below under th e  fo llo w in g  main h ead in g s: (a )  Source o f  D a ta , (b)
S e le c t io n  o f  Sample, (c )  In s tru m e n ta t io n , (d ) C o lle c t io n  and 
T reatm ent o f  D ata , and (e )  S t a t i s t i c a l  D esign .
Source o f  D ata
The p o p u la tio n  fo r  t h i s  s tu d y  c o n s is te d  o f  2073 f u l l - t im e  
f a c u l ty  o f  th e  26 b a c c a la u re a te  d e g re e -g ra n tin g  i n s t i t u t i o n s
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a f f i l i a t e d  w ith  th e  IAICU. Those in d iv id u a ls  were id e n t i f ie d  in  
March and A p r i l ,  1990, by examining f a c u l ty  d i r e c to r i e s  o f  th e  
most re c e n t (1988-90 o r  1989-1991) c a ta lo g  e d i t io n s  o f  th e  26 
c o lle g e s  and u n i v e r s i t i e s .  In  t h i s  p ro c e s s , an a tte m p t was made 
to  id e n t i f y  on ly  th e  men and women who held  f u l l - t im e  appointm ents 
and to  exclude  th o se  who tau g h t p a r t- tim e  a n d /o r  he ld  a d m in is tra t iv e  
appoin tm ents above th e  d ep artm en ta l (o r  d iv is io n a l )  l e v e l .
S e le c tio n  o f  Sample
In  o rd e r  to  a s se s s  th e  f in d in g s  a t  th e  95$ con fidence  l e v e l ,
w ith  a m argin o f  e r r o r  o f  p lu s  o r  minus 5$, 324 f a c u l ty  members
from th e  p o p u la tio n  o f  2074 were s e le c te d .  The form ula used in  
c a lc u la t in g  th e  sample s iz e  has been included  as  Appendix A.
Three s tu d ie s  were used in  e s tim a tin g  th e  response  r a t e .  In  
a p i l o t  study  o f  th e  q u e s tio n n a ire  fo r  t h i s  s tu d y , responses  were 
rece iv ed  from e x a c tly  h a l f  o f  th o se  who were asked to  com plete th e  
su rvey  and comment on th e  in stru m en t i t s e l f .  In  an o th e r  s tu d y  o f 
f a c u l ty  a t t i t u d e s  toward p ee r review  o f i n s t r u c t io n ,  q u e s tio n n a ire s  
were re tu rn ed  by 55.4$ o f  th o se  who were in v i te d  to  p a r t i c ip a te  
( B r i t t ,  1982). In  s t i l l  an o th e r s tudy  o f  f a c u l ty  a t t i t u d e s  toward 
f a c u l ty  e v a lu a tio n , responses were rece iv ed  from 54$ o f th o se  who
were asked to  com plete a q u e s tio n n a ire  (W ilson, D ie n s t, & W atson,
1973).
S ince i t  appeared t h a t  responses m ight be expected from 
approx im ate ly  h a lf  o f  th o se  asked to  p a r t i c i p a te ,  i t  was i n i t i a l l y  
decided  th a t  650 q u e s tio n n a ire s  would be m ailed to  a random sample
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o f th e  p o p u la tio n . When i t  was u l t im a te ly  decided th a t  the  
q u e s tio n n a ire  would be m ailed a t  th e  beginning o f  th e  1990-91 
academic y e a r r a th e r  than  a t  th e  end o f  th e  1989-90 y e a r , th e  number
was in c reased  to  750 to  compensate f o r  a t t r i t i o n  could be expected
among f a c u l ty  members l i s t e d  in  th e  1988-90 and 1989-91 c a ta lo g s  used 
to  id e n t i f y  th e  p o p u la tio n  and s e le c t  th e  sam ple.
The names o f  th e  751 f a c u l ty  members ( th e  p ro cess  o f  rounding 
o f f  y ie ld e d  751, r a th e r  th an  750, names) in v ite d  to  tak e  p a r t  in  
th e  study  were se le c te d  by randomly sam pling a p ro ra ted  number o f 
f a c u l ty  members from each i n s t i t u t i o n .  The number o f  q u e s tio n n a ire s  
s e n t to  each i n s t i t u t i o n  was based on th e  r a t i o  o f f u l l - t im e  f a c u l ty  
members a t  each o f  th e se  c o lle g e s  and u n iv e r s i t i e s  to  th e  p o p u la tio n  
o f  2073* The number o f  q u e s tio n n a ire s  m ailed to  each i n s t i t u t i o n
has been included  as  Appendix B.
In s tru m e n ta tio n
An o r ig in a l  q u e s tio n n a ire  was developed to  answer fo u r  re s e a rc h  
q u e s tio n s  and to  t e s t  fo u r  hypotheses about methods o f p ee r review 
in  the  fo rm ative  e v a lu a tio n  o f  in s t r u c t io n  and f a c to r s  th a t  were 
suggested  in  th e  l i t e r a t u r e  as a f f e c t in g  th e  w illin g n e s s  o f f a c u l ty  
members to  p a r t i c ip a te  in  such program s. Included  in  th e  item s 
s e le c te d  were q u e s tio n s  t h a t  su rfaced  fo llow ing  a p i l o t  study  o f 
academic a d m in is tra to rs  a f f i l i a t e d  w ith  member i n s t i t u t i o n s  o f  the  
IAICU. A d i s s e r t a t io n  study  o f th e  a t t i t u d e s  o f  f a c u l ty  members 
a t  th re e  s t a t e  u n iv e r s i t i e s  toward summative and fo rm ative  e v a lu a tio n
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in v o lv in g  c o lle a g u e s  as e v a lu a to rs  ( B r i t t ,  1982) a ls o  provided 
d i r e c t io n  in  d e te rm in in g  which item s to  in c lu d e  in  th e  q u e s tio n n a ire .
The main body o f  th e  q u e s tio n n a ire  c o n s is te d  o f  29 c o n te n t 
item s in  Yes-No-Not Sure and L ik e r t - ty p e  fo rm a ts . Those item s 
were a rranged  in  seven g ro u p s. Respondents were asked to  in d ic a te :
(a )  w hich, i f  any , o f  fo u r  methods o f  fo rm a tiv e  e v a lu a tio n  o f  
in s t r u c t io n  th ey  would p a r t i c i p a t e  in  i f  t h a t  e v a lu a tio n  were 
perform ed by inform ed p e e rs  ( fo u r  i te m s) ; (b) what f a c to r s ,  i f  
any , m ight d e t r a c t  from each o f  th e se  fo u r  methods to  such a d eg ree  
t h a t  th e  methods m ight be co n sid e red  u n a c ce p tab le  ( fo u r  item s in  
each o f  fo u r  g ro u p s, f o r  a  t o t a l  o f  16 ite m s) ;  (c )  what f a c to r s ,
i f  any , m ight enhance th e  p ro ce ss  o r  in c re a s e  th e  l ik e lih o o d  th a t  
f a c u l ty  members m ight f in d  th e s e  ty p es  o f  e v a lu a tio n  acce p tab le  
( fo u r  i te m s) ;  and (d ) how s tu d e n ts ,  f a c u l ty ,  a n d /o r  th e  i n s t i t u t i o n  
m ight b e n e f i t  by having such programs in  p la c e  ( f iv e  i te m s ) .
E igh t demographic item s in  m u ltip le -c h o ic e  and 
co m p le tio n -ty p e  fo rm ats were a ls o  in c lu d e d . In  t h i s  s e c t io n  o f  th e  
q u e s tio n n a ire , resp o n d en ts  were asked to  in d ic a te  t h e i r :  (a ) g en d e r,
(b) ag e , (c )  y e a rs  o f  tea c h in g  e x p e rien ce  in  p ostsecondary  e d u c a tio n , 
(d) academic ra n k , (e )  te n u re  s t a t u s ,  ( f )  i n s t i t u t i o n 's  academic 
c a le n d a r  a rrangem en t, (g ) average  tea c h in g  load  d u rin g  th e  e q u iv a le n t 
o f  a  sem este r o f  i n s t r u c t io n ,  and (h) academic d i s c i p l i n e .  The 
l e t t e r  o f  t r a n s m i t t a l  and th e  q u e s tio n n a ire  have been included  as 
Appendixes C and D.
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On A p ril 11, 1990, a p re lim in a ry  d r a f t  o f  th e  q u e s tio n n a ire  
was d i s t r ib u t e d  v ia  campus m ail to  20 f a c u l ty  members in  th e  C ollege 
o f  E ducation  a t  th e  U n iv e rs ity  o f  N orthern  Iowa. In  an accompanying 
co v e r  l e t t e r ,  th e se  f a c u l ty  members were asked to  com plete th e  
q u e s tio n n a ire  and to  o f f e r  su g g e s tio n s  f o r  s tre n g th e n in g  i t .  Ten 
q u e s tio n n a ire s  (50$) were r e tu rn e d . As a r e s u l t  o f  th e  comments 
made by f a c u l ty  members, some q u e s tio n n a ire  item s were c l a r i f i e d  
and one group o f  item s was d e le te d  from th e  f i n a l  v e rs io n  o f  the  
q u e s tio n n a ir e .
P r io r  to  th e  f i n a l  p r in t in g ,  th e  q u e s tio n n a ire  and l e t t e r  o f 
t r a n s m i t t a l  were subm itted  to  th e  Human S u b je c ts  Review Board o f 
th e  U n iv e rs i ty  o f  N orthern  Iowa fo r  a p p ro v a l. P e rm ission  to  proceed 
w ith  th e  s tu d y  was g ran ted  on Septem ber 18, 1990.
C o lle c tio n  and T reatm ent o f  D ata
On O ctober 9 , 1990, a q u e s t io n n a ir e ,  a  l e t t e r  o f t r a n s m i t t a l ,  
and a p o s ta g e -p a id  re tu rn  envelope were m ailed to  751 p o te n t ia l  
resp o n d en ts  v ia  p r e - s o r te d ,  f i r s t - c l a s s  m a il. From O ctober 11,
1990, th rough  December 14, 1990, 372 resp o n ses  (49 .5$ ) were re tu rn e d .
As th e  q u e s tio n n a ire s  were r e tu rn e d , th e  r e s e a rc h e r  opened 
th e  e n v e lo p e s , examined th e  c o n te n ts ,  numbered th e  q u e s tio n n a ire s  
acco rd in g  to  th e  d a te  o f  r e c e ip t ,  and coded th e  academ ic d i s c ip l in e  
o f  th e  resp o n d e n t. Computer d a ta  e n try  began on O ctober 29, 1990, 
and co n tinued  th rough  December 14, 1990. Computer d a ta  e n try  
v e r i f i c a t i o n  was c a r r ie d  ou t from December 17-20, 1990.
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S t a t i s t i c a l  Design 
While d e s c r ip t iv e  s t a t i s t i c s  were c a lc u la te d  f o r  each 
q u e s tio n n a ire  i te m , r e la t io n s h ip s  among c e r t a in  v a r ia b le s  were th e  
p r in c ip a l  focus o f  t h i s  s tu d y . D eterm ining  what r e la t io n s h ip s  to  
e x p lo re  was based on R esearch Q uestions 2 , 3» and 4 and th e  p re d ic te d  
r e la t io n s h ip s  in  Hypotheses 2 , 3> and 4 .
The S t a t i s t i c a l  Package f o r  th e  S o c ia l S c iences  (SPSS) was 
used f o r  p rep a rin g  th e  d a ta  f o r  a n a ly s is  and f o r  p ro v id in g  
s t a t i s t i c a l  tre a tm e n t o f  th e  d a ta .  The SPSS program was prepared  
a t  th e  C en ter f o r  S o c ia l and B eh av io ra l R esearch (CSBR) a t  th e  
U n iv e rs ity  o f  N orthern  Iowa.
D e s c r ip t iv e  S t a t i s t i c s
F or each Yes-No-Not Sure c o n te n t item  on th e  q u e s tio n n a ire , 
frequency  coun ts  and p e rc e n ta g e s  were c a lc u la te d .  On a l l  
L ik e r t- ty p e  c o n te n t i te m s , means and s ta n d a rd  d e v ia t io n s ,  as w ell 
as frequency  coun ts  and p e rc e n ta g e s , were c a lc u la te d .
For th e  demographic i te m s , frequency  co u n ts  and p e rcen tag es  
were c a lc u la te d  on dichotom ous and c a te g o r ic a l  v a r ia b le s .  These 
item s were those  in  which resp o n d en ts  were asked to  in d ic a te  t h e i r  
g en d e r, academic ran k , te n u re  s t a t u s ,  and i n s t i t u t i o n 's  type o f 
academic c a le n d a r . Means, s ta n d a rd  d e v ia t io n s ,  and m edians, as 
w e ll as frequency  co u n ts  and p e rc e n ta g e s , were c a lc u la te d  fo r  
demographic item s on in te r v a l  s c a le s .  Those item s were th e  
re s p o n d e n t 's  age , number o f  y e a rs  o f  tea c h in g  ex p e rien c e  a t  th e
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c o lle g e  o r  u n iv e r s i ty  l e v e l ,  and number o f  c r e d i t  hours tau g h t 
d u rin g  a ty p ic a l  sem este r o r  q u a r te r  o f  in s t r u c t io n .
On th e  demographic item  in  which resp o n d en ts  were asked to  
l i s t  th e  d i s c ip l in e  in  which th ey  tea c h  a l l  o r  most o f  t h e i r  c o u rse s , 
each d i s c ip l in e  l i s t e d  by responden ts  was assigned  a code number.
At th e  same tim e , each d i s c ip l in e  was a ssig n ed  to  one o f  s e v e ra l  
c a te g o r ie s  o f  d i s c ip l in e s  f o r  p o s s ib le  f u tu r e  d a ta  a n a ly s is .  The 
codes f o r  each d i s c ip l in e  and th e  c a te g o r ie s  o f  d i s c ip l in e s  have 
been in c luded  as Appendix E.
Four re s e a rc h  q u e s tio n s  were s tu d ie d  and fo u r  co rrespond ing  
hypotheses were t e s t e d .  Three o f  th e  hypotheses were te s te d  a t  
th e  .05 le v e l  o f  s ig n i f ic a n c e ,  u s in g  n o n -d ire c t io n a l  t e s t s .
Answering th e  f i r s t  re s e a rc h  q u e s tio n  and t e s t in g  i t s  correspond ing  
h y p o th es is  req u ired  on ly  th e  re p o r t in g  o f  d e s c r ip t iv e  s t a t i s t i c s .
This re se a rc h  q u e s tio n  and h y p o th es is  have been s ta te d  as fo llo w s: 
Research Q uestion  1 . What p ro p o rtio n  o f  f a c u l ty  members would 
a v a i l  them selves o f  d i r e c t  c lassroom  o b s e rv a tio n , v id eo tap in g  o f  
c la s s e s ,  e v a lu a tio n  o f  co u rse  m a te r ia ls ,  and e v a lu a tio n  o f 
in s tru c to r -g ra d e d  s tu d e n t assignm ents i f  th e s e  methods were a v a ila b le  
f o r  th e  purpose o f  fo rm ativ e  e v a lu a tio n ?
H ypothesis 1: A m a jo r ity  o f  f a c u l ty  members would a v a il
them selves o f  d i r e c t  c lassroom  o b s e rv a tio n , v id eo ta p in g  o f 
c l a s s e s ,  e v a lu a tio n  o f  cou rse  m a te r ia ls ,  and in s tru c to r -g ra d e d  
s tu d e n t assignm ents i f  th e se  methods were in  p lac e  in  fo rm ative  
e v a lu a tio n  in v o lv in g  c o lle a g u e s  as e v a lu a to r s .
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C o rre la tio n a l  P rocedures
Answering th e  rem aining re se a rc h  q u e s tio n s  and t e s t in g  th e  
hypotheses co rrespond ing  to  each o f  th e  re se a rc h  q u e s tio n s  req u ired  
c o r r e la t io n a l  p ro ced u res . Research q u e s tio n s  and hypotheses o f  
g r e a te s t  i n t e r e s t  to  th e  re s e a rc h e r  were th o se  fo r  which 
r e la t io n s h ip s  among v a r ia b le s  were in v e s t ig a te d .
The second re s e a rc h  q u e s tio n  and co rrespond ing  h y p o th esis  
p e rta in e d  to  r e la t io n s h ip s  among f a c u l ty  members who would tak e  
p a r t  in  each  o f  fo u r  methods o f  fo rm a tiv e  e v a lu a tio n , and fo u r 
co rrespond ing  f a c to r s  fo r  each  method th a t  have been suggested  by 
re s e a rc h e rs  as d e tr a c t in g  from th e  l ik e lih o o d  t h a t  f a c u l ty  members 
would a v a i l  them selves o f  each  o f  th e s e  m ethods. The re se a rc h  
q u e s tio n  and co rrespond ing  h y p o th es is  have been s ta te d  as fo llo w s: 
Research Q uestion  2 . What i s  th e  r e la t io n s h ip  between each 
o f  th e  methods o f  e v a lu a tio n  and each o f  i t s  co rresponding  
d e tr a c to r s ?
H ypothesis 2: There w i l l  be a  n e g a tiv e  r e la t io n s h ip  between
a t t i t u d e s  toward each method o f  e v a lu a tio n  and each o f  i t s  
co rrespond ing  d e t r a c to r s .
For each o f  th e  fo u r  methods o f  e v a lu a tio n , responden ts  were 
asked to  in d ic a te  t h e i r  deg ree  o f  agreem ent (o r  d isag reem en t) w ith  
th e  fo llow ing  s ta te m e n ts :
D ire c t  c lassroom  o b se rv a tio n  (o r  v id eo ta p in g  o f  c la s s e s ,  
e v a lu a tio n  o f  cou rse  m a te r ia ls ,  e v a lu a tio n  o f  in s tru c to r -g ra d e d
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s tu d e n t  a ss ig n m en ts , a s  a p p ro p r ia te )  would . . .
* in f r in g e  on my academ ic freedom .
* p ro b ab ly  n o t m easure a c c u ra te ly  my tea c h in g  perform ance.
* p ro b ab ly  n o t be r e p r e s e n ta t iv e  o f  a ty p ic a l  te a c h in g - le a rn in g  
s i t u a t i o n .
* r e s u l t  in  a s u b je c t iv e ,  r a th e r  than  an o b je c t iv e ,  assessm ent 
o f  my perfo rm ance.
A nother th r u s t  o f  th e  s tu d y  was to  in v e s t ig a te  th e  r e la t io n s h ip s  
among f a c u l ty  members who would a v a i l  them selves o f  th e  fo u r  methods 
o f  e v a lu a tio n  and fo u r  f a c to r s  t h a t  have been suggested  a s  enhancing 
th e  p ro c e ss  o f  fo rm a tiv e  e v a lu a t io n . The re s e a rc h  q u e s tio n  and 
c o rre sp o n d in g  h y p o th e s is  have been s ta te d  as fo llo w s:
R esearch  Q uestion  3 . What i s  th e  r e la t io n s h ip  betw een each 
o f  th e  methods o f  e v a lu a tio n  and each o f  th e  fo rm a tiv e  e v a lu a tio n  
enhancers?
H ypothesis 3: There w i l l  be a p o s i t iv e  r e la t io n s h ip  between
a t t i t u d e s  toward each method o f  e v a lu a tio n  and each  o f  the  
fo rm a tiv e  e v a lu a tio n  e n h an ce rs .
For t h i s  q u e s tio n  and h y p o th e s is , resp o n d en ts  were asked to  
in d ic a te  t h e i r  d eg ree  o f  agreem ent (o r  d isag reem en t) w ith  th e  
fo llo w in g  s ta te m e n ts :
A program  o f  i n s t r u c t io n a l  e v a lu a tio n  in  which inform ed p e e rs  
e v a lu a te  th e  te a c h in g  perform ance o f  c o lle a g u e s  would be enhanced 
i f  . . .
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* t r a in in g  in  e v a lu a tio n  methods was made a v a ila b le  to  f a c u l ty .
* a c c e p ta b le  s ta n d a rd s  o f  tea c h in g  were e s ta b l is h e d  by th e  
f a c u l ty .
* s tu d e n t r a t in g s  o f  p a r t i c ip a n ts  were in c lu d e d .
* p a r t i e s  involved  in  th e  p ro cess  were co n su lted  in  th e  
p re -p la n n in g .
The fo u r th  re s e a rc h  q u e s tio n  and co rrespond ing  h y p o th es is  
p e rta in e d  to  r e la t io n s h ip s  among resp o n d en ts  who would tak e  p a r t  
in  each o f  th e  fo u r  methods o f  e v a lu a tio n , and t h e i r  views toward 
th e  p o te n t ia l  v a lu e  o f p e e r rev iew  on s tu d e n ts ,  f a c u l ty ,  a n d /o r 
th e  i n s t i t u t i o n  in  th e  p ro cess  o f  in s t r u c t io n a l  e v a lu a tio n . The 
re se a rc h  q u e s tio n  and h y p o th es is  have been s ta te d  as fo llo w s:
Research Q uestion  4 . What i s  th e  r e la t io n s h ip  between each 
method o f  e v a lu a tio n  and each o f  th e  in d iv id u a l / in s t i t u t i o n a l  
improvement f a c to r s ?
H ypothesis 4: There w i l l  be a p o s i t iv e  r e la t io n s h ip  between
a t t i t u d e s  toward each method o f  e v a lu a tio n  and each o f the  
in d iv id u a l / i n s t i t u t i o n a l  improvement f a c to r s .
For t h i s  q u e s tio n  and h y p o th e s is , resp o n d en ts  were asked to  
in d ic a te  t h e i r  d eg ree  o f  agreem ent (o r  d isag reem en t) w ith  th e  
fo llow ing  s ta te m e n ts :
A program o f  in s t r u c t io n a l  e v a lu a tio n  in  which informed 
p e e rs  e v a lu a te  th e  teach in g  perform ance o f  c o lle a g u e s  
would improve . . .
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* th e  q u a l i ty  o f  in s t r u c t io n .
* s tu d e n t le a rn in g .
* th e  te n u re  s ta tu s  o f  ju n io r  f a c u l ty  members.
* th e  m orale o f  s e n io r  f a c u l ty  members.
* th e  c o l l e g ia l  c lim a te  o f  th e  c o l le g e /u n iv e r s i ty .
Summary
From th e  p o p u la tio n  o f 2074 f u l l - t im e  f a c u l ty  members o f th e  
26 b a c c a la u re a te  d e g re e -g ra n tin g  member i n s t i t u t i o n s  o f  th e  IAICU, 
a random sample o f  751 f a c u l ty  members was in v ite d  to  p a r t i c ip a te  
in  t h i s  s tu d y . To ensu re  t h a t  each i n s t i t u t i o n  would be 
p ro p o r tio n a te ly  rep re sen te d  in  t h i s  sam ple, a random sample from 
each c o lle g e  and u n iv e r s i ty  was drawn in  th e  r a t i o  o f  i t s  number 
o f f u l l - t im e  f a c u l ty  members to  th e  p o p u la tio n  o f  2073* The 
q u e s tio n n a ire  t h a t  f a c u l ty  members were asked to  com plete 
c o n s is te d  o f  29 c o n te n t item s in  Yes-No-Not Sure and m u ltip le -c h o ic e  
fo rm ats and e ig h t  demographic item s in  m u ltip le -c h o ic e  and 
com ple tion -type  fo rm a ts . Q u estio n n a ire s  were rece iv ed  from 372 
resp o n d en ts .
The s t a t i s t i c a l  p rocedures employed f o r  t h i s  s tu d y  were designed  
to  p rov ide  answ ers to  fo u r  re s e a rc h  q u e s tio n s  and to  t e s t  hypotheses 
correspond ing  to  each o f  th ese  q u e s tio n s . D e s c r ip tiv e  s t a t i s t i c s ,  
c o r r e la t io n a l  p ro ced u res , and t e s t s  o f s t a t i s t i c a l  s ig n if ic a n c e  
were employed. D ata a n a ly ses  based on th e se  s t a t i s t i c a l  p rocedures 
have been s e le c te d  as th e  focus f o r  the  n ex t c h a p te r  o f t h i s  s tu d y .
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CHAPTER IV 
PRESENTATION AND ANALYSIS OF THE DATA 
The purpose o f  t h i s  s tu d y  was to  examine f a c u l ty  a t t i t u d e s  
toward methods o f  p e e r  rev iew  in  th e  fo rm ativ e  e v a lu a tio n  o f  
in s t r u c t io n  in  h ig h e r  e d u c a tio n , and toward s e le c te d  v a r ia b le s  
t h a t  may a f f e c t  th e  w illin g n e s s  o f  f a c u l ty  members to  a v a i l  
them selves o f  th e s e  m ethods. Those s e le c te d  v a r ia b le s  were what 
have been c a l le d  d e t r a c to r s ,  e n h an ce rs , and improvement f a c to r s .
A random sam ple o f  751 f a c u l ty  from th e  b a c c a la u re a te  
d e g re e -g ra n tin g  i n s t i t u t i o n s  a f f i l i a t e d  w ith  th e  IAICU was req u es ted  
to  respond to  a q u e s tio n n a ire  about th e  methods o f  e v a lu a tio n  and 
th e  o th e r  v a r ia b le s .  P resen ted  in  t h i s  c h a p te r  a re  th e  r e s u l t s  o f  
t h i s  in v e s t ig a t io n .
Response to  th e  Q u e s tio n n a ire  
From O ctober 11 through December 14, 1990, 372 responden ts  
re tu rn ed  u sa b le  q u e s tio n n a ire s . T his number rep re sen te d  a response 
r a t e  o f approx im ate ly  4 9 .5 ? . The r e tu r n  o f  372 u sa b le  q u e s tio n n a ire s  
exceeded by 48 th e  number req u ired  to  meet th e  95? con fidence  le v e l  
f o r  r e l i a b i l i t y .
Demographic Breakdown o f  Responses
B esides being  asked to  respond to  s e v e ra l  c o n te n t ite m s , 
resp o n d en ts  were asked to  p rov ide  demographic in fo rm a tio n  about 
them selves and abou t th e  i n s t i t u t i o n  a t  which they  te a c h . Of th e  
re sp o n d e n ts , 253 (6 8 .4 ? )  were men, and 117 (3 1 .6 ? )  were women.
The mean age o f  resp o n d en ts  was 46.6 y ea rs  (sd = 9*7); th e  ages
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ranged from 24 to  69 y e a r s ,  w ith  a median age o f  46 y e a rs .  The 
mean number o f  y e a rs  o f  te a c h in g  ex p e rien ce  a t  th e  c o lle g e  o r  
u n iv e r s i ty  l e v e l  was 15 .4  y e a rs  (sd = 9 .4 ) ;  te a c h in g  ex p erien ce  
ranged from l e s s  than  one y e a r  to  40 y e a r s ,  w ith  a median o f  15 
y e a r s .  Of th o se  resp o n d in g , 137 (3 6 .8 $ ) held  th e  rank o f  p ro fe s s o r , 
95 (2 5 .5 $ ) were a s s o c ia te  p r o fe s s o r s ,  100 (2 6 .9 $ ) were a s s i s t a n t  
p r o fe s s o r s ,  and 30 (8 .1 $ )  were i n s t r u c t o r s  (o r  th e  e q u iv a le n t) .
Ten (2 .7 $ )  he ld  o th e r  ra n k s , in c lu d in g  th o se  w ith  p a r t - t im e  o r  
a d ju n c t s t a t u s .  Of th o se  com pleting  th e  q u e s tio n n a ire , 226 (60 .9$) 
were ten u re d ; 145 (3 9 .1 $ ) were n o n -te n u red .
Respondents l i s t e d  54 d i f f e r e n t  d i s c ip l in e s  in  which they  tau g h t 
a l l  o r  most o f  t h e i r  c o u rs e s . When th e s e  d i s c ip l in e s  were grouped 
in to  c a te g o r ie s ,  121 f a c u l ty  members (3 2 .6 $ ) ta u g h t in  th e  a r t s  
and h u m an itie s ; 20 (5 .4 $ )  in  h e a l th  c a re ;  82 (2 2 .0 $ ) in  m athem atics 
and th e  s c ie n c e s ;  57 (1 5 .4 $ ) in  th e  s o c ia l  s c ie n c e s ;  24 (6 .4 $ )  in  
h e a l th ,  p h y s ic a l  e d u c a tio n , and r e c r e a t io n ;  29 (7 .8 $ )  in  ed u ca tio n ; 
and 37 (1 0 .0 $ ) in  b u s in e s s .
Answering th e  Research Q uestions 
and T es tin g  th e  Hypotheses 
Four re s e a rc h  q u e s tio n s  were posed and a h y p o th es is  
co rre sp o n d in g  to  each o f  th e s e  q u e s tio n s  was t e s t e d .  Hypotheses 
were te s te d  a t  th e  .05 le v e l  o f  s ig n i f ic a n c e  u s in g  n o n -d ire c t io n a l  
t e s t s .  In  c a lc u la t in g  th e  P earson  c o r r e la t io n  c o e f f i c i e n t s ,  p a irw ise  
d e le t io n  o f  d a ta  was employed.
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The F i r s t  Research Q uestion  and I t s  Corresponding 
H ypothesis
R esearch Q uestion  1 was asked and H ypothesis 1 was te s te d  to  
d e te rm ine  in  w hich, i f  any , o f  fo u r  methods o f fo rm ative  e v a lu a tio n  
o f  in s t r u c t io n  f a c u l ty  members would p a r t i c ip a te  i f  th e se  methods 
were conducted by p e e rs . The h y p o th es is  was s ta te d  as  fo llow s: A
m a jo r ity  o f  f a c u l ty  members would a v a i l  them selves o f  d i r e c t  
c lassroom  o b s e rv a tio n , v id eo ta p in g  o f  c la s s e s ,  e v a lu a tio n  o f  cou rse  
m a te r ia ls ,  and e v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t assignm ents 
i f  th e s e  methods were in  p lac e  in  fo rm ative  e v a lu a tio n  in v o lv ing  
c o lle a g u e s  as e v a lu a to r s .
As in d ic a te d  in  Table 1 , a m a jo r ity  o f  f a c u l ty  members rep o rted  
t h a t  th ey  would a v a i l  them selves o f  a l l  fo u r  methods o f  p ee r review  
when used in  a p ro cess  o f  fo rm ativ e  e v a lu a tio n . D ire c t  c lassroom  
o b se rv a tio n  and e v a lu a tio n  o f  co u rse  m a te r ia ls  were supported  
overw helm ingly (93 .5?  and 9 4 .3 ? , r e s p e c t iv e ly ) .  V ideotaping o f 
c la s s e s  and e v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t assignm ents 
( a t  61 .9? and 7 7 .9 ? , r e s p e c tiv e ly )  were a ls o  s tro n g ly  su p p o rted . 
Thus, a l l  components o f  H ypothesis 1 were su p p o rted .
The s t a t i s t i c s  do n o t in d ic a te  why th e re  i s  more su p p o rt fo r  
d i r e c t  c lassroom  o b se rv a tio n  and e v a lu a tio n  o f  cou rse  m a te r ia ls  
th an  f o r  v id eo ta p in g  o f  c la s s e s  and e v a lu a tio n  o f  in s tru c to r -g ra d e d  
s tu d e n t  a ssig n m en ts . D ire c t  c lassroom  o b se rv a tio n  may be supported  
because  more has been w r i t te n  about i t  and because i t  has been 
employed more o f te n  in  p r a c t ic e  ( a l b e i t  much more so in  e lem entary
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T ab le  1
Number and P ercen tage  o f  Respondents Who Would P a r t i c ip a te  In  Four 
Methods o f  P eer Review in  th e  Form ative E v a lu a tio n  o f  I n s t r u c t io n
Method
Yes 
N P ercen t
No





D ire c t  Classroom
O bservation 346 93-5 11 3 .0 13 3.5
V ideotaping  o f  C lasses 227 61 .9 63 17.2 77 21.0
E v a lu a tio n  o f  Course
M a te r ia ls 348 94.3 9 2 .4 12 3 .3
E v a lu a tio n  o f  Graded
S tuden t Assignments 285 77 .9 43 11.7 38 10.4
and secondary  schoo ls  th an  In c o lle g e s  and u n iv e r s i t i e s )  than  th e  
o th e r  m ethods. E v a lu a tio n  o f  c o u rse  m a te r ia ls  may be p erce ived  as 
p e rs o n a lly  l e s s  th re a te n in g  to  f a c u l ty  members than  any o f  th e  
o th e r  m ethods. N e v e rth e le ss , su p p o rt f o r  v id eo ta p in g  was s tro n g . 
Support fo r  e v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t a ssig n m en ts , a 
method r a r e ly  employed a t  any le v e l  o f  s c h o o lin g , was even s tro n g e r  
than  th a t  f o r  v id e o ta p in g .
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The Second R esearch Q uestion  and I t s  C orresponding 
H ypothesis
The second o f  th e  re s e a rc h  q u e s tio n s  and hypotheses p e r ta in e d  
to  r e la t io n s h ip s  among f a c u l ty  members1 w il l in g n e s s  to  ta k e  p a r t  
in  th e  fo u r  methods o f  fo rm a tiv e  e v a lu a t io n , and t h e i r  a t t i t u d e s  
toward f a c to r s  th a t  have been suggested  by s c h o la r s  as d e tr a c t in g  
from f a c u l ty  p a r t i c ip a t io n  in  each o f  th e  m ethods. The h y p o th es is  
was s ta te d  as  fo llo w s : There w i l l  be a  n e g a tiv e  r e l a t io n s h ip  between
a t t i t u d e s  toward each method o f  e v a lu a tio n  and each o f  i t s  
co rresp o n d in g  d e t r a c to r s .
D ir e c t  c lassroom  o b s e rv a t io n . As p r e d ic te d ,  n e g a tiv e  
r e la t io n s h ip s  were found between f a c u l ty  members who would 
p a r t i c i p a te  in  d i r e c t  c lassroom  o b se rv a tio n  and each  co rrespond ing  
d e t r a c to r .  The f in d in g s  shown in  Table 2 su g g e s t th a t  f a c u l ty  
members who say  they  would p a r t i c i p a te  in  t h i s  form o f  e v a lu a tio n  
d id  n o t view th e  d e t r a c to r s  in  an ad v erse  m anner. Thus, a l l  
components o f  H ypothesis 2 w ith  r e s p e c t  to  d i r e c t  c lassroom  
o b se rv a tio n  were su p p o rte d .
V ideo tap ing  o f  c l a s s e s . As h y p o th e s iz e d , n e g a tiv e  r e l a t io n s h ip s  
were found betw een v id e o ta p in g  o f  c la s s e s  and each  o f  i t s  d e t r a c to r s .  
A gain, th e  f in d in g s  su g g e s t t h a t  f a c u l ty  members who would 
p a r t i c i p a t e  in  t h i s  form o f  e v a lu a tio n  do n o t view th e  d e t r a c to r s  
in  an ad v erse  manner. Thus, a l l  components o f  H ypothesis 2 w ith  
r e s p e c t  to  v id eo ta p in g  o f  c la s s e s  were su p p o rte d .
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T ab le  2
R e la t io n s h ip s  Between F a c u l ty  Members' W il l in g n e s s  to  P a r t i c i p a t e
in  D i r e c t  C lassroom  O b se rv a tio n  and T h e ir  A greem ent W ith Each
D e tr a c to r
D ire c t Classroom O bservation
C o rre la tio n Level o f
D e tra c to r C o e f f ic ie n t Number S ig n if ic a n c e
In f r in g e  on Academic Freedom -.4 0 4 367 .001
Not Measure A ccu ra te ly
Teaching Perform ance -.2 5 3 366 .001
Not R epresent T yp ical
L earn ing  S i tu a t io n o
C
Ocvj•1 368 .001
S u b je c t iv e , R ather Than
O b je c tiv e , Assessm ent -.2 1 6 365 .001
As in d ic a te d  in  Table 3» th e  Pearson  c o r r e la t io n  c o e f f ic i e n t s  
ranged from low to  m odera te , acco rd ing  to  Cohen’s (1977) c o n v e n tio n s . 
R e la tio n sh ip s  betw een d i r e c t  c lassroom  o b se rv a tio n  and v id eo tap in g  
o f  c la s s e s  and a l l  b u t one d e t r a c to r  a re  s im i la r .
E v a lu a tio n  o f  co u rse  m a te r i a l s . As p r e d ic te d , n e g a tiv e  
r e l a t io n s h ip s  were found betw een f a c u l ty  members who would 
p a r t i c i p a te  in  e v a lu a tio n  o f  co u rse  m a te r ia ls  and t h e i r  agreem ent
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T ab le  3
R e la t io n s h ip s  Between F a c u l ty  Members* W ill in g n e s s  to  P a r t i c i p a t e
in  V id eo tap in g  o f  C la s s e s  and T h e ir  Agreem ent W ith Each D e tr a c to r
V ideotaping  o f  C lasses  
C o rre la tio n  Level o f
D e tra c to r  C o e f f ic ie n t  Number S ig n if ic a n c e
In f r in g e  on Academic Freedom - .3 8 8  362 .001
Not Measure A ccu ra te ly
Teaching Perform ance - .4 1 8  364 .001
Not R epresen t T yp ical Learning
S i tu a t io n  - .3 3 9  363 .001
S u b je c tiv e , R ather Than
O b je c tiv e , Assessm ent - .2 3 5  362 .001
w ith  each d e t r a c to r .  As th e  s ig n if ic a n c e  le v e ls  in  Table 4 i n f e r ,  
a l l  components o f  H ypothesis 2 w ith  r e s p e c t  to  t h i s  method o f 
e v a lu a tio n  were su p p o rte d . These s t a t i s t i c s  su g g est th a t  f a c u l ty  
members who would p a r t i c i p a te  in  e v a lu a tio n  o f  cou rse  m a te r ia ls  do 
n o t view th e  d e t r a c to r s  in  an adverse  manner.
E v a lu a tio n  o f  in s t ru c to r -g ra d e d  s tu d e n t a ssig n m en ts . The 
c o r r e la t io n  c o e f f ic i e n t s  between f a c u l ty  members* w illin g n e s s  to  
p a r t i c ip a te  in  in s t ru c to r -g ra d e d  s tu d e n t assignm ents and t h e i r
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T ab le  4
R e la t io n s h ip s  Betw een F a c u l ty  Members1 W ill in g n e s s  to  P a r t i c i p a t e
in  E v a lu a tio n  o f  C ourse M a te r ia ls  and T h e ir  Agreem ent W ith Each
D e tr a c to r
E v alu a tio n  o f  Course M a te r ia ls  
C o r re la tio n  Level o f
D e tra c to r  C o e f f ic ie n t  Number S ig n if ic a n c e
In f r in g e  on Academic Freedom - .2 7 7  366 .001
Not Measure A ccu ra te ly
Teaching Perform ance - .2 0 9  366 .001
Not R epresent T yp ical Learning
S i tu a t io n  - .2 1 3  366 .001
S u b je c tiv e , R ather Than
O b je c tiv e , Assessm ent -.161  363 .002
agreem ent w ith  each  o f  i t s  d e tr a c to r s  a re ,  in  a l l  in s ta n c e s , 
m oderate . The r e s u l t s  p resen ted  in  Table 5 show th a t  a l l  components 
o f  H ypothesis 2 w ith  re s p e c t  to  e v a lu a tio n  o f in s tru c to r -g ra d e d  
s tu d e n t assignm ents were su p p o rted .
Summary. While a l l  components o f  H ypothesis 2 were su p p o rted , 
th e  r e la t io n s h ip s  among f a c u l ty  members who would p a r t i c i p a te  in  
th e se  methods o f  fo rm ativ e  e v a lu a tio n  and t h e i r  a t t i t u d e s  toward
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T ab le  5
R e la t io n s h ip s  Betw een F a c u l ty  Members* W ill in g n e s s  to  P a r t i c i p a t e
i n  E v a lu a tio n  o f  In s t ru c to r -G ra d e d  S tu d e n t A ssignm en ts and T h e ir
Agreem ent W ith Each D e tr a c to r
E v alu a tio n o f  Graded Studen t Work
C o rre la tio n Level o f
D e tra c to r C o e f f ic ie n t Number S ig n if ic a n c e
In f r in g e  on Academic Freedom -.5 3 4 361 .001
Not Measure A ccu ra te ly
Teaching Perform ance - .4 1 6 361 .001
Not R epresent T yp ical L earning
S i tu a t io n -.3 4 0 360 .001
S u b je c tiv e , R ather Than
O b je c tiv e , Assessment - .3 0 4 357 .001
correspond ing  d e t r a c to r s  ranged from m oderate to  sm all . That f a c t
n o tw ith s ta n d in g , f a c u l ty  members have no t ag reed , in  g e n e ra l ,  w ith  
th e  c o n c lu s io n s  o f  w r i te r s  in  th e  f i e l d  t h a t  f a c u l ty  members a re  
a v e rse  to  p a r t i c ip a t in g  in  th e s e  methods o f fo rm a tiv e  e v a lu a tio n . 
A pparen tly , they  do n o t b e lie v e  t h a t  t h e i r  academic freedom w il l  be 
th re a te n e d , and a re  n o t p a r t i c u l a r ly  concerned about th e  accu racy ,
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th e  r e p re s e n ta t iv e n e s s ,  o r  th e  d eg ree  o f  o b je c t iv i ty  (o r 
s u b je c t iv i ty )  o f  th e se  methods o f  e v a lu a tio n .
The Third Research Q uestion  and I t s  C orresponding 
H ypothesis
The th i r d  re se a rc h  q u e s tio n  and i t s  h y p o th es is  p e rta in e d  to  
r e la t io n s h ip s  between f a c u l ty  members who would ta k e  p a r t  in  th e  
same methods o f  e v a lu a tio n  and each  o f  fo u r  f a c to r s  t h a t  have been 
suggested  by s c h o la rs  a s  enhancing th e  p ro cess  o f  fo rm ativ e  
e v a lu a tio n . The fo u r  f a c to r s  in v e s t ig a te d  were th e  t r a in in g  o f 
f a c u l ty  members in  methods o f  e v a lu a tio n , th e  e s ta b lish m e n t o f 
a c ce p tab le  s ta n d a rd s  o f  tea c h in g  by th e  f a c u l ty ,  th e  exam ination  
o f  s tu d e n t r a t in g s  o f  c o u rse s  and i n s t r u c to r s  by fe llo w  fa c u l ty  
members, and th e  involvem ent o f  th e  f a c u l ty  in  th e  p re -p lan n in g  
p ro c e s s . The th i r d  h y p o th es is  was s ta te d  as  fo llo w s: There w i l l
be a p o s i t iv e  r e la t io n s h ip  betw een a t t i t u d e s  toward each method o f  
e v a lu a tio n  and each o f  th e  fo rm a tiv e  e v a lu a tio n  en h an ce rs .
Table 6 was p repared  to  i l l u s t r a t e  th e  deg ree  o f  su p p o rt fo r  
each o f  th e  en h an ce rs . These d a ta  show w idespread su p p o rt fo r  
each enhancer. As T ables 7 th rough  10 show, however, very  sm all 
c o r r e la t io n s  were found among th e  methods o f  e v a lu a tio n  and th e  
enhancers.
D ire c t  classroom  o b s e rv a t io n . As th e  d a ta  d isp la y e d  in  Table 
7 i n f e r ,  th e  r e la t io n s h ip s  between f a c u l ty  members who would tak e  
p a r t  in  d i r e c t  c lassroom  o b se rv a tio n  and t h e i r  agreem ent w ith  each 
enhancer were n o t s ig n i f i c a n t .  D e sp ite  s u b s ta n t ia l  su p p o rt f o r
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T ab le  6
Degree o f  Support o f  F a c u lty  Members f o r  th e  Form ative E v a lu a tio n  
Enhancers
Degree o f  Agreement 
Enhancer SA A U D SD
T ra in in g  o f  F a c u lty  in  E v a lu a tio n  
Methods
Frequency 133 188 26 13 6
P ercen t 36 .3  51.4  7 .0  3-5  1.6
E stab lish m en t o f  S tandards o f  
Teaching by F a c u lty
Frequency 102 149 66 34 16
P ercen t 27 .8  40.6  18.0 9*3 4 .4
Exam ination o f  S tudent R atings 
by F a c u lty  Peers
Frequency 54 174 75 47 17
P ercen t 14.7 47.4  20 .4  12 .8  4.6
( ta b le  c o n tin u e s )
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Degree o f Agreement
Enhancer SA A U D SD
Involvem ent o f  F a c u lty  in
P re -p lan n in g  o f  P rocess
Frequency 145 186 26 8 1
P ercen t 39.6 50.0 7-1 2 .2 • 3
N ote. L ik e r t - ty p e  d e s ig n a to rs :  S = S tro n g ly  A gree, A = A gree,
U = U ndecided, D = D isa g re e , SD = S tro n g ly  D isa g re e .
each o f  th e  e n h an ce rs , v i r t u a l l y  no c o r r e la t io n  was found between 
t h i s  method o f  e v a lu a tio n  and any o f  th e  en h an ce rs . T h e re fo re , 
none o f  th e  components o f  H ypothesis 3 w ith  re s p e c t  to  d i r e c t  
c lassroom  o b se rv a tio n  were su p p o rte d .
V ideo tap ing  o f  c l a s s e s . As Table 8 shows, th e  r e la t io n s h ip s  
between f a c u l ty  members who would p a r t i c i p a te  in  v id eo tap in g  o f 
c la s s e s  and t h e i r  agreem ent w ith  each  enhancer a r e ,  acco rd ing  to  
Cohen’s  (1977) c o n v e n tio n s , sm a ll. However, th e  r e la t io n s h ip  betw een 
f a c u l ty  members who would p a r t i c ip a te  in  v id eo ta p in g  o f  c la s s e s  
and who su p p o rt th e  involvem ent o f  th e  f a c u l ty  in  th e  p re -p lan n in g  
o f programs o f  fo rm ativ e  e v a lu a tio n  i s  s t a t i s t i c a l l y  s ig n i f ic a n t  
a t  th e  .008 l e v e l .  The r e la t io n s h ip  between f a c u l ty  members who 
would ta k e  p a r t  in  v id eo tap in g  and who su p p o rt f a c u l ty  review  o f
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T ab le  7
R e la tio n sh ip s  Between F a c u lty  Members* W illin g n e ss  to  P a r t i c ip a te  
in  D ire c t  C lassroom  O bservation  and T h e ir  Agreement W ith Each 
Enhancer
Enhancer
D ire c t
C o rre la tio n
C o e f f ic ie n t
Classroom
Number
O bservation  
Level o f 
S ig n if ic a n c e
T ra in in g  o f  th e  F a c u lty  in  
E v a lu a tio n  Methods .011 366 .832
S tandards  o f  Teaching
E s ta b lish e d  by th e  F a c u lty .027 367 .638
F a c u lty  Exam ination o f  
S tu d en t R atings .028 367 .595
In v o lv in g  th e  F a c u lty  in  th e  
P re -p la n n in g .009 366 .871
s tu d e n t r a t in g s  o f  f a c u l ty  perform ance ( .0 5 3 ) i s  n e a r th e  accepted  
va lue  o f  .0 5 . The r e la t io n s h ip s  betw een v id eo ta p in g  and t r a in in g  
th e  f a c u l ty  in  methods o f e v a lu a tio n  and betw een v id eo ta p in g  and th e  
s e t t in g  o f  a c c e p ta b le  s ta n d a rd s  o f  te a c h in g  by th e  f a c u l ty  a re  
c le a r ly  n o n s ig n i f ic a n t .  T h e re fo re , th e  hypo thesized  r e la t io n s h ip  
betw een v id eo ta p in g  and f a c u l ty  involvem ent in  p re -p la n n in g  was
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T ab le  8
R e la t io n s h ip s  Between F a c u l ty  Members* W illin g n e s s  to  P a r t i c i p a t e
i n  V id eo tap in g  o f  C la s s e s  and T h e ir  Agreem ent W ith Each E nhancer
V ideotaping o f  C la sses
C o rre la tio n Level o f
Enhancer C o e f f ic ie n t Number S ig n if ic a n c e
T ra in in g  o f  th e  F a c u lty  in
E v a lu a tio n  Methods .052 363 .3 2 2
S tandards o f  Teaching
E stab lish e d  by th e  F a c u lty .018 364 .735
F a c u lty  Exam ination o f
S tuden t R atings .102 364 .053
In v o lv ing  th e  F a c u lty  in  th e
P re -p lan n in g .140 363 .008
su p p o rte d , w hile  th e  o th e r  components o f  th e  h y p o th es is  w ith  re sp e c t 
to  v id eo ta p in g  were n o t su p p o rte d . l e t ,  th e  f in d in g  o f  a 
s t a t i s t i c a l l y  s ig n i f ic a n t  r e la t io n s h ip  betw een v id eo ta p in g  and 
f a c u l ty  involvem ent in  th e  p re -p lan n in g  o f  programs o f  fo rm ativ e  
e v a lu a tio n  may have l im ite d  p r a c t i c a l  s ig n if ic a n c e  s in c e  th e  
c o r r e la t io n  c o e f f ic i e n t  betw een th e  two v a r ia b le s  i s  sm a ll.
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E v alu a tio n  o f  cou rse  m a te r ia ls . As Table 9 shows, th e  
r e la t io n s h ip s  between f a c u l ty  members who would p a r t i c ip a te  in  
p ee r e v a lu a tio n  o f  co u rse  m a te r ia ls  in  th e  p ro cess  o f  fo rm ative  
e v a lu a tio n  o f  i n s t r u c t io n  and t h e i r  agreem ent w ith  each enhancer 
a re  sm a ll. S ince none o f  th e  le v e ls  o f  s ig n if ic a n c e  a re  l e s s  than  
.0 5 , none o f  th e  components o f  H ypothesis 3 w ith  r e s p e c t  to  cou rse  
m a te r ia ls  were su p p o rted .
E v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t a ssig n m en ts . As Table 
10 shows, th e  r e la t io n s h ip s  between f a c u l ty  members who would 
p a r t i c ip a te  in  e v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t assignm ents 
and t h e i r  agreem ent w ith  each enhancer a re  much th e  same as 
r e la t io n s h ip s  between e v a lu a tio n  o f  co u rse  m a te r ia ls  and th e  same 
enhancers . In  a l l  c a s e s , th e  c o r r e la t io n  c o e f f ic i e n t s  a re  ex trem ely  
s m a ll. Thus, none o f  th e  components o f  t h i s  h y p o th es is  w ith  re s p e c t  
to  e v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t assignm ents were 
su p p o rted .
Summary. Except fo r  th e  r e la t io n s h ip  between f a c u l ty  members 
who would ta k e  p a r t  in  v id eo tap in g  o f  c la s s e s  and who b e lie v e  th a t  
th e  p rocess  o f  fo rm ativ e  e v a lu a tio n  would be enhanced i f  th e  f a c u l ty  
were involved in  th e  p re -p lan n in g  o f  th e  program s, none o f th e  
hypo thesized  r e la t io n s h ip s  among methods o f  e v a lu a tio n  and th e  
fo rm ativ e  e v a lu a tio n  enhancers a re  s t a t i s t i c a l l y  s ig n i f i c a n t .  In 
every  c a se , th e  c o r r e la t io n  c o e f f ic i e n t s  a re  sm a ll.
These f in d in g s  should no t be construed  to  in d ic a te  th a t  f a c u l ty  
members do n o t f in d  th e  enhancers im p o rta n t, as th e  enhancers a re
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T ab le  9
R e la tio n sh ip s  Between F a c u lty  Members* W illin g n e ss  to  P a r t i c ip a te  
in  E v a lu a tio n  o f  Course M a te r ia ls  and T h e ir  Agreement With Each 
Enhancer
E v a lu a tio n  o f  Course M a te r ia ls  
C o r re la tio n  Level o f
Enhancer C o e f f ic ie n t  Number S ig n if ic a n c e
T ra in in g  o f th e  F a c u lty  in
E v a lu a tio n  Methods .060 365 .445
S tandards o f  Teaching
E s ta b lish e d  by th e  F a c u lty  - .0 7 4  366 .156
F a c u lty  Exam ination o f
S tu d en t R atings .045 366 .393
In v o lv in g  th e  F a c u lty  in  the
P re -p la n n in g  - .0 2 0  365 .709
supported  overw helm ingly by re sp o n d e n ts . I t  should  be concluded 
on ly  t h a t ,  w ith  one e x c e p tio n , th e  hypo thesized  r e l a t io n s h ip s  were 
n o t found.
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T ab le  10
R e la t io n s h ip s  Between F a c u l ty  Members* W ill in g n e s s  to  P a r t i c i p a t e
in  E v a lu a tio n  o f  In s t ru c to r -G ra d e d  S tu d e n t A ssignm en ts and T h e ir
Agreem ent W ith Each E nhancer
E v a lu a tio n  o f Graded S tuden t Work
C o rre la tio n Level o f
Enhancer C o e f f ic ie n t Number S ig n if ic a n c e
T ra in in g  o f  th e  F a c u lty  in
E v a lu a tio n  Methods .055 363 .293
S tandards  o f  Teaching
E s ta b lish e d  by th e  F a c u lty .005 364 .930
F a c u lty  Exam ination o f
S tu d en t R atings
Stoo• 363 .938
In v o lv in g  th e  F a c u lty  in  th e
P re -p la n n in g .034 362 .521
The F o u rth  R esearch Q uestion  and I t s  C orresponding 
H ypothesis
The fo u r th  re s e a rc h  q u e s tio n  and i t s  co rresp o n d in g  h y p o th es is  
p e r ta in e d  to  th e  r e l a t io n s h ip s  between f a c u l ty  members who would 
p a r t i c i p a t e  in  th e  fo u r  methods o f  e v a lu a tio n  and t h e i r  a t t i t u d e s  
toward each o f  f iv e  i n d iv i d u a l / i n s t i t u t i o n a l  improvement f a c to r s .
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The improvement f a c to r s  in v e s t ig a te d  were q u a l i ty  o f  in s t r u c t io n ,  
s tu d e n t le a r n in g , th e  te n u re  s t a tu s  o f  ju n io r  f a c u l ty  members, th e  
m orale o f  s e n io r  f a c u l ty  members, and th e  c o l l e g ia l  c lim a te  o f  th e  
c o lle g e  o r  u n iv e r s i ty .  The fo u r th  h y p o th es is  was s ta te d  as fo llo w s: 
There w i l l  be a  p o s i t iv e  r e la t io n s h ip  betw een a t t i t u d e s  toward 
each  method o f  e v a lu a tio n  and each o f  th e  i n d iv id u a l / in s t i t u t i o n a l  
improvement f a c to r s .
Table 11 was p repared  to  show th e  d eg ree  o f su p p o rt o f  f a c u l ty  
members f o r  each o f  th e  improvement f a c to r s .  The d a ta  show 
th a t  s iz e a b le  m a jo r i t ie s  o f  resp o n d en ts  b e lie v e  t h a t  th e  q u a l i ty  
o f  te a c h in g , s tu d e n t le a r n in g , and th e  te n u re  su ccess  o f  ju n io r  
f a c u l ty  members would be improved as a r e s u l t  o f  f a c u l ty  
p a r t i c ip a t io n  in  fo rm ativ e  e v a lu a tio n . However, m in o r i t ie s  o f 
resp o n d en ts  expressed  th e  view th a t  th e  m orale o f th e  s e n io r  f a c u l ty  
and th e  c o l l e g ia l  c lim a te  o f  th e  c o lle g e  o r  u n iv e r s i ty  would be 
improved by f a c u l ty  p a r t i c ip a t io n  in  fo rm ativ e  e v a lu a tio n .
D ire c t  c lassroom  e v a lu a t io n . As shown in  Table 12, the  
c o r r e la t io n  c o e f f ic i e n t s  betw een f a c u l ty  members who would 
p a r t i c ip a te  in  d i r e c t  c lassroom  o b se rv a tio n  and t h e i r  a t t i t u d e s  
toward th e  b e n e f i t s  t h a t  m ight be d e riv ed  from p e e r  involvem ent in  
th e  p ro cess  o f  fo rm a tiv e  e v a lu a tio n  o f  in s t r u c t io n  a r e ,  acco rd ing  
to  C ohen 's (1977) c o n v e n tio n s , sm a ll. N e v e r th e le ss , th e  r e la t io n s h ip  
between d i r e c t  c lassroom  o b se rv a tio n  and improvement in  th e  q u a l i ty  
o f  in s t r u c t io n  i s  s t a t i s t i c a l l y  s ig n i f i c a n t .  T h e re fo re , th a t  
component o f  H ypothesis 4 was su p p o rte d .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
101
T ab le  11
Degree o f  Support o f  F a c u lty  Members f o r  P e rso n a l and I n s t i t u t i o n a l
B e n e f its  That Might Occur as  a R e su lt o f  P eer Involvem ent in
I n s t r u c t io n a l  E v a lu a tio n
Improvement SA
Degree o f  Agreement 
A U D SD
Q u a lity  o f  I n s t r u c t io n
Frequency 62 220 69 17 1
P ercen t 16 .8 59.6 18.7 4 .6  .3
S tuden t Learning
Frequency 47 164 121 33 2
P e rcen t 12 .8 44.7 33.0 9.0  .5
Tenure S ta tu s  o f  th e  J u n io r  F a c u lty
Frequency 41 180 119 23 3
P e rcen t 11.2 49-2 32.5 6 .3  -8
M orale o f  th e  S en io r F a c u lty
Frequency 19 67 177 85 19
P ercen t 5 .2 18.3 48 .2 23 .2  5 .2
C o lle g ia l  C lim ate  o f  th e  I n s t i t u t i o n
Frequency 36 121 138 59 13
P ercen t 9-8 33.0 37.6 16.1 3 .5
N ote. L ik e r t- ty p e  d e s ig n a to rs :  S = S tro n g ly  A gree, A = A gree,
U = U ndecided, D = D isa g re e , SD = S tro n g ly  D isa g re e .
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T ab le  12
R e la t io n s h ip s  Between F a c u l ty  Members1 W ill in g n e s s  to  P a r t i c i p a t e
i n  D i r e c t  C lassroom  O b se rv a tio n  and T h e ir  A greem ent W ith Each
Im provem ent F a c to r
D ire c t  (Classroom O bservation
C o rre la tio n Level o f
Improvement F a c to r C o e f f ic ie n t Number S ig n if ic a n c e
Q u a lity  o f  I n s t r u c t io n .160 369 .002
S tuden t Learning .091 367 .082
Tenure S ta tu s  o f  th e
J u n io r  F a c u lty .056 366 .285
M orale o f  th e  S en io r
F a c u lty .061 367 .243
C o lle g ia l  C lim ate o f
th e  I n s t i t u t i o n .090 367
-T 
CO O •
None o f  th e  o th e r  hypo thesized  r e la t io n s h ip s  a re  s t a t i s t i c a l l y  
s ig n i f i c a n t .  T h e re fo re , th e  hypo thesized  r e la t io n s h ip s  between 
d i r e c t  c lassroom  o b se rv a tio n  and s tu d e n t le a r n in g ,  te n u re  s ta tu s  
o f  th e  ju n io r  f a c u l ty ,  m orale o f  th e  s e n io r  f a c u l ty ,  and c o l l e g ia l  
c lim a te  o f  th e  i n s t i t u t i o n  were n o t su p p o rte d .
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V ideo tap ing  o f  c l a s s e s . A lthough th e  c o r r e la t io n  c o e f f ic i e n t s  
betw een f a c u l ty  members who would p a r t i c i p a t e  in  v id eo ta p in g  o f  
c la s s e s  and t h e i r  agreem ent w ith  each  o f  th e  i n d iv i d u a l / i n s t i t u t i o n a l  
improvement f a c to r s  a re  r e l a t i v e ly  s m a ll, a l l  a re  s t a t i s t i c a l l y  
s i g n i f i c a n t ,  as  Table 13 shows. T h e re fo re , a l l  components o f 
H ypothesis 4 w ith  r e s p e c t  to  v id e o ta p in g  o f  c la s s e s  were su p p o rte d .
Table 13
R e la tio n sh ip s  Between F a c u lty  Members1 W illin g n ess  to  P a r t i c ip a te  
in  V ideo tap ing  o f  C la sses  and T h e ir  Agreement With Each Improvement 
F a c to r
Improvement F a c to r
C o r re la tio n
C o e f f ic ie n t Number
Level o f  
S ig n if ic a n c e
Q u a lity  o f  I n s t r u c t io n .259 366 .001
S tu d en t Learning .245 364 .001
Tenure S ta tu s  o f  th e
J u n io r  F a c u lty .162 363 .002
M orale o f  th e  S en io r
F a c u lty • 199 364 .002
C o lle g ia l  C lim ate  of
th e  I n s t i t u t i o n .225 364 .001
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In  g e n e ra l ,  f a c u l ty  members who would tak e  p a r t  in  v id eo tap in g  o f 
t h e i r  c la s s e s  in  a p ro cess  o f fo rm ative  e v a lu a tio n  a ls o  expressed 
th e  b e l i e f  t h a t  s tu d e n ts ,  f a c u l ty  members, and c o lle g e s  and 
u n iv e r s i t i e s  w i l l  b e n e f i t  as a r e s u l t  o f having programs o f  t h i s  
type  in  p la c e .
E v a lu a tio n  o f  co u rse  m a te r ia ls . As shown in  Table 14, the  
r e la t io n s h ip s  betw een f a c u l ty  members who would p a r t i c ip a te  in  
e v a lu a tio n  o f  cou rse  m a te r ia ls  and t h e i r  agreem ent w ith  each 
improvement f a c to r  a re  sm a ll. However, th e  r e la t io n s h ip s  between 
e v a lu a tio n  o f  co u rse  m a te r ia ls  and q u a l i ty  o f  in s t r u c t io n  and between 
e v a lu a tio n  o f  co u rse  m a te r ia ls  and s tu d e n t le a rn in g  a re  s t a t i s t i c a l l y  
s ig n i f i c a n t .  T h e re fo re , components o f  H ypothesis 4 w ith  re sp e c t 
to  co u rse  m a te r ia ls  and th e se  two improvement f a c to r s  were su p p o rted .
The r e la t io n s h ip s  betw een co u rse  m a te r ia ls  and th e  ten u re  
s t a tu s  o f  th e  ju n io r  f a c u l ty ,  th e  m orale o f  th e  s e n io r  f a c u l ty ,  
and th e  c o l l e g ia l  c lim a te  o f  th e  i n s t i t u t i o n  a re  no t s ig n i f i c a n t .  
C onsequen tly , components o f  t h i s  h y p o th es is  w ith  re s p e c t  to  
e v a lu a tio n  o f  co u rse  m a te r ia ls  and th e se  th re e  v a r ia b le s  were no t 
s u p p o rte d .
E v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t a ssig n m en ts . As Table 
15 in d ic a te s ,  th e  c o r r e la t io n s  between f a c u l ty  members who would 
p a r t i c ip a te  in  e v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t assignm ents 
and each  improvement f a c to r s  a re  sm a ll. However, th e  c o r r e la t io n
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T ab le  14
R e la t io n s h ip s  Between F a c u l ty  Members* W ill in g n e s s  to  P a r t i c i p a t e
in  E v a lu a tio n  o f  C ourse M a te r ia ls  and T h e ir  Agreem ent W ith Each
Im provem ent F a c to r
Improvement F a c to r
E v a lu a tio n
C o rre la tio n
C o e f f ic ie n t
o f  Course 
Number
M a te r ia ls  
Level o f 
S ig n if ic a n c e
Q u a lity  o f  I n s t r u c t io n .135 368 .009
S tuden t Learning .143 366 .006
Tenure S ta tu s  o f  the
J u n io r  F a c u lty .019 365 .724
M orale o f th e  S en io r
F a c u lty .041 366 .342
C o lle g ia l  C lim ate o f
th e  I n s t i t u t i o n .064 366 .221
betw een in s tru c to r -g ra d e d  s tu d e n t assignm en ts and improvement in  
s tu d e n t le a rn in g  i s  s t a t i s t i c a l l y  s ig n i f i c a n t .  T h e re fo re , t h i s  
component o f  H ypothesis 4 was su p p o rted .
The rem aining c o r r e la t io n  c o e f f ic i e n t s  w ith  re s p e c t  to  
e v a lu a tio n  o f in s t ru c to r -g ra d e d  s tu d e n t assignm en ts a re  no t
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s t a t i s t i c a l l y  s ig n i f i c a n t .  C onsequen tly , th e  components o f  th e  
h y p o th es is  p e r ta in in g  to  e v a lu a tio n  o f  in s t ru c to r -g ra d e d  s tu d e n t 
assignm en ts and q u a l i ty  o f  i n s t r u c t io n ,  te n u re  s t a t u s  o f  th e  ju n io r  
f a c u l ty ,  m orale o f  th e  s e n io r  f a c u l ty ,  and c o l l e g i a l  c lim a te  o f  
th e  i n s t i t u t i o n  were n o t su p p o rte d .
Table 15
R e la tio n sh ip s  Between F a c u lty  Members' W illin g n ess  to  P a r t i c ip a te  
in  E v a lu a tio n  o f  In s tru c to r-G ra d e d  S tuden t A ssignm ents and T h e ir 
Agreement With Each Improvement F a c to r
Improvement F a c to r
E v a lu a tio n  o f  
C o rre la tio n  
C o e f f ic ie n t
Graded
Number
S tu d en t Work 
Level o f  
S ig n if ic a n c e
Q u a lity  o f  I n s t r u c t io n .102 365 .052
S tuden t Learning .162 363 .002
Tenure S ta tu s  o f  th e
J u n io r  F a c u lty
■=3"GOO• 362 .110
M orale o f  th e  S en io r
F a c u lty .079 363 .134
C o lle g ia l  C lim ate o f
th e  I n s t i t u t i o n .097 363 .066
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Summary. None o f  th e  c o r r e la t io n  c o e f f i c i e n t s  among f a c u l ty  
members who would p a r t i c i p a te  in  th e  methods o f  e v a lu a tio n  
in v e s t ig a te d  in  t h i s  s tu d y  and th e  improvement f a c to r s  a re  la rg e  
( o r ,  in  most c a s e s ,  even m odera te ). Y et, some o f  them a re  
s t a t i s t i c a l l y  s ig n i f i c a n t .  In  g e n e ra l ,  th e  r e la t io n s h ip s  among 
methods and improvement in  th e  q u a l i ty  o f  in s t r u c t io n  and improvement 
in  s tu d e n t le a rn in g  a re  th e  s t r o n g e s t .  The w eakest c o r r e la t io n s  
a re  th o se  w ith  r e s p e c t  to  improvements in  th e  te n u re  s ta tu s  o f  th e  
ju n io r  f a c u l ty  and in  th e  m orale o f  th e  s e n io r  f a c u l ty .  In  a l l  
c a s e s ,  ly in g  somewhere betw een th e s e  two extrem es a re  r e la t io n s h ip s  
among methods o f  e v a lu a tio n  and improvement in  th e  c o l l e g ia l  c lim a te  
o f  th e  c o lle g e  o r  u n iv e r s i ty .
F a c u lty  members who would ta k e  p a r t  in  v id eo ta p in g  o f  t h e i r  
c la s s e s  were most l ik e ly  to  b e lie v e  t h a t  p e e r  involvem ent in  
i n s t r u c t io n a l  e v a lu a tio n  would improve th e  q u a l i ty  o f  i n s t r u c t io n ,  
s tu d e n t le a r n in g , th e  te n u re  s t a t u s  o f  th e  ju n io r  f a c u l ty ,  th e  
m orale o f  th e  s e n io r  f a c u l ty ,  and th e  c o l l e g ia l  c lim a te  o f  th e  
c o lle g e  o r  u n iv e r s i ty .  These f in d in g s  su g g e s t th a t  f a c u l ty  members 
who would p a r t i c i p a te  in  v id eo ta p in g  a re  l ik e ly  to  b e lie v e  t h a t  
p ee r involvem ent in  i n s t r u c t io n a l  e v a lu a tio n  w i l l  lead  to  b e n e f i ts  
to  s tu d e n ts ,  th e  f a c u l ty ,  and th e  c o lle g e  o r  u n iv e r s i ty .
However, th e  f in d in g s  a ls o  su g g est t h a t  f a c u l ty  members rem ain 
s k e p t ic a l  about improvements in  th e  te n u re  s t a tu s  o f  th e  ju n io r  
f a c u l ty ,  th e  m orale o f  th e  s e n io r  f a c u l ty ,  and th e  c o l l e g ia l  c lim a te  
o f  th e  i n s t i t u t i o n  th a t  s c h o la rs  b e lie v e  w i l l  r e s u l t  w ith  f a c u l ty
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involvem ent in  th e  fo rm ative  e v a lu a tio n  o f in s t r u c t io n .  F a c u lty  
members were more in  agreem ent w ith  s c h o la rs  w ith  re sp e c t to  
improvements in  th e  q u a l i ty  o f  in s t r u c t io n  and in  s tu d e n t le a rn in g .
O ther F ind ings 
The hypothesized  r e la t io n s h ip s  among f a c u l ty  members' 
w il lin g n e s s  to  p a r t i c ip a te  in  fo u r  methods o f  p ee r review  in  th e  
p ro cess  o f fo rm ative  e v a lu a tio n  and t h e i r  agreem ent w ith  a number 
o f  f a c to r s  which may a f f e c t  t h e i r  w illin g n e ss  to  p a r t i c ip a te  w ere, 
o f  c o u rse , th e  p r in c ip a l  fo c i  o f th e  d a ta  a n a ly s is .  However, 
demographic breakdowns o f  some o f th e  d a ta  were a ls o  o f  i n t e r e s t  
to  th e  re s e a rc h e r .
Demographic breakdowns o f  re sp o n d e n ts ' w il lin g n e ss  to  
p a r t i c ip a te  in  d i r e c t  c lassroom  o b se rv a tio n , v id eo tap in g  o f c la s s e s ,  
e v a lu a tio n  o f  course  m a te r ia ls ,  and e v a lu a tio n  o f  in s tru c to r -g ra d e d  
s tu d e n t assignm ents were c a lc u la te d .  Chi square  t e s t s  fo r  
independence between each method o f  e v a lu a tio n  and s ix  demographic 
f a c to r s —gen d er, age (by c a te g o r ie s ) ,  y ea rs  o f  tea c h in g  a t  th e  
c o lle g e  o r  u n iv e r s i ty  le v e l  (by c a te g o r ie s ) ,  academic rank , ten u re  
s t a t u s ,  and academic d i s c ip l in e —did  n o t r e s u l t  in  any s ig n i f ic a n t  
d i f f e r e n c e s .
Overview and D ire c tio n  
The r e s u l t s  o f  t h i s  study  rev ea led  th a t :  (a) th e re  were
s t a t i s t i c a l l y - s i g n i f i c a n t  n eg a tiv e  r e la t io n s h ip s  between f a c u l ty  
members' w il lin g n e s s  to  p a r t i c ip a te  in  methods o f  fo rm ative  
e v a lu a tio n  and t h e i r  agreem ent w ith  each o f  th e  enhancers;
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(b ) w ith  one e x c e p tio n , th e re  were no s t a t i s t i c a l l y - s i g n i f i c a n t  
p o s i t iv e  r e la t io n s h ip s  betw een f a c u l ty  members w illin g n e s s  to  
p a r t i c ip a te  and t h e i r  agreem ent w ith  each o f  th e  enhancers; and
(c )  in  g e n e ra l ,  th e re  were s t a t i s t i c a l l y - s i g n i f i c a n t  p o s i t iv e  
r e la t io n s h ip s  between f a c u l ty  members' w il lin g n e s s  to  p a r t i c ip a te  
and t h e i r  agreem ent th a t  th e  q u a l i ty  o f  in s t r u c t io n  and s tu d e n t 
le a rn in g  would be improved by f a c u l ty  p a r t ic ip a t io n  in  programs o f  
fo rm ative  e v a lu a tio n . Three to p ic s  w i l l  be d isc u sse d  in  th e  f i n a l  
c h a p te r :  a summary o f  th e  f in d in g s ,  recommendations reg a rd in g  th e
p r a c t ic e  o f  p e e r review  in  th e  fo rm ativ e  e v a lu a tio n  o f  in s t r u c t io n  
in  h ig h e r  e d u c a tio n , and recommendations fo r  f u r th e r  s tu d y .




The purpose o f  t h i s  s tu d y  was to  examine f a c u l ty  a t t i t u d e s  
toward methods o f  p e e r  review  in  th e  fo rm a tiv e  e v a lu a tio n  o f  
i n s t r u c t io n  in  h ig h e r  e d u c a tio n , and toward s e le c te d  v a r ia b le s  
t h a t  may a f f e c t  th e  w il l in g n e s s  o f  f a c u l ty  members to  a v a i l  
them selves o f  th e s e  m ethods. The fo u r  methods in v e s t ig a te d  were 
d i r e c t  c lassroom  o b s e rv a tio n , v id e o ta p in g  o f  c la s s e s ,  e v a lu a tio n  
o f  c o u rse  m a te r ia ls ,  and e v a lu a tio n  o f  in s t ru c to r -g ra d e d  s tu d e n t 
a ss ig n m en ts . The o th e r  f a c to r s  examined p e r ta in e d  to  what m ight 
d e t r a c t  from o r  enhance th e  p ro cess  o f  fo rm a tiv e  e v a lu a tio n  o f  
i n s t r u c t io n ,  and to  how s tu d e n ts ,  th e  f a c u l ty ,  and th e  c o lle g e  o r  
u n iv e r s i ty  m ight b e n e f i t  from f a c u l ty  p a r t i c ip a t io n  in  programs o f  
fo rm a tiv e  e v a lu a tio n .
Summary
T his summary o f  th e  r e s u l t s  o f  th e  s tu d y  has been o rgan ized  
in to  two s e c t io n s .  These s e c t io n s  have been w r i t te n  to  correspond  
to  th e  p rocedu res  and f in d in g s  p re se n ted  in  C hap ters  I I I  and IV. 
M ethodology
From th e  p o p u la tio n  o f  2074 f u l l - t im e  f a c u l ty  members a t  
i n s t i t u t i o n s  a f f i l i a t e d  w ith  th e  IAICU, a random sample o f  751 
f a c u l ty  members was asked to  p a r t i c i p a te  in  th e  s tu d y . From t h a t  
sam ple , 372 u sa b le  q u e s tio n n a ire s  were re tu rn e d  by th e  December 
14, 1990, c u t - o f f  d a te .
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An o r ig i n a l ,  37-item  q u e s tio n n a ire  was designed  to  e l i c i t  
answ ers to  q u e s tio n s  which were n o t answered in  th e  review  o f  r e la te d  
l i t e r a t u r e  and r e s e a rc h . These q u e s tio n s  were th e  fo llo w in g :
Would f a c u l ty  members p a r t i c ip a te  in  program s o f  fo rm a tiv e  e v a lu a tio n  
i f  such programs were in  p lace?  Why a re  programs o f  fo rm a tiv e  
e v a lu a tio n  found so r a r e ly  a t  c o lle g e s  and u n iv e r s i t i e s ?  Do f a c to r s  
i d e n t i f i e d  by s c h o la rs  as d e tr a c t in g  from th e  p ro ce ss  a f f e c t  f a c u l ty  
members1 w illin g n e s s  to  p a r t ic ip a te ?  Do f a c to r s  i d e n t i f i e d  by 
s c h o la rs  as enhancing th e  p ro ce ss  a f f e c t  f a c u l ty  members' w il lin g n e s s  
to  p a r t ic ip a te ?  Do f a c to r s  suggested  by s c h o la rs  a s  b e n e f i t t in g  
s tu d e n ts ,  th e  f a c u l ty ,  a n d /o r  th e  i n s t i t u t i o n  a f f e c t  f a c u l ty  members' 
w il lin g n e s s  to  p a r t ic ip a te ?  The q u e s tio n n a ire  was made up o f  29 
c o n te n t and e ig h t  demographic ite m s .
As q u e s tio n n a ire s  were r e tu rn e d , th ey  were coded f o r  th e  
d i s c ip l in e s  in  which th e  resp o n d en ts  ta u g h t a l l  o r  most o f  t h e i r  
c o u rs e s . The d a ta  were e n te red  in to  th e  com puter betw een O ctober 
29 and December 14, 1990. V e r if ic a t io n  o f  d a ta  e n try  took p lac e  
between December 17 and December 20 , 1990. The SPSS program fo r  
d isp la y in g  th e  d a ta  was w r i t te n  on December 20, 1990.
A pprop ria te  d e s c r ip t iv e  s t a t i s t i c s  were c a lc u la te d  f o r  each 
item  on th e  q u e s tio n n a ire . C o r re la tio n  c o e f f ic i e n t s  and t e s t s  o f 
s t a t i s t i c a l  s ig n if ic a n c e  were c a lc u la te d  on each component o f 
Hypotheses 2 , 3» and 4 . These c o r r e la t io n a l  p rocedu res were c a r r ie d  
o u t between f a c u l ty  members' w il lin g n e s s  to  p a r t i c ip a te  in  each o f 
th e  fo u r  methods o f  fo rm ativ e  e v a lu a tio n  and t h e i r  agreem ent w ith
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each o f  fo u r  corresponding  d e t r a c to r s ,  fo u r  fo rm ative  e v a lu a tio n  
enh an cers , and f iv e  i n d iv id u a l / in s t i t u t i o n a l  improvement f a c to r s .  
P re se n ta tio n  and A nalysis o f  D ata
D ata a n a ly s is  revea led  t h a t  th e  p ro p o rtio n s  o f f a c u l ty  members 
who would p a r t i c ip a te  in  each o f  th e  fo u r methods o f  fo rm ative  
e v a lu a tio n  were la rg e  enough to  su p p o rt a l l  components o f  H ypothesis
1 . The d a ta  a n a ly s is  a lso  rev ea led  th a t  a l l  16 components o f 
H ypothesis 2 , one o f  16 components o f  H ypothesis 3» and n ine  o f  16 
components o f  H ypothesis 4 were s t a t i s t i c a l l y  s ig n i f ic a n t .
H ypothesis 1 . H ypothesis 1 wa3 s ta te d  as  fo llo w s: A m a jo rity
o f  f a c u l ty  members would a v a il  them selves o f  d i r e c t  classroom  
o b se rv a tio n , v id eo tap in g  o f  c la s s e s ,  e v a lu a tio n  o f  course  m a te r ia ls ,  
and e v a lu a tio n  o f  in s tru c to r -g ra d e d  s tu d e n t assignm ents i f  th e se  
methods were in  p lace  in  fo rm ative  e v a lu a tio n  in v o lv in g  c o lle ag u e s  
as e v a lu a to r s . Large m a jo r i t ie s  o f  responden ts  sa id  they  would 
a v a i l  them selves o f  each method o f  fo rm ative  e v a lu a tio n  i f  th e se  
methods were a v a i la b le .
B r i t t  (1982) asked resp o n d en ts  which m ethods, i f  any, they  
found a c c e p ta b le  in  th e  e v a lu a tio n  o f in s t r u c t io n ,  w ithou t sp e c ify in g  
summative o r  fo rm ative  e v a lu a tio n . The p e rcen tag es  o f  p o s i t iv e  
responses were: d i r e c t  c lassroom  o b se rv a tio n  (7 2 .5 ? ) , v id eo tap in g
o f  c la s s e s  (2 6 .8 ? ) , and e v a lu a tio n  o f  cou rse  m a te r ia ls  (5 1 .6 ? ) .
These p e rcen tag es  a re  much low er than  th e  p o s i t iv e  responses o f  
p a r t ic ip a n ts  in  th e  p re s e n t s tu d y  who sa id  they  would tak e  p a r t  in
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th e  same methods i f  th e  e v a lu a tio n  were performed by p ee rs  fo r  th e  
purpose o f  fo rm ativ e  e v a lu a tio n .
H ypothesis 2 . H ypothesis 2 was s ta te d  as  fo llo w s: There
w il l  be a n e g a tiv e  r e la t io n s h ip  betw een a t t i t u d e s  toward each method 
o f  e v a lu a tio n  and each o f  i t s  co rrespond ing  d e t r a c to r s .  In  a l l
c a s e s , th e  s ig n if ic a n c e  le v e l s  were sm a lle r  th an  th e  accepted  l e v e l .  
Thus, a l l  components o f  th e  h y p o th es is  were accep ted .
S ch o lars  have sp e cu la te d  t h a t  f a c u l ty  members may n o t be w illin g  
to  p a r t i c ip a te  in  s p e c i f ic  methods o f  fo rm ativ e  e v a lu a tio n  because 
th e re  a re  f a c to r s  which d e t r a c t  from th e  v a lu e  o f  th e se  methods 
(B ulcock, 1984; Edwards, 1974; S c riv e n , 1980). In  t h i s  s tu d y , 
c o n tra ry  to  what s c h o la rs  s p e c u la te d , an in v e rse  r e la t io n s h ip  was 
found betw een f a c u l ty  members’ w illin g n e s s  to  p a r t i c ip a te  and t h e i r  
agreem ent th a t  th e  d e t r a c to r s  a d v e rse ly  a f f e c t  w illin g n e s s  to  
p a r t i c ip a te .
H ypothesis 3 . H ypothesis 3 was s ta te d  as fo llo w s: There
w il l  be a  p o s i t iv e  r e la t io n s h ip  betw een a t t i t u d e s  toward each method 
o f  e v a lu a tio n  and each o f  th e  fo rm a tiv e  e v a lu a tio n  enh an cers .
Only one component o f  t h i s  h y p o th es is  was s t a t i s t i c a l l y  s ig n i f i c a n t ,  
namely, th e  r e la t io n s h ip  betw een f a c u l ty  members who would 
p a r t i c ip a te  in  v id eo tap in g  o f  c la s s e s  and who b e lie v e  th a t  the  
p rocess  would be improved by in v o lv in g  th e  f a c u l ty  in  the  
p re -p lan n in g  o f  fo rm ative  e v a lu a tio n . While none o f  th e  o th e r  
r e la t io n s h ip s  were s t a t i s t i c a l l y  s ig n i f ic a n t  a t  the  .05 le v e l ,  
th e  le v e l  o f  s ig n if ic a n c e  f o r  th e  r e la t io n s h ip  between f a c u l ty
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members who would p a r t i c i p a t e  in  v id eo ta p in g  o f  c la s s e s  and who 
b e lie v e  th e  p ro cess  would be improved by having f a c u l ty  members 
examine s tu d e n t  r a t in g s  was .053» n e a r  th e  accep ted  .05 v a lu e .
S t a t i s t i c a l  t e s t s  n o tw ith s ta n d in g , th e  e n t i r e  s to ry  about 
f a c u l ty  a t t i t u d e s  toward th e  fo rm a tiv e  e v a lu a tio n  enhancers was 
n o t to ld  by examining on ly  th e  r e la t io n s h ip s  among methods o f  
e v a lu a tio n  and th e  e n h an ce rs . S u b s ta n t ia l  m a jo r i t ie s  o f  resp o n d en ts  
agreed t h a t  fo rm ative  e v a lu a tio n  would be improved by t r a in in g  
f a c u l ty  members in  methods o f  e v a lu a tio n  (8 7 .7 $ ) , by th e  
e s ta b lish m e n t o f  a c c e p ta b le  s ta n d a rd s  o f  te a c h in g  by th e  f a c u l ty  
(6 8 .4 $ ) , by p ee r review  o f  s tu d e n t  r a t in g s  o f  c o u rse s  and in s t r u c to r s  
(6 2 .1 $ ) , and by in v o lv in g  th e  f a c u l ty  in  th e  p re -p la n n in g  o f  
fo rm ativ e  e v a lu a tio n  (8 9 .6 $ ) .
W rite rs  in  th e  f i e l d  have expressed  th e  view t h a t  th e re  a re  
ways th a t  fo rm a tiv e  e v a lu a tio n  can  be enhanced which w i l l  in c re a s e  
th e  l ik e lih o o d  th a t  f a c u l ty  members w i l l  p a r t i c i p a t e  (Cohen & 
McKeachie, 1981; F re e r  & Dawson, 1985; H e l le r ,  1989; Skoog, 1980). 
W hile th e  r e s u l t s  o f  t h i s  s tu d y  d id  n o t confirm  a r e la t io n s h ip  
between f a c u l ty  members' w il l in g n e s s  to  p a r t i c ip a te  and t h e i r  
agreem ent w ith  th e  e n h an ce rs , la rg e  m a jo r i t ie s  o f  f a c u l ty  members 
agreed th a t  fo rm ativ e  e v a lu a tio n  would be improved by ta k in g  th e se  
f a c to r s  i n to  c o n s id e ra t io n .
H ypothesis 4 . H ypothesis 4 was s ta te d  as  fo llo w s : There
w i l l  be a p o s i t iv e  r e la t io n s h ip  betw een a t t i t u d e s  toward each method 
o f  e v a lu a tio n  and each o f  th e  i n d iv i d u a l / i n s t i t u t i o n a l  improvement
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f a c t o r s .  As shown in  Table 16, most r e la t io n s h ip s  between f a c u l ty  
members who would p a r t i c ip a te  in  each method o f  e v a lu a tio n  and 
t h e i r  b e l i e f  t h a t  th e  q u a l i ty  o f  in s t r u c t io n  and s tu d e n t  le a rn in g  
would be improved by p e e r  involvem ent in  th e  p ro cess  o f  fo rm ative  
e v a lu a tio n  o f  in s t r u c t io n  were s t a t i s t i c a l l y  s ig n i f i c a n t .  Only 
th e  r e la t io n s h ip s  between d i r e c t  c lassroom  o b se rv a tio n  and 
improvement in  s tu d e n t le a rn in g  and between e v a lu a tio n  o f 
in s t ru c to r -g ra d e d  s tu d e n t assignm ents and improvement in  th e  q u a l i ty  
o f  i n s t r u c t io n  were n o t s ig n i f i c a n t .  Even th e se  l e v e l s  o f 
s ig n i f ic a n c e ,  .082 and .052 , r e s p e c t iv e ly ,  were n e a r  th e  accepted  
.05 l e v e l .
W rite rs  in  th e  f i e l d  have in d ic a te d  t h a t  th e  q u a l i ty  o f 
in s t r u c t io n  and s tu d e n t le a rn in g  would be improved by in v o lv in g  
p ee rs  in  th e  fo rm a tiv e  e v a lu a tio n  o f  in s t r u c t io n  o f  c o lle a g u e s  
(B ulcock , 1984; C a n c e l l i ,  1987; H a rt, 1987). A m a jo r ity  o f  
resp o n d en ts  (7 2 .3 ? ) in  B r i t t ' s  s tu d y  expressed  th e  view th a t  
c o lle a g u e  e v a lu a tio n  could he lp  in  im proving te a c h in g  and s tu d e n t 
le a r n in g .  In  th e  p re s e n t s tu d y , la rg e  m a jo r i t ie s  o f  responden ts  
agreed w ith  th e  c o n c lu s io n s  reached  by s c h o la rs  and th e  p a r t ic ip a n ts  
in  B r i t t ' s  s tu d y .
Except f o r  s ig n i f ic a n t  r e la t io n s h ip s  betw een v id eo ta p in g  and 
each  o f  th e  rem aining i n d iv i d u a l / in s t i t u t i o n a l  improvement f a c to r s  
( th e  te n u re  su c ce ss  o f  th e  ju n io r  f a c u l ty ,  th e  m orale o f  th e  s e n io r  
f a c u l ty ,  and th e  c o l l e g ia l  c lim a te  o f  th e  i n s t i t u t i o n ) ,  no 
s ig n i f i c a n t  r e la t io n s h ip s  among methods and improvement f a c to r s  
were found.












T a b le  16
Summary o f  th e  R e su lts  o f  th e  Components o f  H ypo thesis  4
Method o f  F orm ative  E v a lu a tio n  
D ir e c t  V ideo tap ing  E v a lu a tio n  E v a lu a tio n
C lassroom  o f  o f  Course o f  Graded
O b se rv a tio n  C la sse s  M a te r ia ls  A ssignm entsImprovement F a c to r
Q u a lity  o f  I n s t r u c t io n  
S tu d en t L earn ing  
Tenure S uccess o f  th e  
J u n io r  F a c u lty  
M orale o f  th e  S e n io r  
F a c u lty  
C o l le g ia l  C lim ate  o f  
th e  I n s t i t u t i o n
Supported  Supported
Not S upported  Supported
Not Supported  Supported
Supported Not Supported
Supported  Supported
Not Supported  Not Supported
Not Supported  Supported Not Supported Not Supported
Not Supported  Supported Not Supported Not Supported
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N onethe less , th e  e n t i r e  s to ry  about th e  i n d iv id u a l / in s t i t u t i o n a l  
improvement f a c to r s  was n o t to ld  by examining on ly  th e  r e la t io n s h ip s  
betw een v a r ia b le s .  Large p ro p o rtio n s  o f  f a c u l ty  members b e liev ed  
t h a t  fo rm ativ e  e v a lu a tio n  would r e s u l t  in  improvements in  th e  q u a l i ty  
o f  i n s t r u c t io n  (7 6 .4 ? ) , in  s tu d e n t le a rn in g  (5 7 .5 ? ) , and in  th e  
te n u re  su ccess  o f  th e  ju n io r  f a c u l ty  (6 0 .4 ? ) . Much sm a lle r  
p ro p o rtio n s  o f  f a c u l ty  members expressed  th e  b e l i e f  t h a t  such a 
program would improve th e  m orale o f  th e  s e n io r  f a c u l ty  (2 3 .5 ?) o r  
th e  c o l l e g ia l  c lim a te  o f  th e  c o lle g e  o r  u n iv e r s i ty  (4 2 .8 ? ) .
Recommendations f o r  P ra c t ic e
A number o f  co n c lu s io n s  may be drawn from th e  review  o f  r e la te d  
l i t e r a t u r e  and re s e a rc h  and from th e  a n a ly s is  o f  the  d a ta  from 
th i s  s tu d y . Recommendations fo r  th e  p r a c t ic e  o f  p ee r review  in  
th e  p ro cess  o f  fo rm ativ e  e v a lu a tio n  o f  in s t r u c t io n  in  h ig h er 
ed u ca tio n  a re  based on th e se  co n c lu s io n s  as fo llo w s:
1. The l i t e r a t u r e  base  fo r  t h i s  s tu d y  rev ea led  th a t  improvement 
in  th e  q u a l i ty  o f  tea c h in g  in  h ig h e r  ed u c a tio n  i s  c o n tin g e n t, in  
p a r t ,  on th e  commitment o f  a d m in is tra to rs  to  t h a t  end. The reward 
s t r u c tu r e  o f  c o lle g e s  and u n iv e r s i t i e s  should r e f l e c t  th a t  
commitment.
2 . This s tu d y  and th e  l i t e r a t u r e  in d ic a te  th a t  teach in g  w i l l  
be improved by having programs o f  fo rm ative  e v a lu a tio n  o f  
i n s t r u c t io n ,  d i s t i n c t  from summative e v a lu a tio n , in  p la c e . F a c u lty  
members and academic a d m in is tra to rs  should work c o lla b o ra t iv e ly  to  
f in d  ways and means to  implement d i r e c t  c lassroom  o b se rv a tio n ,
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v id eo ta p in g  o f  c la s s e s ,  e v a lu a tio n  o f  cou rse  m a te r ia ls ,  and 
e v a lu a tio n  o f  in s t ru c to r -g ra d e d  s tu d e n t  assignm en ts a3 methods in  
th e  p ro ce ss  o f  fo rm a tiv e  e v a lu a tio n  o f  in s t r u c t io n .
3 . This s tu d y  in d ic a te s  th a t  q u a l i ty  o f  i n s t r u c t io n  and s tu d e n t 
le a rn in g  m ight be improved by in v o lv in g  p ee rs  in  th e  fo rm ativ e  
e v a lu a tio n  o f  th e  te a c h in g  perform ance o f  c o lle a g u e s . S ince tea c h in g  
and le a rn in g  a re  " th e  b u s in e s s  o f  th e  b u s in e s s ,"  i t  i s  in  the  b e s t  
i n t e r e s t s  o f  s tu d e n ts ,  th e  f a c u l ty ,  and c o lle g e s  and u n iv e r s i t i e s
to  have such program s o f  fo rm a tiv e  e v a lu a tio n  in  p la c e . B esides 
making a commitment to  improve th e  q u a l i ty  o f  te a c h in g , 
a d m in is t ra to rs  should  p rov ide  moral and f in a n c ia l  su p p o rt and 
r e le a s e d  tim e to  f a c u l ty  so  th a t  th ey  w i l l  develop  and p a r t i c ip a te  
in  program s o f  t h i s  ty p e .
4 . Teaching perform ance can be e v a lu a ted  d i r e c t l y  and 
i n d i r e c t l y .  A lthough some a s p e c ts  o f  te a c h in g  can be ev a lu a ted  
only  by d i r e c t  c lassroom  o b se rv a tio n  a n d /o r  by s tu d y in g  v id eo ta p es  
o f  i n s t r u c t io n ,  p r e - in te r a c t iv e  and p o s t - i n te r a c t iv e  te a c h in g  ev en ts  
can be more e f f e c t iv e ly  a sse sse d  by e v a lu a tin g  co u rse  m a te r ia ls
and in s t r u c to r -p re p a re d  and in s tru c to r -g ra d e d  s tu d e n t a ssig n m en ts . 
Programs o f  fo rm a tiv e  e v a lu a tio n  should  in c lu d e  methods designed  
to  e v a lu a te  n o t on ly  ev en ts  which occu r w hile an i n s t r u c to r  and 
s tu d e n ts  a re  i n te r a c t in g ,  b u t a ls o  th o se  a s p e c ts  o f  tea c h in g  which 
occu r p r io r  to  and fo llo w in g  d e l iv e ry  o f  i n s t r u c t io n .  The program 
should  in c lu d e  a l l  o f  th e  fo llo w in g  m ethods: d i r e c t  c lassroom
o b s e rv a t io n , v id eo ta p in g  o f  c la s s e s ,  e v a lu a tio n  o f  c o u rse  m a te r ia ls ,  
and e v a lu a tio n  o f  in s t ru c to r -g ra d e d  s tu d e n t  a ssig n m en ts .
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5 . F a c u lty  members in  t h i s  s tu d y  d id  n o t b e lie v e  t h a t  (a )  t h e i r  
academic freedom w i l l  be c ircum scribed  by th e  methods in v e s t ig a te d ,  
(b ) th e s e  methods may no t m easure a c c u ra te ly  t h e i r  teach in g  
perfo rm ance, (c )  th e se  methods may n o t e v a lu a te  a ty p ic a l  tea c h in g  
and le a rn in g  s i t u a t i o n ,  o r  (d) th e s e  methods may r e s u l t  in  
s u b je c t iv e ,  r a th e r  than  o b je c t iv e ,  assessm en ts o f  t h e i r  perform ance. 
Perhaps they  should be aware t h a t  any method used by i t s e l f  may
n o t m easure a c c u ra te ly  t h e i r  perform ance a n d /o r  may no t e v a lu a te  a 
ty p ic a l  tea c h in g  and le a rn in g  s i t u a t i o n .  That cav ea t 
n o tw ith s ta n d in g , f a c u l ty  members who p a r t i c ip a te  in  v o lu n ta ry  
program s o f  d i r e c t  c lassroom  o b se rv a tio n , v id eo tap in g  o f  c la s s e s ,  
e v a lu a tio n  o f  co u rse  m a te r ia ls ,  e v a lu a tio n  o f  in s tru c to r -g ra d e d  
s tu d e n t a ssig n m en ts , o r ,  e s p e c ia l ly ,  a com bination  o f  th e se  methods 
o f  e v a lu a tio n , can g a in  in s ig h ts  in to  th e  p ro cess  o f  te a c h in g  and 
le a rn in g  which w i l l  he lp  them improve t h e i r  te a c h in g . F a c u lty  
members should  be encouraged by t h e i r  p ee rs  and by academic 
a d m in is t ra to rs  to  tak e  p a r t  in  com prehensive programs o f  fo rm ative  
e v a lu a tio n  o f  in s t r u c t io n .
6 . P rov id ing  t r a in in g  to  f a c u l ty  members in  methods o f 
e v a lu a tio n  may help  them to  become more com fo rtab le  in  a s se s s in g  
th e  s t r e n g th s  and w eaknesses o f  t h e i r  c o lle a g u e s ' te a c h in g . I t  
may a ls o  g iv e  f a c u l ty  members in s ig h ts  in to  th e  p rocess  o f  tea c h in g  
and le a rn in g  t h a t  they  have n o t p re v io u s ly  c o n s id e red .
A d m in is tra to rs  should f in d  ways to  p rov ide  t r a in in g  o f  t h i s  ty p e .
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7. I t  i s  n e i th e r  n e c essa ry  nor d e s ir a b le  f o r  th e  f a c u l ty  to  
e s ta b l i s h  a c ce p tab le  s ta n d a rd s  o f  te a c h in g , e s p e c ia l ly  i f  th a t  
im p lie s  a s in g le  s e t  o f  s ta n d a rd s  to  be ap p lied  in  th e  e v a lu a tio n  
o f  a l l  f a c u l ty  in  a l l  s i t u a t i o n s .  According to  th e  review  o f 
l i t e r a t u r e ,  e f f e c t iv e  teach in g  i s  c o n tin g e n t on th e  complex 
i n te r r e la t io n s h ip  o f  environm ental and p e rso n a l f a c to r s .  In  
fo rm ative  e v a lu a tio n , th e  s tr e n g th s  and w eaknesses o f  a p r o f e s s o r 's  
perform ance should be assessed  in  th e  b ro a d e s t p o s s ib le  c o n te x t ,  
one t h a t  in c lu d e s  th e  p h y s ic a l-tem p o ra l s e t t i n g ,  th e  s p e c i f ic s  o f 
th e  s i t u a t io n ,  the  l in g u i s t i c  d im ension , th e  d ra m a ta lu rg ic a l and 
s o c io lo g ic a l  s e t t in g s ,  th e  c u r r i c u l a r  c o n te x t ,  and classroom  
assessm ent p ro ced u res.
8. F a c u lty  members understand  th e  c ircu m stan ces  under which 
s tu d e n t r a t in g s  o f  co u rses  and in s t r u c to r s  a re  o b ta in e d . The p rocess 
o f  fo rm ative  e v a lu a tio n  should in c lu d e  f a c u l ty  p e e r  review  o f  s tu d e n t 
r a t in g s  in  l i g h t  o f  th e se  c irc u m stan c e s . F a c u lty  members should 
f a m i l ia r iz e  them selves w ith  th e  l i t e r a t u r e  on s tu d e n t r a t in g s  o f  
co u rses  and in s t r u c to r s .
9. F a c u lty  members a re  more l ik e ly  to  p a r t i c ip a te  in  fo rm ative  
e v a lu a tio n  i f  they  a re  involved  in  th e  p re -p lan n in g  o f  th e  program .
I f  they  a re  convinced th a t  th e  program i s  t h e i r s ,  th ey  a re  more 
l ik e ly  to  be committed to  th e  u l t im a te  g o a ls  o f  improvements in  th e  
q u a l i ty  o f  in s t r u c t io n  and in  s tu d e n t  le a rn in g . While p a r t i c ip a t io n  
should be v o lu n ta ry , academic a d m in is tra to rs  should encourage 
p a r t ic ip a t io n  by em phasizing th e  im portance o f  e f f e c t iv e  teach in g
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and by making tim e a v a i la b le  to  f a c u l ty  members f o r  th e  developm ent 
o f  and p a r t i c ip a t io n  in  fo rm ative  e v a lu a tio n .
10. I t  i s  n e a r ly  im possib le  to  s e p a ra te  th e  co n cep ts  o f  m orale 
and c o l l e g i a l i t y  when they  a re  d iscu ssed  in  co n n ec tio n  w ith  fo rm ativ e  
e v a lu a tio n . While s c h o la rs  i n s i s t  t h a t  f a c u l ty  m orale and th e  
c o l l e g ia l  c lim a te  o f  th e  c o lle g e  o r  u n iv e r s i ty  w i l l  improve by 
f a c u l ty  p a r t i c ip a t io n  in  e f f e c t iv e  programs o f  fo rm ativ e  e v a lu a tio n , 
f a c u l ty  members who took p a r t  in  t h i s  s tu d y  rem ained d o u b tfu l .
F a c u lty  members who a re  convinced t h a t  m orale and c o l l e g i a l i t y  can
be improved by f a c u l ty  p a r t i c ip a t io n  in  programs o f  t h i s  type  w i l l  
have to  " s e l l "  th e  id e a  to  t h e i r  s k e p tic a l  c o lle a g u e s .
11. P a r t ic ip a n ts  in  t h i s  s tu d y  b e lie v ed  th a t  th e  te n u re  su c c e ss  
o f  th e  ju n io r  f a c u l ty  w i l l  improve by having non-tenured  f a c u l ty  
p a r t i c i p a te  in  fo rm ativ e  e v a lu a tio n  o f  in s t r u c t io n .  S en io r f a c u l ty  
members and a d m in is tra to rs  should  encourage non-tenured  f a c u l ty  
members to  ta k e  p a r t  in  th e se  program s. M entorship programs 
in v o lv in g  tenured  f a c u l ty  members who a re  recognized  as e f f e c t iv e  
te a c h e rs  and non-tenured  f a c u l ty  members should be co n sid e red  as
one way to  implement such a program .
Recommendations f o r  F u r th e r  Research 
A number o f  f u r th e r  s tu d ie s  have been suggested  from th e  
re s e a rc h  conducted in  co n n ec tio n  w ith  t h i s  s tu d y . S tu d ie s  l ik e  
th e  fo llo w in g  a re  recommended:
1. This s tu d y  m ight be r e p l ic a te d  w ith  sam ples o f  th e  
p o p u la tio n  from o th e r  ty p es  o f  c o lle g e s  and u n i v e r s i t i e s  ( e .g . ,
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i n s t i t u t i o n s  a f f i l i a t e d  w ith  th e  American A sso c ia tio n  o f  S ta te  
C o lleges  and U n iv e r s i t ie s  o r  The R enaissance Group, ju n io r  and 
community c o l le g e s ,  and i n s t i t u t i o n s  in  o th e r  a re a s  a c ro s s  th e  
c o u n try ) .
2 . T his s tu d y  m ight be r e p l ic a te d  u sin g  a  l a r g e r  sample o r  
th e  p o p u la tio n  from a consortium  o f  c o lle g e s  and u n iv e r s i t i e s  so 
t h a t  dem ographic breakdowns o f  d a ta  can be more ad e q u a te ly  
i n v e s t ig a te d .
3* E thnographic  s tu d ie s  m ight be conducted so t h a t  th e  problem 
in v e s t ig a te d  in  t h i s  s tu d y  can be approached more in te n s iv e ly .
4 . E xperim ental s tu d ie s  m ight be conducted a t  c o lle g e s  and 
u n i v e r s i t i e s  where programs o f  fo rm a tiv e  e v a lu a tio n  a re  in  p la c e . 
S ince program s o f  t h i s  type a re  a v a i la b le  a t  two o f  th e  i n s t i t u t i o n s  
a f f i l i a t e d  w ith  th e  Iowa A sso c ia tio n  o f  Independent C o lleg es  and 
U n iv e r s i t i e s ,  i t  m ight be p o s s ib le  f o r  r e s e a rc h e rs  to  conduct s tu d ie s  
o f  t h i s  ty p e  a t  th o se  i n s t i t u t i o n s .
5- L o n g itu d in a l s tu d ie s  on th e  e f f e c t s  o f  fo rm a tiv e  e v a lu a tio n  
in v o lv in g  c o lle a g u e s  as  e v a lu a to r s  m ight be conducted . To d a te ,  
on ly  th e  s h o r t- te rm  e f f e c t s  o f  fo rm a tiv e  e v a lu a tio n  have been 
s tu d ie d .
6 . E xperim ental s tu d ie s  m ight be conducted a t  c o lle g e s  and 
u n i v e r s i t i e s  where fo rm a tiv e  e v a lu a tio n  i s  re q u ire d  o f  f a c u l ty  
members. To d a te ,  on ly  v o lu n ta ry  programs have been s tu d ie d .
7 . S tu d ie s  in  which resp o n d en ts  l i s t  in  o rd e r  o f  p r io r i t y  
th e  methods in  which they  would p a r t i c ip a te  m ight be conducted .
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Knowing which methods f a c u l ty  members c o n s id e r  th e  most e f f e c t iv e  
could be used to  g a in  i n i t i a l  su p p o rt f o r  what e v e n tu a lly  could 
become a more com prehensive program o f  fo rm a tiv e  e v a lu a tio n .
8 . D e tra c to r s  o th e r  th an  th e  fo u r  conside red  in  t h i s  s tudy  
should  be in v e s t ig a te d .  Because d e tr a c to r s  in v e s t ig a te d  in  t h i s  
s tu d y , a p p a re n tly  do n o t d e te r  f a c u l ty  members from p a r t ic ip a t in g  
in  fo rm ativ e  e v a lu a tio n , r e s e a rc h e rs  should c o n tin u e  to  look f o r  
o th e r  reaso n s why fo rm ative  e v a lu a tio n  i s  n o t norm ally  a p a r t  o f  
com prehensive f a c u l ty  e v a lu a tio n  program s.
9 . Enhancers o th e r  th an  th e  fo u r  co n sid e red  in  t h i s  s tu d y  
should  be in v e s t ig a te d .  R esearchers should c o n tin u e  to  se a rc h  fo r  
ways to  make fo rm a tiv e  e v a lu a tio n  a t t r a c t i v e  enough to  f a c u l ty  
members so t h a t  th e  f a c u l ty  w i l l  develop  and p a r t i c i p a te  in  such 
program s.
10. S tu d ie s  should be conducted in  which th e  r e la t io n s h ip  
between p a r t i c ip a t io n  in  v a rio u s  methods o f fo rm a tiv e  e v a lu a tio n  
and th e  te n u re  su c ce ss  o f  ju n io r  f a c u l ty  members i s  s tu d ie d . 
S u rp r is in g ly , no re fe re n c e  to  t h i s  r e la t io n s h ip  was found in  th e  
l i t e r a t u r e .
11. R esearchers shou ld  c o n s tru c t  ex perim en ta l s tu d ie s  o f 
program s o f  fo rm a tiv e  e v a lu a tio n  in  which th e  d i f f e r e n t i a l  e f f e c ts  
o f  e v a lu a to rs  from th e  same (o r  s im ila r )  and u n re la te d  d i s c ip l in e s  
a re  in v e s t ig a te d .
12. A means to  g e t  more f o r th r ig h t  responses  to  s e l f - r e p o r t  
in s tru m e n ts  l i k e  th e  q u e s tio n n a ire  used to  o b ta in  d a ta  fo r  t h i s
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study  should  be in v e s t ig a te d .  W hile resp o n d en ts  p robab ly  d id  n o t 
in te n t io n a l ly  p rov ide  in a c c u ra te  answ ers to  q u e s tio n n a ire  ite m s , 
one wonders why th e re  was such w idespread su p p o rt f o r  th e  methods 
o f  fo rm ativ e  e v a lu a tio n  in v e s t ig a te d  and so few programs o f  t h i s  
type in  p lac e  a t  th ese  c o lle g e s  and u n i v e r s i t i e s .  Perhaps 
p a r t i c ip a n ts  have provided p r o fe s s io n a l ly -a c c e p ta b le ,  r a th e r  than  
com plete ly  h o n e s t, re sp o n se s .
C onclusion
A review  o f  th e  l i t e r a t u r e  shows t h a t  many s c h o la rs  have 
recommended t h a t  a t t e n t io n  be g iven  to  th e  e v a lu a tio n  o f  c o lle g e  
te a c h in g . Many o f  th e se  s c h o la rs  have recommended th a t  fo rm ative  
e v a lu a tio n — assessm ent s p e c i f i c a l l y  designed to  improve 
in s t r u c t io n —be p u t in to  p lace  to  complement e v a lu a tio n  conducted 
f o r  th e  purpose o f  dec ision-m aking  reg a rd in g  reappo in tm en t, 
prom otion, te n u re , and com pensation.
Large m a jo r i t ie s  o f  f a c u l ty  members p a r t i c ip a t in g  in  t h i s  
s tu d y  b e lie v e  th a t  d i r e c t  c lassroom  o b s e rv a tio n , v id eo ta p in g  o f  
c la s s e s ,  e v a lu a tio n  o f  course  m a te r ia ls ,  and e v a lu a tio n  o f 
in s tru c to r -g ra d e d  s tu d e n t assig n m en ts , when conducted by p ee rs  fo r  
th e  purpose o f  fo rm ative  e v a lu a tio n , would help  them improve t h e i r  
te a c h in g . Given th a t  bo th  s c h o la rs  and th e  f a c u l ty  members 
rep re sen te d  in  t h i s  s tu d y  have agreed t h a t  fo rm a tiv e  e v a lu a tio n  
would r e s u l t  in  improvement in  th e  q u a l i ty  o f  i n s t r u c t io n  and may 
have o th e r  b e n e f i t s ,  t h i s  re s e a rc h e r  i s  convinced t h a t  th e  tim e 
has come f o r  c o lle g e s  and u n iv e r s i t i e s  to  implem ent— and then  
s y s te m a tic a l ly  e v a lu a te —programs o f  fo rm ativ e  e v a lu a tio n .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
125
R eferences
Aleamoni, L. M. (1981)* S tandards f o r  e v a lu a tio n  o f  in s t r u c t io n  
(Note to  th e  F a c u lty , Number 1 1 ) . Tucson: U n iv e rs i ty  o f  A rizona 
I n s t i t u t i o n a l  Research and Development.
Aleamoni, L. M. (1984). P ee r e v a lu a tio n  (Note to  th e  f a c u l ty ,
Number 15 ). Tucson: U n iv e rs ity  o f  A rizona I n s t i t u t i o n a l  R esearch 
and Development.
Aleamoni, L. M., & Yimer, M. (1.973) *. An in v e s t ig a t io n  o f  th e  
r e la t io n s h ip  between c o lle a g u e  r a t i n g ,  s tu d e n t  r a t i n g ,  re s e a rc h  
p ro d u c t iv i ty ,  and academic rank in  r a t in g  in s t r u c t io n a l  
e f f e c t iv e n e s s .  Jo u rn a l o f  E d u ca tio n a l Psycho logy . 64(3)» 274-277*
Arden, E. (1989, Summer). Who should judge th e  fa c u l ty ?
The C ollege Board Review. 37-39*
A s tin , A. W., & Lee, C. B. T. (1966 ). C u rren t p r a c t ic e s  in  th e  
e v a lu a tio n  and t r a in in g  o f  c o lle g e  te a c h e r s .  The 
E duca tiona l Record. 4£, 361-375.
B a lla rd , M. J . ,  Reardon, J . ,  & N elson, L. (1976 ). S tuden t
and p eer r a t in g s  o f  f a c u l ty .  Teaching o f  Psycho logy . 3j  88—91•
B a t i s t a ,  E. E. (1976 ). The p la c e  o f  c o lle a g u e  e v a lu a tio n  
in  th e  a p p ra is a l  o f  c o lle g e  te a c h in g : A review  o f  th e  
l i t e r a t u r e .  Research in  H igher E d u ca tio n . 4 , 257-271*
B e l l ,  M. E ., Dobson, E. C ., & Gram, J .  M. (1977)* P eer e v a lu a tio n  
as  a method o f  f a c u l ty  developm ent. Jo u rn a l o f  th e  C ollege and 
U n iv e rs ity  P ersonnel A d m in is tra tio n . 2 8 (4 ) , 15-17*
Bergman, J .  (1979). The e f f e c t iv e n e s s  o f  p e e r r a t in g s  
a t  th e  u n iv e r s i ty  l e v e l .  Jo u rn a l o f  Teaching and 
L ea rn in g . 1 (3 ) , 34-37*
Bergman, J .  (1980). P eer e v a lu a tio n  o f  u n iv e r s i ty  f a c u l ty .
C ollege S tuden t Jo u rn a l (monograph e d . ) ,  14.(31 P t .  I I ) ,  1-21 .
B e rg q u is t, W. H ., & P h i l l i p s ,  P. (1975 ). A handbook f o r  f a c u l ty
developm ent. New York: D a n v ille .
B ib liog raphy  on p eer e v a lu a tio n . (1985 ). I n s t r u c t io n a l
E v a lu a tio n . 8 (1 ) ,  22-24.
B lackburn , R. T ., & C la rk , M. T. (1975). An assessm ent o f
f a c u l ty  perform ance: Some c o r r e la t e s  between a d m in is t r a to r ,  
c o lle a g u e , s tu d e n t and s e l f - r a t i n g s .  Sociology o f  E d u ca tio n . 48, 
342-356.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
126
B randenburg, D. C ., Braskamp, L. A ., & Ory, J .  C. (1979). 
C o n s id e ra tio n s  f o r  an e v a lu a tio n  program o f in s t r u c t io n a l  
q u a l i ty .  CEDR Q u a r te r ly . 1 2 (4 ),..8 -1 2 .
Braskamp, L. A. (1978). C olleague e v a lu a tio n  o f  in s t r u c t io n .  
F a c u lty  Development and E v a lu a tio n  in  H igher E d u ca tio n . 4 1 - 9 .
B r i t t ,  N ., J r .  (1982 ). F a c u lty  a t t i t u d e s  about c o lle a g u e  
e v a lu a tio n  o f  te a c h in g . D is s e r ta t io n  A b s tra c ts  
I n te r n a t io n a l . 42, 5034A. (U n iv e rs ity  M icrofilm s 
No. 82-09886)
B rock, S. C. (1981). E v a lu a tio n -b ased  te a c h e r  developm ent.
In  J .  Millman (E d .) ,  Handbook o f  te a c h e r  e v a lu a tio n  (pp . 224-243). 
B everly  H i l l s ,  CA: Sage.
B ry an t, P . T. (1967 ). By t h e i r  f r u i t s  ye s h a l l  know them.
Jo u rn a l o f  H igher E d u ca tio n . 38.1 326-330.
B ulcock, J .  W. (1984). Why c a n 't  we d e f in e  good teach in g ?
Paper p resen ted  a t  th e  Annual M eeting o f  th e  Canadian 
S o c ie ty  f o r  th e  Study o f  E duca tion , Guelph, O n ta rio . (ERIC 
Document Reproduction S e rv ice  No. ED 248 207)
C a n c e l l i ,  A. (1987). Methods f o r  a r r iv in g  a t  c l i n i c a l  
judgm ents in  p e e r e v a lu a t io n . Paper p resen ted  a t  th e  
Annual M eeting o f  th e  American E d u ca tio n a l Research 
A s so c ia tio n , W ashington, DC. (ERIC Document R eproduction S erv ice  
No. ED 282 914)
C a r r o l l ,  J .  G ., & G oldberg, S. R. (19 8 9 ). Teaching c o n s u lta n ts :
A c o l l e g ia l  approach to  b e t t e r  te a c h in g . C ollege T eaching . 3I.> 
143-146.
C e c i, S . J . ,  & P e te r s ,  D. P. (19 8 2 ). P eer review : A s tu d y  o f 
r e l i a b i l i t y .  Change. 1 4 (6 ), 44-48.
C e n tra , J .  A. (1975 ). C olleagues a s  r a t e r s  o f  c lassroom  
in s t r u c t io n .  Jo u rn a l o f  H igher E d u c a tio n . 46., 327-337.
C e n tra , J .  A. (E d .) .  (1977). Reviewing and e v a lu a tin g  te a c h in g .
San F ra n c isc o : Jo ssey -B ass .
C e n tra , J .  A. (1986 ). C olleague e v a lu a tio n : The c r i t i c a l  l i n k . 
Paper p resen ted  a t  the  Annual M eeting o f  th e  American E duca tiona l 
R esearch A sso c ia tio n , San F ra n c is c o , CA. (ERIC Document 
R eproduction S e rv ice  No. 275 722)
Cohen, J .  (1977). S t a t i s t i c a l  power a n a ly s is  f o r  th e  b e h a v io ra l 
s c ie n c e s  ( re v . e d . ) .  New York: Academic P re s s .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
127
Cohen, P . A ., & McKeachie, W. J .  (1981). The r o le  o f  c o lle ag u e s  
in  th e  e v a lu a tio n  o f  c o lle g e  te a c h in g . Improving C ollege 
and U n iv e rs ity  T eaching . 28, 147—154.
Cowen, D. L .,  D av is, G. L ., & B ird , S. E. (1976). Peer review  
in  m edical e d u c a tio n . Jo u rn a l o f  M edical E duca tion . 51_, 130-131.
C ra ig , J .  R ., R e d fie ld , D. L .,  & G alluzzo , G. R. (1986).
E v a lu a tin g  e f f e c t iv e  tea c h in g  in  c o lle g e s  and u n iv e r s i t i e s :
How f a r  have we come? Paper p resen ted  a t  th e  Annual M eeting o f  
th e  American E v a lu a tio n  A sso c ia tio n , Kansas C ity , MO.
(ERIC Document R eproduction S erv ice  No. 282 8 8 8 )
C ross, K. P . (1986). Using assessm ent to  improve in s t r u c t io n .  
Cambridge, MA: Harvard U n iv e rs ity . (ERIC Document R eproduction 
S erv ice  No. ED 284 896)
D ie n s t, E. R. (1981). E v a lu a tio n  by c o lle a g u e s . San
F ra n c isc o : U n iv e rs ity  o f  C a l if o r n ia .  (ERIC Document 
R eproduction S e rv ice  No. 209 341)
D oyle, K. 0 . ,  J r . ,  & C rich to n , L. I .  (1978). S tu d en t, p e e r , and 
s e l f  e v a lu a tio n s  o f  c o lle g e  in s t r u c t io n .  Jo u rn a l o f E duca tiona l 
P sychology, "[0, 815-826.
D re s s e l ,  P . L. (1976). F a c u lty . In  P. L. D re s se l ,
Handbook o f  academic e v a lu a tio n  (pp . 331-375). San F ra n c isc o : 
Jo ssey -B ass .
E c k e rt, R. E. (1950). Ways o f  e v a lu a tin g  c o lle g e  te a c h in g . School
and S o c ie ty , l i t  65-69.
Edwards, S. (1974). A modest p roposa l fo r  th e  e v a lu a tio n  o f 
te a c h in g . L ib e ra l E d u ca tio n . 60., 316-326.
Elbow, P. (1980 ). O ne-to-one f a c u l ty  developm ent. New 
D ire c t io n s  fo r  Teaching and L earn in g . 4j 25-40.
E rick so n , G. G ., & E rick so n , B. L. (1979). Improving c o lle g e  
te a c h in g . Jo u rn a l o f  H igher E d u ca tio n . 5£, 670—6 8 3 -
Farm er, C. H. (1976). C olleague e v a lu a tio n : The s i le n c e  i s
d e a fe n in g . L ib e ra l E d u ca tio n . 62, 432-436.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
128
F i tz g e r a ld ,  M. J . ,  & G ra fto n , C. L. (1981 ). Comparisons and 
im p lic a tio n s  o f  p e e r  and s tu d e n t  e v a lu a tio n s  f o r  a community 
c o lle g e  f a c u l ty .  Com m unity/Junior C ollege  Research Q u a r te r ly .
5 , 331-337.
F r e e r ,  M., & Dawson, J .  (19 8 5 ). DON'T e v a lu a te  your te a c h e rs .
Phi D e lta  Kappan. 66_, 720-722.
F rench-L azovik , G. (1981). P eer rev iew : Documentary ev idence in  
th e  e v a lu a tio n  o f  te a c h in g . In  J .  Millman (E d .) ,
Handbook o f  te a c h e r  e v a lu a tio n  (pp . 7 3 -8 9 ). B everly  H i l l s ,
CA: Sage.
Gage, N. L. (1961). The a p p ra is a l  o f  c o lle g e  te a c h in g . Jo u rn a l
o f  H igher E d u ca tio n . 3 2 , 17-22.
Galm, J .  A. (1985 ). Welcome to  p o s t- te n u re  rev iew . C ollege
T eaching . 33_, 65-67-
Goldhammer, R. (1969 ). C la s s ic a l  s u p e rv is io n . New York: H o lt, 
Rinehard and W inston.
Greenwood, G. E .,  & Ram agli, H. J . ,  J r .  (19 8 0 ). A lte rn a tiv e s  
to  s tu d e n t r a t in g s  o f  c o lle g e  te a c h in g . Jo u rn a l o f  H igher 
E d u ca tio n . §1_, 673-684.
Gunn, B. (1982 ). E v a lu a tin g  f a c u l ty  perform ance: A h o l i s t i c  
approach . Jo u rn a l o f  th e  C ollege  and U n iv e rs ity  P ersonnel 
A s s o c ia tio n . 3iL(^)» 23-30.
G u th rie , E. R. (19 4 9 ). The e v a lu a tio n  o f  te a c h in g . The 
E du ca tio n a l R ecord. 30., 109-115.
H a rt, F . R. (1987 ). Teachers o b se rv in g  te a c h e rs .  In  J .  H.
B roderick  (E d .) ,  Teaching a t  an Urban U n iv e rs i ty . Boston: 
U n iv e rs ity  o f  M assachusetts  a t  B oston (pp . 1 5 -2 4 ). (ERIC Document 
R eproduction S erv ice  No. ED 290 704)
H e l le r ,  D. A. (1989). P eer s u p e rv is io n : A way o f  p ro fe s s io n a l iz in g  
te a c h in g . Bloom ington, IN: Phi D e lta  Kappa.
Hodgkinson, H. (1972). Unlock th e  d o o rs : Let your c o lle a g u e s  in : 
F a c u lty  reward and assessm ent system s. In  J .  Braun & T. A. Emmet 
(E d s .) ,  The academic departm ent and d iv is o n  chairm an (pp.
208-215). D e t ro i t :  Balamp.
Hoyt, D. P . ,  & Howard, G. S. (19 7 8 ). The e v la u a tio n  o f  f a c u l ty  
developm ent program s. Research in  H igher E d u ca tio n . 8j  25-38.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
129
Jo n e s , M. A. (1986). P a r t ic ip a to r y  e v a lu a tio n  o f  a d ep a rtm en ta l 
p e e r  review  p ro cess  f o r  awarding m e rit  pay to  u n iv e r s i ty  f a c u l ty .  
D is s e r ta t io n  A b s tra c ts  I n t e r n a t io n a l . 48 , 0316A. (U n iv e rs ity  
M icrofilm s No. 87-11724)
K eig , L. W. (1989). F a c u lty  e v a lu a tio n :  Iowa A sso c ia tio n  o f  
Independent C o lleges and U n iv e r s i t i e s . U npublished m an u sc rip t.
Lee, B. A. (1982). B alancing c o n f id e n t i a l i ty  and d is c lo s u re  in  
f a c u l ty  p e e r  rev iew : Im pact on T i t l e  V II l i t i g a t i o n .
Jo u rn a l o f  C ollege  and U n iv e rs i ty  Law. 2j  279-314.
Levinson-R ose, J . ,  & Menges, R. J .  (1 9 8 1 ). Improving c o lle g e  
te a c h in g : A c r i t i c a l  review  o f  r e s e a rc h . Review o f  E d u ca tio n a l 
R esearch . 403-434.
L ic h ty , R. W., & P e te rso n , J .  M. (1 9 7 9 ). P ee r e v a lu a tio n s —A 
n e c essa ry  p a r t  o f  e v a lu a tin g  te a c h in g  e f f e c t iv e n e s s .
D ulu th : U n iv e rs ity  o f  M innesota. (ERIC Document 
R eproduction S e rv ice  No. ED 175 352)
Maslow, A. H ., & Zimmerman, W. (1 9 5 6 ). C o llege  tea c h in g  a b i l i t y ,
s c h o la r ly  a c t i v i t y  and p e r s o n a l i ty .  The Jo u rn a l o f  E d u ca tio n a l 
P sycho logy . 4£, 185-189.
M ath ias, H ., & R u th e rfo rd , D. (1 9 8 2 a). Course e v a lu a tio n  a t
Birmingham: Some im p lic a tio n s  f o r  th e  e v a lu a tio n  o f  u n iv e r s i ty  
te a c h in g . S tu d ie s  in  E d u ca tio n a l E v a lu a tio n . 7_> 263-266.
M ath ias, H ., & R u th e rfo rd , D. (1982b). L e c tu re rs  as e v a lu a to r s :
The Birmingham e x p e rie n c e . S tu d ie s  in  H igher E d u ca tio n .
1 ( 1 ) ,  47-56.
M cCarthey, S. J . ,  & P e te rso n , K. D. (1 9 8 8 ). P eer review  o f 
m a te r ia ls  in  p u b lic  schoo l te a c h e r  e v a lu a tio n . Jo u rn a l o f  
P ersonnel E v a lu a tio n  in  E d u c a tio n . 1 2 5 9 - 2 6 7 -
M cIntosh, T. H ., & Van K oevering , T. E. (1 9 8 6 ). S ix -y e a r  case
s tudy  o f  f a c u l ty  p e e r  rev iew , m e r it  r a t i n g s ,  and 
pay awards in  a m u l t id is c ip l in a r y  d e p a rtm en t. Jo u rn a l 
o f  th e  C ollege  and U n iv e rs ity  P e rso n n e l A s s o c ia t io n .
31, 5 -14 .
M cIn tyre , C. J .  (1978 ). P eer e v a lu a tio n  o f  te a c h in g .
Urbana-Champaign: U n iv e rs ity  o f  I l l i n o i s .  (ERIC Document 
R eproduction S e rv ice  No. ED 180 295)
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
130
M cIntyre , K. E. (1986). Using classroom  o b se rv a tio n  d a ta  
f o r  d ia g n o s is  p u rp o se s . Paper p resen ted  a t  th e  Annual 
M eeting o f th e  American E duca tiona l R esearch A sso c ia tio n ,
San F ra n c is c o , CA. (ERIC Document R eproduction S erv ice  
No. ED 275 731)
McKeachie, W. J .  (1986). Teaching t i p s :  A guidebook f o r  
beg inn ing  c o lle g e  te a c h e r s . L ex ing ton , MA: H eath.
McKeachie, W. J .  (1987 ). Can e v a lu a tin g  in s t r u c t io n  improve 
teach in g ?  In  L. M. Aleamoni, Techniques f o r  e v a lu a tin g  and 
improving in s t r u c t io n  (pp . 3 -7 ) .  San F ra n c isc o : Jo ssey -B ass .
Menges, R. J .  (19 8 5 ). C areer-span  f a c u l ty  developm ent.
C ollege  T each ing . 32., 181-184.
M ikula, A. R. (19 7 9 ). Using p ee rs  in  in s t r u c t io n a l  developm ent. 
A ltoona: The P ennsy lvan ia  S ta te  U n iv e rs i ty . (ERIC Document 
R eproduction S e rv ice  No. 172 599)
M il le r ,  L. H ., J r .  (1990). Hubris in  th e  academy. Change.
2 2 (5 ) , 9 -11 , 53.
M illm an, J .  ( E d .) .  (1981). Handbook o f  te a c h e r  e v a lu a t io n .
B everly  H i l l s ,  CA: Sage.
M urray, H. G. (1975 ). P re d ic tin g  s tu d e n t r a t in g s  o f  c o lle g e  
tea c h in g  from p e e r r a t in g s  o f  p e rs o n a l i ty  ty p e s .
Teaching o f  Psychology. 2 (2 ) , 66—69.
P a rso n s , T. (19 5 4 ). The s o c ia l  system . New York: The F re e  P re s s .
Pew H igher E ducation  Research Program. (1989 ). The b u s in e s s  o f  th e  
b u s in e s s . P o lic y  P e r s p e c t iv e s . 1_(3), 1 -7 .
Pew H igher E ducation  Research Program. (1990 ). Back to  b u s in e s s . 
P o lic y  P e r s p e c t iv e s . J ( 1 ) ,  1 -8 .
P r a te r ,  D. L. (1983 ). What coun ts  as e f f e c t iv e  u n iv e r s i ty  
te a c h in g : The s t a t e  o f  th e  a r t . Paper p re sen ted  a t  
th e  Annual M eeting o f  th e  Southwest E d u ca tio n a l Research 
A s so c ia tio n , Houston, TX. (ERIC Document R eproduction 
S e rv ice  No. ED 227 149)
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
131
Razor, J .  E. (1979)- The e v a lu a tio n  o f  a d m in is tra to rs
and f a c u l ty  members—Or e v a lu a tio n  o f  th e  "boss" o r  each o th e r .
Normal: I l l i n o i s  S ta te  U n iv e rs i ty . (ERIC Document R eproduction 
S e rv ic e  No. 180 355)
R ie g le , R. P . ,  & Rhodes, D. M. (19 8 6 ). Avoiding mixed m etaphors 
in  f a c u l ty  e v a lu a tio n . C o llege  T eaching , 3iL» 123-128.
Romberg, E. (1985 ). D e s c r ip tio n  o f  p e e r  e v a lu a tio n  w ith in  
a com prehensive e v a lu a tio n  program in  a d e n ta l  sc h o o l. 
I n s t r u c t io n a l  E v a lu a tio n . 8_( 1 ) ,  10-16 .
Root, L. S. (19 8 7 ). F a c u lty  e v a lu a tio n : R e l ia b i l i ty  o f  p ee r 
assessm ent o f  re s e a rc h , te a c h in g , and s e rv ic e .  Research 
in  H igher E d u ca tio n . 26,, 71-84.
Roper, S. S . ,  D ea l, T. E .,  & D ornbusch, S. (1976).
C o lle g ia l  e v a lu a tio n  o f  c lassroom  te a c h in g : Does i t  work?
E d u ca tio n a l Research Q u a r te r ly . 1.(1), 56-66.
S a u te r , R. C ., & W alker, J .  K. (19 7 6 ). A th e o r e t i c a l  model 
f o r  f a c u l ty  "peer"  e v a lu a tio n . American Jo u rn a l o f 
P harm aceu tica l E d u ca tio n . 40, 165-166.
S ch n e id e r, L. S. (1975). F a c u lty  o p in ion  o f  th e  sp rin g
1974 p eer e v a lu a t io n . Los A ngeles: Los Angeles C ity  C o lleg e . 
(ERIC Document R eproduction S e rv ic e  No. 104 493)
S c riv e n , M. S. (1 9 8 0 ). The e v a lu a tio n  o f c o lle g e  te a c h in g .
S y racuse , NY: N a tio n a l C ouncil on S ta te s  In s e rv ic e  E duca tion . 
(ERIC Document R eproduction S e rv ic e  No. 203 729)
S c riv e n , M. S. (1983 ). E v a lu a tio n  id e o lo g ie s . In  G. F .
Madaus, M. S. S c riv e n , & D. L. S tu fflebeam  (E d s .) ,
E v a lu a tio n  m odels: V iew points on e d u c a tio n a l and human 
s e rv ic e s  e v a lu a tio n  (pp . 242-249). Boston: K lu v e r-N ijh o f.
S c riv e n , M. S. (1985 ). New f r o n t i e r s  o f  e v a lu a tio n .
E v a lu a tio n  P r a c t i c e s . '£ (1 ), 7 -44 .
S e ld in , P . (1984 ). Changing p r a c t ic e s  in  f a c u l ty  e v a lu a t io n .
San F ra n c isc o : Jo ssey -B ass .
Shatzky , J . ,  & S ilberm an , R. (19 8 6 ). M a ste r-s tu d e n ts :
A te a c h in g  te c h n iq u e . Jo u rn a l o f  C ollege Science 
T each ing . 16., 119-120.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
132
S ingh, R. (1 9 8 4 ). P e e r-e v a lu a tio n : A p ro cess  t h a t  could
enhance th e  s e lf -e s te e m  and p ro fe s s io n a l  growth o f 
te a c h e rs .  E d u ca tio n . 1 0 5 (1 ). 73-75 .
Skoog, G. (1 9 8 0 ). Improving c o lle g e  tea c h in g  th rough  p e e r
o b s e rv a tio n . Jo u rn a l o f  Teacher E d u ca tio n . 21.(2), 23-25.
Sm ith, A. (1 9 8 5 ). The c h a llen g e  o f  p e e r  e v a lu a tio n .
I n s t r u c t io n a l  E v a lu a tio n . 8( 1 ) ,  2 -3 .
Sm ith, G. (1 9 8 7 ). The p r a c t i t io n e r s  o f  s t a f f  developm ent.
Jo u rn a l f o r  H igher E d u ca tio n . 1_1_, 58-67.
Sm ith , M. R. (19 8 1 ). P ro te c tin g  th e  c o n f id e n t i a l i ty  o f 
f a c u l ty  p e e r  review  re c o rd s : D epartm ent o f  Labor v .
The U n iv e rs i ty  o f  C a l i f o r n ia .  Jo u rn a l o f  C ollege  and 
and U n iv e rs i ty  Law. 8 , 20-53-
Sm ith , P . ,  Hausken, C ., K ovacevich, H ., & McGuire, M. (1988 ). 
A lte rn a t iv e s  fo r  deve lop ing  te a c h e r  e f f e c t iv e n e s s . S e a t t l e ,
WA: School o f  E duca tion , S e a t t le  P a c if ic  U n iv e rs i ty .
(ERIC Document R eproduction S e rv ic e  No. ED 301 115)
S nedecor, G. W., & Cochran, W. G. (19 6 7 ). S t a t i s t i c a l  methods 
( s ix th  e d . ) .  Ames, IA: Iowa S ta te  U n iv e rs i ty  P re s s .
S oderberg , L. 0 . (19 8 5 ). Dominance o f  re se a rc h  and
p u b lic a t io n s :  An u n re le n tin g  ty r ra n y . C ollege T each ing . 21, 
168- 172 .
S oderberg , L. 0 . (1 9 8 6 ). A c re d ib le  model: E v a lu a tin g
classroom  te a c h in g  in  h ig h e r  e d u c a tio n . I n s t r u c t io n a l  E v a lu a tio n . 
8 (2 ) ,  13-27.
S o r c in e l l i ,  M. D. (19 8 4 ). An approach to  c o lle ag u e  
e v a lu a tio n  o f  c lassroom  in s t r u c t io n .  Jo u rn a l o f  
I n s t r u c t io n a l  Developm ent. 7 .(4), 11-17.
S p a ig h ts , E . ,  & B rid g es , E. (19 8 6 ). P ee r e v a lu a tio n s  f o r  
s a la r y  in c re a s e s  and prom otions among c o lle g e  and 
u n iv e r s i ty  f a c u l ty  members. North C e n tra l A sso c ia tio n  
Q u a r te r ly . 60., 403-410.
S te v en s , J .  J .  (1985). Legal is s u e s  in  th e  use o f  p e e r  e v a lu a tio n . 
I n s t r u c t io n a l  E v a lu a tio n . 8 (1 ) ,  17-21.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
133
S te v e n s , J .  J . ,  & A leam oni, L. M. (19 8 5 ). I s s u e s  in  th e  
developm ent o f  p e e r  e v a lu a tio n  sy s tem s. I n s t r u c t io n a l  
E v a lu a tio n . 8 (1 ) ,  4 -9 .
S to d o lsk y , S. S . (19 8 4 ). Teacher e v a lu a tio n :  The l im i t s  
o f  lo o k in g . E d u ca tio n a l R e se a rc h e r . 1_2.(9), 11-18.
Stum pf, W. E. (1 9 8 0 ). P e e r  rev iew . S c ie n c e . 207. 822-823.
Swanson, R. A ., & S is so n , D. J .  (1 9 7 1 ). The developm ent,
e v a lu a tio n , and u t i l i z a t i o n  o f  d e p a rtm en ta l f a c u l ty  
a p p ra is a l  sy stem . Jo u rn a l o f  I n d u s t r i a l  Teacher 
E d u c a tio n . 2_( 1 ) ,  64-79 .
Sweeney, J .  M. W. (19 7 6 ). A r e p o r t  on th e  developm ent
and use  o f  a  f a c u l ty  p e e r  e v a lu a tio n /d ev e lo p m en t program . 
D is s e r ta t io n  A b s tra c ts  I n t e r n a t io n a l . 31 , 5458A. (U n iv e rs ity  
M icrofilm s No. 76-30 , 408)
Sweeney, J .  M., & G rasha, A. F . (1 9 7 9 ). Im proving tea c h in g
th rough  f a c u l ty  developm ent t r i a d s .  E d u c a tio n a l Technology. 1_g., 
54-57 .
U ru ro g lu , M. E . ,  & Dwyer, M. M. (1 9 8 1 ). S t a f f  review  system .
Im proving C o llege  and U n iv e rs i ty  T each ing . 2£ , 121-124.
Ward, M. D ., C la rk , D. C ., & H a rr is o n , G. V. (19 8 1 ).
The o b se rv a tio n  e f f e c t  in  c lassroom  v i s i t a t i o n .
Macomb: W estern I l l i n o i s  U n iv e rs i ty . (ERIC Document 
R eproduction  S e rv ic e  No. 204 384)
Webb, W. B. (1 9 5 5 ). The problem  o f  o b ta in in g  n e g a tiv e  
nom inations in  p e e r r a t i n g s .  P e rsonne l P sycho logy .
8 j 61-63 .
W einbach, R. W., & Randolph, J .  L. (19 8 4 ). P e e r  rev iew  f o r  
te n u re  and prom otion in  p ro fe s s io n a l  s c h o o ls . Im proving 
C o llege  and U n iv e rs i ty  T each ing . 32, 81-86 .
W herry, R. J . ,  & F ry e r ,  D. H. (1 9 4 5 ). Buddy r a t in g s :  P o p u la r i ty  
c o n te s t  o r  le a d e r s  in  c r i t e r i a .  P ersonnel P sycho logy . 2,  147-159.
W ilson , R. C ., D ie n s t ,  E. R ., & W atson, N. L. (1973 ).
C h a r a c te r i s t i c s  o f  e f f e c t i v e  c o lle g e  te a c h e rs  a s  p e rce iv ed  by 
t h e i r  c o lle a g u e s . Jo u rn a l o f  E d u ca tio n a l M easurem ent.
10, 31-37.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
134
Wood, P . H. (1977) • The d e s c r ip t io n  and e v a lu a tio n  o f  a
c o lle g e  d ep a rtm e n t’s  f a c u l ty  r a t in g  system . Bowling 
G reen, OH: Bowling Green S ta te  U n iv e rs i ty . (ERIC Document 
R eproduction  S e rv ic e  No. 142 128)
Wood, P . H. (1 9 7 8 ). S tuden t and p e e r r a t in g s  o f  c o lle g e  
te a c h in g  and p e e r  r a t in g s  o f  re s e a rc h  and s e rv ic e :
Four y ea rs  o f  d ep a rtm en ta l e v a lu a t io n . Bowling G reen,
OH: Bowling Green S ta te  U n iv e rs i ty . (ERIC Document 
R eproduction S e rv ic e  No. 155 218)
Z irk e l ,  P. A. (19 8 5 ). F a c u lty  review  in  th e  prom otion and 
te n u re  p ro cess  beyond th e  d ep a rtm en ta l l e v e l .  P lann ing  
f o r  H igher E d u ca tio n . 1_2.(4), 15-17.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
135
APPENDICES




Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
137
Sample S ize  Formula
Snedecor and C oohran 's  (1967) form ulas f o r  sample s iz e  and th e  
f i n i t e  p o p u la tio n  o o r re c t io n  were u sed .
Formula
n = (1 .9 6 2 •  P « (1 0 0  -  P ))_2
Where:
1 . P i s  th e  expeoted p e rc e n ta g e  o f  th e  e lem en ts In  th e  u n iv e rse  
having th e  c h a r a c t e r i s t i c  under s tu d y  (w orst c a se  o f  50$ i s  
assumed) .
2 . r  i s  th e  r e l i a b i l i t y  o f  th e  sample ( e . g . ,  + r%)
3 . n i s  th e  sample s iz e  needed.
C o rre c tio n
n = (0  •  n)
(0  + n)
Where:
1 . 0 i s  th e  s iz e  o f  th e  u n iv e r s e .
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IAICU I n s t i tu t io n s  O fferin g  th e  B a c c a la u re a te  Degree
COLLEGE OR FULL-TIME PROPORTION OF NUMBER IN
UNIVERSITY FACULTY POPULATION SAMPLE
B r ia r  C l i f f  C ollege 68
Buena V is ta  C ollege 70
C en tra l C ollege 95
C larke  C o llege  62
Coe C ollege 78
C o rn e ll C ollege 74
Dordt C ollege 79
Drake U n iv e rs ity  227
U n iv e rs ity  o f  Dubuque 58
Graeeland C ollege 57
Grand View C ollege 66
G rin n e ll C ollege 163
Iowa Wesleyan C ollege 42
Loras C ollege 124
L uther C ollege  166
M arycrest C ollege  55
M orningside C ollege 78
Mount Mercy C ollege  36
Mount S a in t C la re  C ollege 64 




















































S a in t  Ambrose C ollege 102 .049 37
Simpson C ollege 73 .035 29
Upper Iowa U n iv e rs ity 26 .013 10
W artburg C ollege 81 .039 29
Westmar C ollege 38 .018 14
W illiam  Penn C ollege 39 .019 14
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leg University of Northern IowaCenter for Social and Behavioral Research Cedar Falls. Iowa 50614-0286 
Telephone (319) 273-2105
O ctober 9 ,1990
Dear Faculty Member:
We are conducting a study am ong a  sam ple of faculty who teach  at institutions 
that are affiliated with the Iowa Association of Independent Colleges and  Universities. 
The purpose of our study is to a s s e s s  faculty opinion on matters relating to the 
evaluation of an instructor’s  teaching performance. The procedures involved in such 
an assessm en t are described in the enclosed questionnaire. Your nam e was selected 
at random  for inclusion in our study.
We would appreciate your completing and returning the questionnaire in the 
postage  paid envelope. How you personally respond  to the questions will only be 
known to you since we do not ask for your nam e.
By your participating in this study you will b e  providing valuable information that 
can  be used  by educators, administrators, and others in making decisions regarding 
peer involvement in the assessm en t of instruction. In addition, the d a ta  will be used  
in a  doctoral dissertation study. We value your thoughts and opinions on this 
important matter, and appreciate your participating in this study.
Sincerely,
Larry W. Keig 
Project Director
Enclosures (2)
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
143
APPENDIX D 
Q u e s tio n n a ire
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
144
CENTER FOR SOCIAL AND BEHAVIORAL RESEARCH 
University of Northern Iowa
Survey o f Attitudes Regarding Evaluation of Instruction
Directions: This questionnaire seeks your opinions on issues relating to "formative evaluation 
of instruction" by "informed peers." That is, colleagues who are know ledgeable (by training 
and/or experience) in the areas of teaching strategies, learning strategies, m ethods of 
instruction, and instructional materials am ong others, evaluate a faculty m em bers m ethods of 
instruction for pu rposes of improving that person’s instructional techniques.
This type of evaluation is used  only for improving instruction. It is not u sed  in decisions 
concerning reappointment, promotion, tenure, and/or compensation. Findings from this type 
of evaluation are normally shared through discussions betw een/am ong evaluators and the 
faculty m em ber being evaluated, and are not usually communicated solely in writing or 
numerically from rating scales.
Please use  the above description of "formative evaluation" when answering the following 
questions.
Which of the following types of instructional evaluations, if any, would you ag ree  to participate 
in if the evaluation w as performed by an informed peer?
Types of Evaluations 
Direct classroom  observation.
Videotaping of classes.
Evaluation of course materials (e.g., syllabi, grading practices, 
reading lists, handouts).
□  □  □  Evaluation of instructor-graded student assignm ents (e.g., tests,
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The following statem ents relate to the four types of instructional evaluations listed on the 
preceding page. P lease read each statem ent in relation to the instructional evaluation category 
listed, and circle whether you Strongly Agree, (A), Agree, are Uncertain (U), Disagree (D),or 
Strongly Disagree (SD) with the statem ent.
Direct classroom observation w ou ld .
infringe on my academ ic freedom. SA A U D SD
probably not m easure accurately my teaching performance. SA A U D SD
probably nr . De representative of a  typical teaching- 
learning ..tuation.
SA A U D SD
result in a  subjective, rather than objective, assessm en t 
of my performance.
SA A U D SD
deotaping my classes wou ld . . .
infringe on my academ ic freedom. SA A U D SD
probably not m easure accurately my teaching performance. SA A U D SD
probably not b e  representative of a  typical teaching- 
learning situation.
SA A U D SD
result in a subjective, rather than objective, assessm en t 
of my perform ance.
SA A U D SD
Evaluating m y course materials wou ld. . .
infringe on my academ ic freedom.
probably not m easure accurately my teaching performance.
probably not be  representative of a typical teaching- 
learning situation.
result in a  subjective, rather than objective, assessm en t SA A U D SD
of my perform ance.
SA A U D SD
SA A U D SD
SA A U D SD
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Evaluating my graded student assignments would. . .
infringe on my academ ic freedom. SA A U D SD
probably not m easure accurately my teaching performance. SA A U D SD
probably not b e  representative of a  typical teaching- 
learning situation.
SA A U D SD
result in a  subjective, rather than objective, assessm ent 
of my performance.
SA A U D SD
The following statem ents relate to items which enhance the process of instructional evaluation. 
Please read each  statem ent and circle whether you Strongly Agree, (A), Agree, are Uncertain 
(U), Disagree (D),or Strongly Disagree (SD) with the statem ent.
A program  of instructional evaluation in which informed peers evaluate the teaching 
performance of colleagues would be  increased i f . . .
training in evaluation m ethods w as m ade available 
to the faculty.
SA A U D SD
acceptable s tandards of teaching were established 
by the faculty.
SA A U D SD
student ratings of participants were included. SA A U D SD
parties involved in the p rocess were consulted 
in the pre-planning.
SA A U D SD
program  of instructional evaluation in which informed 
jrformance of colleagues would improve . . .
peers evaluate the teachin
the quality of instruction. SA A U D SD
student learning. SA A II D SD
the tenure su cce ss  of junior faculty members. SA A U D SD
the morale of senior faculty members. SA A U D SD
the collegial climate of the college/university. SA A U D SD
(OVER, PLEASE)
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In order to  have a  better understanding of faculty m em bers participating in our study, we would 
appreciate your answering the following background information questions.
What is your sex? D  Male D  Female
What w as your a g e  on your last birthday? ________
For approximately how many years have your been teaching at the college
or university level? (If less than one year, please enter a  zero (0).)  Years
What is your current academ ic rank?
□  Professor 
D  A ssociate Professor 
D  A ssistant Professor
Q  Instructor (or equivalent)
C l Adjunct/part-time instructor 
D  Other (Please specify:)
Are you tenureci or non-tenured? D Tenured D Non-tenured
Do you teach  on a  sem ester or quarterly hour basis?
□  Sem ester CH Quarterly d  Other (Specify:)___________________
How many credit hours do  you teach during a  typical sem ester or quarter? ______  Hours
Other (Specify:)____________ .____________________________________________________
In what academ ic discipline do you teach all or most of your courses?
Discipline: ______________________________________________ _ ___________________ _
-  THANK YOU FOR PARTICIPATING IN  THIS SURVEY -
I
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Academic D is c ip l in e s  by C a te g o rie s  
A rts/H u m an itie s  S o c ia l S c iences
00 H um anities 50 Socio logy
01 E n g lish 51 S o c ia l Work
02 Philosophy 52 Psychology
03 Communications and 53 P o l i t i c a l  S cience
Speech 54 H is to ry
04 Theology and R e lig io n 55 S o c ia l Science
05 F o re ig n  Language 56 A nthropology
06 Music
07 German H ea lth . P .E . ,  and R ec rea tio n
08 Jo u rn a lism
09 A rt 60 P h y s ica l E ducation
10 C la s s ic s 61 H e a lth , T ra in in g
11 L in g u is t ic s 62 R ecrea tio n
12 T h ea tre
13 Spanish E ducation
14 French
15 Com position 70 E ducation
71 S p e c ia l E ducation
H ea lth  Care 72 E arly  Childhood E ducatio i
73 Elem entary E ducation
20 N ursing 74 L ib ra ry  Science
21 Pharmacology
B usiness
Math and S cience
80 O ffice  A d m in is tra tio n
30 In fo rm a tio n  S e rv ic e s 81 Accounting
31 Computer Science 82 B usiness A d m in is tra tio n
32 M athem atics 83 Economics
33 Physics 84 Management
34 Chem istry 85 M arketing
35 Science 86 F inance
36 B iology 87 Consumer E ducation
37 E ngineering
38 A g r ic u ltu re M isce llaneous
39 N a tu ra l Science
40 I n d u s t r ia l  Technology 98 Not in d ic a te d
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